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VABSTRACT
SOCIO-CULTURAL VARIABLES IN COUNSELING; INTERACTION EFFECTS
OF RACE AND SEX IN RESPONDING TO CULTURALLY
VARIED CLIENT VIGNETTES
(February, 1978)
Judith Berman, B,A. Smith College
M.Ed. and Ed.D.
,
University of Massachusetts
Directed by; Dr. Allen E. Ivey
The purpose of this study vas twofold; to assess the socio-
cultural dimension of counseling through theoretical exploration and
by means of an experimental research project. Theoretically, the study
explored a dialectic analysis of counseling skills, one which attempted
to overcome the fsilse dichotomy of individual and social issues. Ex-
perimentally, the study sought to determine the effects of race and
sex on counselor-client interaction. The two specific aspects of
interaction which this study was designed to measure were(l) counsel-
ing skills Sind (2) the focus of problem definitions, or diagnoses.
The subjects for this study were black and white males and females,
all of whom had at least some counselor-related training. The subjects
viewed a series of six short videotaped vignettes portraying black,
white, and Spanish-speaking male and female clients. Each client pre-
sented a problem centering on the theme of difficulty in obtaining
employment. Subjects responded in writing to the questions ’’What do
you think is the problem?" and "What would you say to this person?"
The data were rated according to two scoring systems . For the
question of skills analysis, scoring was based on the Microcounseling
VI
taxonomy (Ivey and Gluckstern, 19T6a, 1976b). Nine separate skills,
as veil as the tvo more general skill clusters of attending and
expression, vere used as scoring categories. For the second question
raters used an individual-societal continuum to assess the focus of
the problem diagnoses. In addition, this scoring system took into
account the qualitative dimension of the responses. Chi-square
analyses were used to determine the significance of race and sex
effects in both of the areas investigated.
The results of the statistical analyses indicated strong support
for the hypotheses postulated with respect to race. Black and white
counselors differed significantly in their use of the various counsel-
ing skills and in the focus of their diagnoses. Black counselors
tended to use the more active expression skills with greater fre-
quency than did the white counselors, who generally relied on the
more passive attending skills. In their diagnoses, the black counselors
tended to focus on societal aspects of their clients' problems to a
greater degree than did the white counselors. In addition, while the
white counselors used an individual focus almost exclusively, the
black counselors were found to employ equal distributions of both
individual ar.d societal responses.
While race was found to be a source of strong effect, a major
implication of this study was the absence of significant ^ex differ-
ences among the main effects. While the xmequal distribution by sex
among the black sub-sample might have been a contributing factor,
nevertheless, it appears that the race effect was strong enough to
obscure other, more subtle, sex differences. The interaction effects
Vll
revealed that clients of different racial and cultural groups tended
to receive different diagnoses and, to a lesser degree, different skill
responses from counselors. In particular, Spanish-speaking clients
tended to receive higher percentages of socially-focused and expres-
sive responses. Although the interaction analyses for diagnostic
focus did produce some sex effects, these were not strong enough to
indicate any clear-cut trends.
This study suggests a need for adapting counselor training pro-
grams to be more sensitive to racial differences, both between counsel-
ors and among clients. The counselor styles observed in this study
s^SS^st that a more equal balance between attending and expression
would better accommodate the needs of a culturally diverse profession.
It was not possible, however, to determine from this study how differ-
ent counseling styles or diagnoses might correlate with measures of
actueil client satisfaction. Finally, this study emphasizes the need
for expanding the individualism so pervasive among counselors and
therapists to include a greater awareness of socio-cult\iral factors.
vill
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...sooner or later the oppressed vill perceive
their state of depersonalization and discover
that as long as they are divided they will
always be easy prey for manipulation and
domination." (Freire, Pedagogy of the Op-
pressed
, p. lUl)
1CHAPTER I
INTRODUCTION
Any contemporary counselor or therapist would appear to have
at hand an overabundance of possible approaches. Empathy can be
emitted, anaJ-yses fitted, or clients committed, depending on the
bent of the particxilar therapist. One can see potentials multiplied
or egos divided, depending on the adherence to a particular school.
In recent years, we have witnessed the advent of Transactional
Analysis, Gestalt encounter. Bioenergetics, Re-evaluation Co-
counseling, Transpersonal, and Primal Therapy, to mention only a
few of many new alternatives.
What type of assistance do these approaches offer the counselor
who faces a client? Presumably, co\inselors can draw upon their
training in order to generate the most effective responses in any
given situation. However, we only need to look at two examples
to find important aspects of therapy which have not been given ade-
quate consideration by the various therapeutic schools.
Imagine, first of all, a young white male client who comes to
therapy with feelings of resentment and frustration. He cannot get
the job he wants. He explains to the counselor that he is angry
"because the women, and the blacks, and the Puerto Ricans, and the
Polish, and. the Nipponese, and the Guamanians are all taking my job."
What response, or orientation, would be most effective for a counselor
working with this client? What type of solution will this client be
likely to find during the course of therapy? Now, picture another
client before the same therapist. This time, a young Spanish-speaking
2female client explains her frustration. She has been refused a job,
apparently on account of her ethnicity. Hov, if at all, vill the
counselor distinguish between this and the previous case? Will the
counselor's responses be different or similar in each case? Further-
more, should the responses differ if the respective clients are to
achieve the most appropriate solutions?
The irony of current theories of counseling and therapy is that,
despite their apparent diversity, in reality they carry a great dupli-
cation of effort. The different approaches do not offer counselors
any answers to the questions just raised about choosing the most
appropriate ways of responding to clients of different socio-cultural
groups. As we shall see, pervasive through the many schools of
therapy is a neglect for social and cultural issues. This disserta-
tion offers a case for the inclusion of socio-cultural variables in
the counseling setting. This perspective is presented through
theoretical as well as experimental investigation. We begin with a
rationale for the study.
Rationale
A number of important trends stand out among the nelping profes-
sions with respect to socio-cultural issues. There are four primary
areas which are of concern to us here because they mark important
points of need. These are: (l) Minority clients receive inferior
mental health treatment, (2) Minority counselors are underrepresented
among the helping professions, (3) Counseling research literature
does not adequately address socio-cult\iral issues, and (U) Existing
socio-cultural theories are not reflected in counseling practice. In
3the following pages, we will demonstrate how each of these trends
determines an area of need.
Minority Clients Receive Inferior Treatment
The effectiveness of the helping professions in delivering
services to poor and minority populations has been in question for
many years (Reissman, et al, 196U; Rhodes, 1975; Ruiz and Padilla,
19TT). The inferior quality of assistance received by black and
Spanish-speaking clients has been repeatedly docvunented. Not only
do these groups receive less treatment, but the type of treatment
they do receive differs from that accorded their white middle-class
counterparts.
Some of the major differences between lower and higher socio-
economic class clients that have been reported in the literature are
as follows: (l) More lower class clients were diagnosed as having
a character disorder or psychosis, while higher class clients were
diagnosed as normal or nexirotic, (2) Lower class psychotic patients
were not seen as ready to leave treatment while higher class psycho-
tics were, (3) Lower class neurotics were dismissed much more readily
from treatment than were higher class neurotics, (U) Lower class
patients received more custodial care and organic therapy (electro-
convulsive treatment) while higher status patients were offered
psychotherapeutic methods, especially insight therapy, and (5) The
lower class clients were more likely to be readmitted to the hospital
after dismissal while higher class clients were less often readmitted
and more often seen on an outpatient basis. (Rhodes, pp. 17“23)
4Mjjiority Counselors are Underrepresented anonr the Helr^inr Professions
While poor and minority clients are receiving insufficient and
inadequate treatment, minority counselors are markedly underrepresented
in the helping professions. Furthermore, these groups are not repre-
sented in the training programs offered for prospective therapists
across the country. Recent figures reveal these unequal distributions
(APA Monitor
, 1977 ):
Black
Graduate
Students
:
Clinical 5.75
Counseling 6.55
School 6.67
Faculty:
Instructor/
Lecturer 9-80
Assist. Prof 5.07
/•ssoc. Prof 1.22
Full Prof 0.58
White Hispanic Other
88.59 1.79 3.87
87.16 2.91 3.33
89.95 1.60 1.78
85.72 1.22 3.26
92.26 0.83 1 . 8U
96.63 0.75 l.hO
97.91 0.17 1 . 3 h
In other words, the higher the status, the greater the percentage of
whites in that group, both for graduate students and, even more, for
faculty.
Thus, we can see how the perpetuation of white middle-class stand-
ards forms a vicious cycle. Clients and counselors alike have been
excluded through policies of de-facto-segregation. Training programs
complete the cycle by failing to attract a culturally diverse student
body. Furthermore, those few who do gain admittance find programs
with a white middle-class orientation of questionable relevance for
their purposes. (Woods, 1977 )
C^ounseling Research Literature and Socio-Cultural Issues
When ve consider the mental health care delivery system, we find
that minority clients are not fairly treated and minority counselors
are not equally represented. How, then, are these issues presented
in the research literature?
Smith (19TT) holds a sceptical view of the psychological pro-
fession's efforts to become more racially or culturally aware. She
accuses researchers in the field of attempting to "hide their racism
behind .05 and .01 levels of significance and behind facts that dis-
tort the truth." (p. 390) She believes that research addressing
raciaJ. issues in counseling has only
led to increased stereotyping - a type
of invidious racial labeling that tends to
distort, misrepresent, and oversimplify both
Black people's lives and what occurs between
them and their counselors, (p. 390)
Several reasons can be cited for the failure of research to do
justice to the problem of socio-cultural variables in the co\mseling
setting. To begin with, many researchers actually fail to include
socio-cultural variables relevant to their areas of study. Other
researchers make inappropriate choices with respect to the inclusion
of socio-cultural variables. For example, studies may focus on race
vdien socio-economic class may be an obviously crucial cause of effect.
Or, the researchers employ instruments which carry a strong white
middle-class bias.
Considering those research efforts which do make efforts to
fully incorporate the socio-cultural dimension, we find that many of
these efforts are in fact overly superficial in nature. For instance
6while client preferences have repeatedly been studied, the specific
skills employed in interracial counseling have not been investigated.
Thus, while researchers have made global assessments about group
preference, they remain ignorant about the specifics of what is
prefei”red. Another reason for the failure of research efforts in
the socio-cultural sphere lies with its common adherence to a
deficiency model of mental health. That is, research is designed
to uphold the norms of the white middle-class culture. In so doing,
the researchers translate all deviations from this norm as defi-
ciencies. Labeling and stereotyping follow, as well, from this
approach.
Translating Theory into Practice
On the one hand, we see that most existing research and litera-
ture in the counseling field has neglected socio-cultural issues.
However, if we consult anthropological and sociological writings,
we find many sources of potential input for counseling practice.
Although the importance of interdisciplinary links has been observed
by many theorists, few instances of translation in practice have been
recorded. That is, while the counseling field stands to be greatly
enriched through socio-cultural contributions, little of concrete
assistance is available to the counselor who desires to actualize
these aims in practice.
Thus, there appears to be a pressing reed for increasing our
understanding of the specific effects of socio-cultural factors on
the counseling setting. This need is particularly significant in
light of the inadequate services and training received by minority
7groups, and because of the inaccuracy of their portrayal in the
literature. This need, therefore, is felt simultaneously on a
practical and an ideoJog-'cal level.
While the need for understanding socio-cultural issues is being
stressed here, it must also be made clear that this should not
constitute a panacea. Smith (19TT) warns that "Once the members of
the counseling profession start proposing techniques on the basis of
race and socio-economic class alone, they are surely treading in
dangerous waters, (p. 393) With this caution ringing in our ears,
we will now turn our attention to the socio-cultural domain.
Objectives
The primary objective, or purpose, of this dissertation is to
assess the impact of socio-cultural variables in the counseling
setting. In particular, the variables of race and sex have been
emphasized. In this section, we will detail the three major object-
ives which the study hopes to meet. We will also explain the ways
in which these objectives address the needs cited in the previous
section.
Our objectives can be summarized as covering three main areas:
(l) We will examine a dialectic analysis of therapy which includes
socio-cultural factors as well as individual elements j (2) We will
report on an empirical study comparing the response styles of counsel-
ors from different racial and sexual groups who have viewed a series
of videotaped client vignettes j and (3) We will study the different
responses received by clients of different racial, cult’oral, and
sexual groups.
6ll) Dialectic Analysis
This study proposes to make a contribution to our theoretical
understandinfT of socio-cultural variables in counseling. To this
end, an interdisciplinary review has been conducted to provide a
comprehensive picture of the place socio-cultural variables take
in the existing literature. Two chapters of a theoretical nature
follow. These two chapters attempt to implement a more socially-
conscious viewpoint in a discussion of actual counseling skills.
The major objective of the theoretical discussion is to make
a case for a dialectic approach to therapy and counseling. This
approach is inherently sensitive to cultural issues because of its
refusal to dichotomize social and individual concerns. Several
ways to conceptualize therapy from a dialectic standpoint will be
presented. Then, these concepts will be applied to each of the
nine separate counseling skills. Thus, a practical theory will be
generated, one which offers immediate implications for bettering
our understanding of the therapeutic process.
(2) Counselor Response Styles
We aim to discover what counseling styles might be considered
characteristic of black and white, male and female counselors. The
comparison of different cultural groups is in no way intended to
promote stereotyping of these groups. Rather, the purpose of un-
covering cultiiral differences is to allow for a more intentional,
diversity within the profession.
Specifically, we will study the skills and diagnoses used by
the respective groups when responding to a series of videotaped
client vignettes. V.’e will attempt to determine if there are any
significant differences between these groups with respect to skill
usage and diagnostic focus, or problem definition. However, we will
also employ a more descriptive approach to determine the stylistic
patterns within each cultural group. In this weiy, emphasis will be
on collecting integrated portrayals of each group rather than on
ferreting out cultural differences. In addition, the absence of
normative standards for measuring subjects' responses contributes
to the positive emphasis of our data analysis.
The skill and diagnostic aspects of the counselors' responses
will be evaluated separately. The skill dimension will be assessed
in terms of the counselors' answers to the question "What would you
say to this person?_^’ (i.e. the client) Skills will be grouped in
two main clusters for data analysis; attending and expression skills.
Of these two, the former connote a passive approach to counseling
with indirect counselor influence, while the latter imply an active
and explicitly influential counseling style.
Counselor diagnosis will be evaluated in terms of the individual
and societal focus of problem definitions. That is, we will investi-
gate the extent to which the different groups cite individual or
social factors as answers to the question "What do you think is the
problem?" after viewing the different client tapes.
The analysis of snecific skills is consistent with our stated
objectives in that it delves below the superficial aspects of inter-
racial counseling interaction. While most studies investigate overly
general variables, such as preference or empathy, this study of skills
10
is more behaviorally specific. This should enable the researcher
to come to conclusions which have direct bearing on practice. In
addition, it should clarify some of the more global conceptions
found in the literature by providing the missing specifics. The
diagnostic analysis is also consistent with the objectives of this
study. Evaluating individual and societal aspects of diagnostic
focus is this study's method of assessing the impact of socio-cultural
variables in counseling.
(3) Responses Received by Clients
While the emphasis of our experimental objectives is on the
counselor, our conclusions would be meaningless if they failed to
take the client into account. Six different client groups are repre-
sented in this study; black, white, and Spanish-speaking males and
females. A major aim of this study, therefore, is to determine
whether these groups receive different skills and diagnoses from the
respective counselor groups. Differences in skills and diagnoses will
be assessed using the same methods as those just discussed for
counselors
.
The above mentioned client populations will be represented
in our study only as videotaped stimuli. While this allows for an
analysis of interaction effects, it in no way indicates client response
patterns for these various groups. We will be able to determine
whether clients receive differential treatment from counselors of
different groups, and whether they are treated differently on the
basis of race, sex, or culture. We will not, however, be able to
infer the clients* needs from this analysis.
11
Hypotheses
Thus far, we have described the primary objectives of this study.
The two general hypotheses under investigation are as follows:
(1) Black and white, male and female subjects respond differently
to a series of videotaped client vignettes.
(2) Clients of different cultural, racial, and sexual groups
receive different responses from black and white, male and female
counselors.
While these are the general hypotheses of the study, main effects,
sub-hypotheses, and interactional hypotheses have also been generated.
For a complete listing of all the hypotheses, see Chapter VI.
Dissertation Overview
The ten chapters of this dissertation fall into two parts; one
of theory and the other describing an experiment. The first chapter
serves as an introduction, presenting the rationale and objectives
for the study as a whole. So far in the introduction, we have pre-
viewed the basic conception of this thesis; we will now take an over-
view of the remaining chapters.
The three chapters following the introduction are devoted to
theory. Chapter II presents an interdisciplinary review of literature
addressing the issue of the individual and social elements of therapy.
Drawing uron psychological, anthropological, and political points of
view, the reviewer argues that most theorists fail to adequately in-
corporate important socio-cultural factors. In the third and fourth
chapters the author attempts to implement the socially-conscious
perspective suggested by the review with an analysis of actual counsel
12
ing skills. These two chapters, entitled "Dialectics of Therapy",
blend the theoretical and the practical in their analysis of nine
skij.ls selected from the Microcounseling taxonomy (Ivey and Gluck-
stern, 19T6a, 19T6b).
Chapter V provides a review of literature from the counseling
fie_d relevant to the question "What happens when blacks and whites
counsel each other? This issue has been selected because of its
impact on the profession and since it most closely approximates the
issues researched in this study. Chapter VI begins the experimental
section of this dissertation. As the review of Chapter V demonstrates,
the counseling field has not researched the use of specific cki.lls
and diagnoses among different racial, sexual, and cultural groups.
In the sixth chapter, we present the methodology utilized by this
researcher to assess the differential use of skills and diagnoses
among black and white,, male and female subjects.
Chapters VII, VIII, and IX present the experimental results of
this study. In the seventh chapter, we take a look at the prelimin-
ary findings of the pilot study. The results of the major investiga-
tion are described in Chapters VIII and IX. The data analysis is
divided into two parts. The skills analysis using the Microcounseling
taxonomy is presented in Chapter VIII. The diagnostic aneilysis,
conducted with an individual-societal focus scoring system is described
in the following chapter. The tenth and final chapter offers a summary
and discussion of the results and considers their implications for
practice.
With these notes of introduction, we turn to the next chapter.
13
an interdisciplinary review of the treatment of individual and society
vhich offers implications for therapy and counseling.
14
CHAPTER II
THE INDIVIDUAL AIID SOCIETY
Introduction
How do variables such as race, sex, class, and culture affect the
process of a counseling interview? For the most part, psychologists
regard their domain as that of the individual. Anthropologists, on the
other hand, concentrate their study on the culture and society in which
the individuals live. In order to understand social variables in the
counseling interview this dichotomy must be overcome. To begin with,
existing literature from a number of different fields will be surveyed.
This chapter is divided into three parts. In the first, litera-
ture which emphasises the individual, but which also recognizes the
importance of the social context, is discussed. The second section is
devoted xo that literature which places emphasis on the dynamics of
society and treats the individual as secondary in importance. On the
whole, t'hese two parts run parallel to the traditional divisions of.
psychology on the one hand and anthropology on the other. In tnis
presentation, however, there is a significant degree of overlap. The
xhird and final section offers a political perspective with a Marxist
orientation. This last section represents an attempt to synthesize
the study of the individual and society as it pertains to the counseling
process and therapy in general.
Selections have been taken from a wide range of sources. The litera-
ture chosen for use here is in no way intended to be representative of
all the literature in the respective fields. Instead, selection has been
15
based on the perceived relevance of these works to an understanding of
the dynamics of social variables in the counseling interview. Writings
have been included which offer a contribution to the eventual synthesis
Oj. individual and societal issues. By keeping the discussion focused
on this theme, any tendency to overgeneralization or superficiality
should be avoided.
A review of literature centering specifically on the counseling
field is Deing presented in a separate chapter. That chapter centers
on what happens when blacks and whites counsel each other. Research
studies, primarily of an experimental nature, which are most closely
allied to the present study will be examined in detail. However, since
that Dody of research does little to contribute to a theoretical under-
standing of the issues considered here, a separate chapter has been
formed for its inclusion.
An interdisciplinary approach has been deemed appropriate for this
study on several accounts. In attempting to reach a synthesis of both
individual and societal concerns, relevant literature from a variety of
fields needs to be consulted.y*^he fact that the counseling field itself
has not adequately addressed socio-cultural issues necessitates a
broader search to supply the missing links. Additional reasons for
turning to other disciplines can be found within the domains of those
particular areas of study. Anthropology and sociology offer important
insights applicable to the counseling situation, insights which would be
missed if only the psychological profession were to be consulted.
A "^inal reason for the inclusion of interdisciplinary literature
lies with this study's subsequent goal of offering a theoretical contri-
16
but ion. The counseiinc field does not supply a conceptual frar.evork
incorporatinc social variables. As a result, the present study appears
unnecessarily isolated. By providing connections \'hich extend beyond
the traditional limits of a sinj^le profession, this study will rest on
more solid rrounding. At the same tim», social variables which riphtly
lie within the scope of the psycholocical profession will be reintroduced.
Onl;;- through an effort to acknowledge the perspectives of other relevant
fields and to incorporate their findings can the counseling profession
expect to receive a substantial theoretical contribution.
The Individual in Perspective
Psychological theory and practice have long operated under the
assumption that social and cultural factors are distinct from the
individual psyche. These assumptions, however, are tacitly m.ade end
are rarely elaborated upon by the practitioners themselves. In fact, it
IE even questionable to what extent m.ost professionals are consciously
aware of ^he multitude of ways in. which they exclude social variables
from their work.
A number of theorists are to be found, however, who offer critiques
of the field in which they question the values usually taken for granted
by their fellow professionals. For the most part, the contributions of
these writers consist of revisions of the standard model of individual
therapy. Some theorists succeed in challenging the basis of this model
to a relatively great degree, while others are strictly revisionists.
VThat follows is this body of critiques, presented in an approximately
chronological order.
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Social Psychologists
The Neo-Freudians were aaonc the first to reevaluate the workings
of their discipline from a social perspective. In The Neurotic Person-
aj-ity of
.
QuX/jjj^, Karen Homey (1937) makes social issues the focus of
her breach with the established school of psychoanalysis. She states
that th^ ’disregard of cultural factors not only leads to false general-
izations, but to a large extent blocks an understanding of the real
forces which motivate our attitudes and actions" (pp. 20-21). Homey
criticizes psychoanalysis for viewing the individual as the locus of
all neuroses. She offers instead the option of viewing societv as
neurotic
,
particularly modern society as it has developed in the western
world. Taking this persxiective it is easy to see how individuals in
turn reflect the neurosis which is so pervasive around them.
Erich FrciTun (19^1) attacks the traditional psychological "belief
in a basic dichotomy between man and society" (p. 10). He goes a step
beyond Homey in introducing the idea of praxis to psychological in-
vestigation. According to him, psychologists must simultaneously con-
sider societ3'’'s impact on man and man's impact on society. The impor-
tant task is
to show not only how passions, desires, anxieties
change and develop as a result of the social
process, but also how m.an's energies thus shaped
into specific forms, in their turn become produc-
tive forces, molding the social process. (Fromm,
1941, pp. 13-li+).
Fromm aimed to create a new school of social psychology. In so doing
he had no intention of completely expelling Freudian thought. Instead
he v^anted to separate out what he considered the genius of Freud’s
theoretical contributions, substituting for it the Marxist framework
Id
which he accepted as a basic theoretical orientation and supplenentine
It with ideas from the psychoanalytic school (Jay, 1973). Fromm’s
contribution from a Marxist standpoint will be discussed in a separate
section.
liranscultural Psychiatry
A’ranscultural psychiatry, also known as cross-cultural psychiatry,
represents an attempt to study culture in order to successfully apply
psychiatric practices around the world. In their work Jane f-5urphy and
Alexander Leighuon (1965) address the issue of identifying psychiatric
disorders in different cultural settings. They attempt to establish
valid clinical criteria applicable to, and respectful of, the indigenous
views of other cultures. They approach this task, which they say "calls
for a balance between skepticism and confidence," (p. 65 ) with the
attitude that
what we know already is applicable in some ways
to all human beings everywhere.... (so) it is not
altogether hopeless to attempt identifying dis-
orders, as conceived in clinical psychiatry,
among peoples of very , different cultural back-
grounds. (pp. 65-66 )
According to the rationale presented by Murphy and Leighton,
transcultural psychiatry appears to be resting on a shaky faith in
human universality. Unfortunately, failing to question the underlying
values and assumptions of the psychiatric model has led some practi-
tioners to the imperialist practice of imposing Western standards whole-
sale on other cultures.
Murphy' s contributions in the area of culture change demonstrate
more flexible thiniiing. She evaluates the role of change stress in the
distxirbance of personality equilibrium. For this purpose she takes the
process of socialization into account and discusses the effects of
sudden or extreme alterations in the usual process. Ghe finds that
Si.ress can oe generated when social change occurs because (1) tempo is
accelerated/ (2) basic values are reoriented, (3) models are lacking,
\,k) formal training is not available, (^j) ambiguities arise, (6) new
roles are required, (j) old expectations are frustrated, and (8) ex-
pansion leads to overloading. (Murphy and Leighton, I965
, pp. 279-280)
These dynamics would appear to be important not only in a cross-cultural
situation but also be expected to play a part in any therapy interview.
If counselors and therapists are involved in the social aspects of
their interactions with their clients and, generally speaking, in the
social aspects of their client's lives, they will need to attend to
many of the items listed by Murphy.
Exi stentialism
In many ways, the existential psychologists have been among the
most dedicated to the idea of unique individualism to the exclusion of
all social factors. However, it is interesting to note that in spite
of this extreme orientation several theorists among the existentialists
offer critiques in a similar vein to those of the Ileo-Freudians dis-
cussed above.
Viktor Frankl, (I965 ) deeply influenced by his concentration camp
experiences in Nazi Germany, talks of the need to be conscious of the
social rea]m at all times. Frankl emerged fi'om a situation in which
the political dictatorship over human lives was so devastating that he
had to struggle tc justify the continuation of his own life. He con-
cluded that meaning in life cannot be derived apart from the social
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context. Frankl believes that if psycholoeical theory holds that a
person "is nothing but the battleground of the clashing claims of
personality aspects... (it) cannot expect (people) to behave like free
and responsible beings." (p. 186) In other words, neither in a German
concentration camp nor in a suburb of middle class America can individ-
uals hope to maintain their humanity isolated from the world in which
they live.
Leading Existentialist Rollo May (1958) also incorporates social
factors in his theory, although with less emphasis than does Frankl.
Crucial to May's theory are the three existential modes of being,
umwelt
,
mitwelt
,
and 'eigenvelt," representing, respectively, the
natural world, the world of human interrelationship, and the self in
relation to itself. May maintains that these are not "different worlds
but three simultaneous modes of being-in-the-world." He goes on to
say that "the reality of being-in-the-world is lost if one of these
modes is emphasized to the exclusion of the other two ." (p.63)
In customary existentialist practice, however, it is the "eigenwelt"
which receives primary consideration. Existential theory only appears
to pay lip service to the idea of being-in-the-world. The excessively
philosophical tone of writings such as May' s might be one reason for the
gap between theory and practice. Ma;/ offers little in the way of con-
crete suggestion for translating his ideas into practice. His writings
do not address the ever'/day concerns of the practitioner and thus his
important contributions have largely been ignored.
Radical Therapy
While the Keo-Freudians
,
and to some extent the Existentialists,
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have attempted to incorporate social concerns into the prevailing
psychological theories, and the Transcultural Psychiatrists have tried
to make psychiatry applicable in different social settings^' the ’Radical
/
Therapists have aimed to make a deeper break with traditiop-i'' These
therapists have chosen the term 'radical’ because they are generally in
favor of major revisions in psychology that are in line with the tenets
of what might be termed radical politics.
Thomas Szasz (1973) analyzes the failure of the mental health
field to address socio-cultural issues as the result of its adherence
to an antiquated medical model. He criticizes the field for functioning
as if ’psychological, ethical, and legal deviation can be corrected by
medical action.” (p. Ik) Szasz uses the term "myth of mental illness”
to indicate that what are treated as problems of illness in the individual
psyche are in fact manifestations of socio-political conditions. This
thesis is reminiscent of Homey's ideas. However, Szasz carries the idea
further with the concept of myth. According to Szasz, the medical
profession perpetuates the traditional view of mental distress as illness
in order to maintain its own position of power.
In The Politics of Therapy
,
Seymour Halleck (1971) elaborates on the
same points made by Szasz. Says Halleck,
The focus of almost all psychiatric practice
tends to be on the patient's internal system...
Physical illness, for the most part, implies a
defect in the individual, not in society...
Some psychiatrists focus almost entirely upon.
+ he individual. They assxime that the soc3.al
institutions that regulate their patient's exis-
tence are more or less adequate, (p. 27)
He goes on to say that the very act of therapy is a political act. He
points out that while therapists claim to take a neutral or a value-free
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position, in fact they serve to preserve the status quo. He also
demonstrates ways in which therapists function as adjustment acents.
Most therapists consider themselves successful if they have simply
alleviated the suffering of the persons who come to them for help.
Finaing their own personal pain diminished, clients may lose much of
their original motivation to affect social change. Although Halleck
(19T1) uses examples of this trend to point to the political signifi-
cance of therapy he fails to take the total picture into account. For
example, it is equally possible that a client may be incapable of taking
social action until basic psychological problems have been put into
perspective
.
Through attempts to make psychology politically relevant, a
plethora of schools with different emphases have sprung up in recent
years. Phil Brown, (19T3) the author of Radical Psycholorv
.
pools a
variety of 'isms'. Perhaps the most organized of these are Feminist
Therapy, an attempt to make the consciousness of sex roles a central
part of therapy, and Anti-psychiatry, the term used by R. C. Laing-
(1971)
Thus, the Radical Therapists represent the most dramatic overthrow
of accepted psychological premises. Unfortunately, however, their
contribution remains largely rhetoric. \*Jhile they have been unreserved
in their criticism and quick to discard old practices they have as yet
offered little of substance in replacement. Furthermore, because of
their brashness in discounting past discoveries, they leave psychologists
without much with which to work.
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The Society in Perspective
In this section writings which focus on the societal level will
be surveyed. Sources which hold potential for a unification of individ-
ual and societal concerns have been selected. The discussion which
follows will center on this theme.
Cultural Relativism
'.h.i ee decades ago, Ruth Benedict (19^6) began her anthropological
classic, Patterns of Culture
, by stating that ’’the inner workings of
OTor brains we feel to be uniquely worthy of investigation, but custom,
we have a way of thinking, is behavior at its most commonplace-” (p.l)
Thus, Benedict recognized the predominant attitude of psychology which
emphasizes the individual psyche. However, she proceeded to exolore
cultures arouna the world, spurred by her belief that behavior could
not be understood without investigating its cultural context.
Benedict’s study of culture led her to expound a ciiltural-relativist
position. This perspective sees the relative differences and similarities'
of the various cultural experiences as fundamentally important. Following
this perspective in a therapeutic setting would entail paying close atten-
tion to the above-mentioned variables. While the psychologists discussed
earlier demand consideration of social variables because of their defini-
tion of reality or, in the case of the Radical Therapists, because of a
political rationale, the Cultural Relativists take a more practical
stance. Through a process of contrast and comparison, they point out
that many phenomena, both behavioral and philosophical, simply are not
transferable from one culture to another.
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Benedict was aware ol’ the threat involved in taking a cultural-
relativist position. She cautions
The recognition of cultural relativity carries
with it its own values It challenges cus-
tomary opinions and causes those who have been
bred to them acute discomfort. It rouses pes-
simism because it trirovs old formulae into
confusion, not because it contains anything
intrinsically difficult. (Benedict, I9I+6, p. 25T)
V/hy does cultioral relativism pose such a threat? Basically, because
it is an essentially egalitarian view of culture. As such, it
challenges the political status quo which relies on differential status
for different racial, cultural, and class groupings. On the basis of
this analysis, it is also apparent why any thorough investigation of
these variables in the therapy setting jx^ses a potential threat to
professionals. Since the white, male, middle class has an implicit
monopoly on professional practice, bringing to light the effects of
social variables poses a threat to their established position.
In addition, the cultural-relativist position focuses heavily on
the value structures of different . cultures. As Melville Herskovits
(1972), another proponent of this view, states, "To hold that values
do not exist because they are relat ive. . . is to fall prey to (a) fallacy."
(p.31) He looks closely at the problems arising from an unequal preva-
lence of one set of values; from the dominance of one cultural group
over another. This ethnocentr ism he calls the "psychological process
by which men center their world in their ovm group, seeing it in their
own dimensions, judging conduct by their own ambitions* (p. 75 )
Herskovits talks about the white western countries as possessing one of
the most powerful ethnocentr isms ever. As a result, he finds that it
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is difficult for us not to do what I term 'thinking colonially* by
applying to peoples whose ways of life differ from our own the dreary
vocabulary of inferiority." (p. 97 ).
While the cultural-relativist position clearly demonstrates the
necessity for monitoring cultural differences, the emergence of the
"Kew Etiinic" movements may have led some to carry relativism to an
extreme. By calling attention to the many subdivisions of white middle-
class culture these groups obscure more fundamental cultural and racial
differences. The extension of relativism to every minute difference
renders the concept m.eaningless.
Culture and Personality
V.liat other ways have anthropologists found to study cultural
differences which might be relevant to the problems addressed in this
study?
The creation of an organize^d study combining culture and personal-
ity marked the original impact of psychoanalysis on anthropology. Ralph
Linton (19^5) summarizes this branch of anthropology in these words,
"The culture of any society determines the deeper levels of its members'
personalities through the particular techniques of child-rearing to which
it subjects them." (p. IU 3 ) This thesis suggests a need to take differ-
ent processes of socialization into account. Persons of varied cultural
backgrounds would be expected to have developed different personality
types, thus requiring correspondingly different modes of therapy. However,
due to the overriding influence of psychoanalytic thought, culture and
personality theorists may have overemphasized the importance of child-
rearing practices in the socialization process. Furthermore, they have
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had a tendency to apply psychoanalytic concepts to practices of other
cuj.tures in ways which may be inappropriate.
Culture and personality theorists have also investigated such
constructs as national character, social character, and modal personal-
ity in an attempt to identify the mark of culture on the personality.
However, reseaich has shown this to be a misleading approach since
personality types vary as much within a given society as they do
between different societies (Kneller, 1965, p. 59 ). A further dis-
advantage of the search for personality types based on cultural norms
is that it results in a tendency to view culturally different groups in
a stereotypic fashion.
Culture and Language
Anthropologists have explored the relationship between language
and culture. The Whorf-Sapir hypothesis states that a person's view
of the world is determined by the vocabulary and linguistic stinactures
available. At the same time, the characteristics of that pairticular
language are a reflection of the culture in which they have been gener-
ated. This principle has obvious ramifications for counselors since the
counseling process involves its participants in a renaming of reality.
Using the medium of words to affect change in their clients' lives,
counselors need to be conscious of the cultural connotations of their
speech patterns.
V/hile language clearly manifests the workings of culture, Edward
Sapir (1928) also elucidates the role of the unconscious.
...the patterns of social behavior are not nec-
essarily discovered by simple observation, though
they may be adhered to with tyrannical consis-
tency in the actual conduct of life.... The un-
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conscious nature of this patterning consists...
(of) a typical unavareness on the part of the
individual of the outlines and demarcations
and significance of conduct. (p.l21)
Because he sees the social variables as operating on such a deep-seated,
unconscious level Sapir is pessimistic about the possibilities for change
on this level. Although awareness of language usage seems like a rela-
tively concrete matter, it may well be much more difficult for counselors
to attain any meaningful awareness of culture from the unconscious level.
Kenneth Pike takes a more behavioral approach. He uses the terms
"emic" and "etic", derived from linguistic terminology, in his analysis
of variation in cultural behavior. The etic refers to a study from
outside the particular system, while the emic viewpoint is a study from
inside the same cultural system (Pike, 1966, p. 152). Applying this
principle to the therapeutic process, which lies beyond Pike's scope,
would suggest a need to balance the "etic” and the "emic". If partici-
pants in therapy are to negotiate differences resulting from their
backgrounds and the values they hold, they will have to explore both the
"etic" and the "emic" points of view.
Culture and Bducation
Anthropologists have attempted to develop various types of educa-
tional programs aimed at increasing cultural awareness. Essentially,
these projects answer the same question as is addressed by the present
study, only as pertains to the school setting rather than to counseling
or therapy. Two approaches to the question "how do variables such as
race, sex, class, and culture affect the process of education?" deserve
particular mention.
Ruth Landes ( 1965 ) constructed an innovative program in which she
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taught a working knowledge of anthropological concepts related to
culture. From this foundation, her students proceeded to learn how
cuj.x,ure affected their lives and the lives of others around them.
Landes found this technique useful in a community polarized by racial
and ethnic conflicts.
George Spindler (1963) describes a similar process for which he
coined the term culture therapy.” Spindler is concerned with making
cultural awareness an explicit component of communication. He proposes
to accomplish this by introducing culture as a sort of third party,
i/hus enabling people to explore different views and experiences with an
attitude of reserved judgment. He describes the process in an educa-
tional setting as follows:
...the essential feature is that culture is treat-
ed as a third person.... we are not dissecting the
teacher's or the student's personalities; we are
dissecting culture . The teacher's culture varies
from the culture of others
,
but all variations re-
flect and are part of the larger cultural context
....This makes a certain objectivity possible....
culture therapy (shows that the) problem is not
unique.... It is shared in some degree .. .with every-
one in his society, (p. I71)
Thus, Spindler demonstrates an attempt to reduce the threat mentioned
earlier as inherent in the exposure of cultural and sociaii variables.
Summary
Thus far different approaches to modifying the traditional emphasis
on the indiviaual in therapeutic situations have been explored. Firsts
writers with a psychological orientation were discussea, then an anthro-
pological perspective was introduced. '.That do these different theories
contribute to the issues under investigation?
The early writers of the psychological school were dominated by the
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established tenets of psychoanalysis. They attempted to develop a
soci ally-conscious viewpoint and to bring to light ways in which
psychcanalysis had been determined by the cultural milieu in which it
originated. 'They wished, for the most part, to modernize the existing
theory, to revitalize it, and to broaden the scope of its usefulness.
Vrnile the psychoanalytic revisionists were confident that their
framework could incorporate sufficient social understanding, more recent
et forts to broaden the individual focus of therapy have desired to change
the thecrj^ more fundamentally. This has led to one of the most striking
characteristics of the field as it currently exists; one is faced with a
veritable pot-po’urri of different theories.
How is it, with so many orientations available, that focus on the
individual still constitutes the dominant perspective? The existential,
and radical therapists claim to be searching for a real alternative.
For many, this means questioning basic definitions of reality. Kray's
somewhat esoteric writing is an effort to reorder perceptions of reality;
Laing's work represents an even more drastic overhaul of the normative
cultural worldview. These theorists, motivated by a deep sense of frus-
tration, have attempted to hold nothing sacred; to begin all over again.
Yet their impact on the profession must be carefully evaluated to see
what real changes have occurred.
The relevance of key anthropological concepts to the counseling
interview have been discussed. However, few of these implications have
been actualized. The counseling field, carefully maintaining its separate
identity, seems reluctant to gather input from outside sources.
Thus, important questions remain to be answered. What has the genera-
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tion of more ways to view reality done to solve the problem of a false
Qichotomy of individual and society? What has been accomplished in terms
of understanding the interactions of persons of different cultural,
racial, sexual, and class groups within the counseling setting? Finally,
what has been done to improve the quality of service received by those
groups which differ from the mainstream of American society in their
values, perspectives, and culture?
Political Perspectives
The anthropological approach to the study of culture, as witnessed
here, is characterized by a soft data base and a mild mannered philoso-
phizing. While implications for the counseling situation are evident,
anthropology exhibits a tendency to dismiss distinct class and race
variables as mere aspects of an agglomerate known as "ciiltxire". In the
following section some of the same dimensions of the social variables
will be evaluated from a more political perspective. The writings
selected for inclusion here do not necessarily represent a single,
cohesive school of political thought. However, most of the work adheres
more or less closely to a Marxist orientation.
Dialectic Approach
Marxist theorists work within a dialectic framework. Applied to
the issue of individual and society this means a refusal to see the two
as dichotomous. As Marvin Opler (1967) said, psychological disorders
are a failure "as attributable to the individual characteristics of the
society and culture as... to the social characteristics of the individ-
ual." (p. IU6) Untangling this apparent tongue twister, we find a syn-
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thesis of individual and society which is fundamental in nature.
From the dialectical point of view, the individual cannot be
considered apart from the social context, nor can society be taken as
an isolated unit. According to Opler, psychological disorder and the
need for therapy arise directly from this interrelationship. Following
his example suggests that the counselor needs to conceptualise the
therapeutic problem in different terms. On the one hand, diagnoses
woxild have to be extended beyond their usual locus in the individual.
At bhe same time, treatment plans would also be formulated in terms
which reflected individual and social concerns on a more equal basis.
Paulo Freire (1973) discusses the process of communication from
a dialectic perspective. According to him, true exchange between two
or more individueLLs or groups can only occur within a nonhierarchical
relationship. Freire calls this type of horizontal communication
"dialogue" and maintains that it is the only viable basis for educa-
tion (p. U 5 ).
Although Freire was speaking from an educator's standpoint, im-
plications for the counseling setting abound. Acceptance of Freire 's
analysis suggests a need for the establishment of an egalitarian mode
of communication between therapist and client. This does not imply that
authority no longer exists within such a relationship. It does, however,
question the validity of counseling across class, race, or cultural lines
which connote a status differential.
Freire takes a dim view of attempting to overcome status differences
through engaging in dialogical communication. Ke feels that members of
the oporessed class need to educate eac.h other and, presumably, counsel
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eacn other as well. Strict adherence to the principles of dialogue,
according to Freire, carries hope for social improvenent and the
overconing of oppression.
Historical Materialism
xn an earlxer section, ethnocentrism was discussed as the anti-
thesis of the cultural-relativist position. Ethnocentrism, viewed
from the anthropological perspective, refers to essentially the same
practice as does the term ’oppression", used by more political authors.
Both refer to the maintenance of a hierarchical and dehumanizing rela-
tionship between different social groups by existing social institutions.
However, a notable distinction exists between the former and the latter
use of terms, in that the former, as used in apolitical contexts, gener-
ally circumvents all significant economic aspects of the problem.
Marxist theory, based on a philosophy of historical materialism,
contributes an awareness of economics as central to all aspects of life
in any society (Feuer, 1959). This perspective, applied to the thera-
peutic environment has a number of important implications. Of primary
significance is the relationship between therapist and client; such a
relation enters the participants into an economic agreement by the mere
fact that services are delivered for a fee. The economic bonds are
further tied by the facts of the specific economic conditions of the
respective parties. Customarily, the professional has a higher economic
status than the clients who come to such a professional.
Historical materialism, however, accounts for much more than the
immediate financial set-up of the counseling interview. Historical
materialism, defined literally, derives from two concepts, that of
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history, and that of Tnateriaiisin. Marxist theory sees all events as
inseparable from their material, historical context. Paulo Freire (1973)
begins his treatise entitled Peda^o.^y of the Ontressed with the statement
that "Within history, in concrete, objective contexts, both humanization
and dehumanization are possibilities. .. .but only the first is man's
vocation (PP» Thus, he is saying that oppression does not occur
simply as a phenomenon of the present; it has historical roots. By the
same token, oppression can only be overcome through a working out of
practical, economic dynamics in the present day situation.
An appreciation of the values of history holds a number of implica-
tions for a political perspective regarding therapy. While the radical
therapists discussed earlier sought to free themselves from the constraints
of their socially and culturally conditioned perspectives of reality, the
prcx>onents of Marxism regard such an attitude as naive. The Frankfort
School, originators of Critical Theory, turned to psycholanalytic theory
and found that, based on its historical value, it was compatible with
Marxism. In this way an historical approach has the effect of opening
new avenues to study because, once consciously placed within an
historical era the materials can be used to elucidate the dynamics of
their era.
Assuming such an historical outlook, critical theorists found Freud
relevant to their study. Members of this school made various attempts
to derive a theory which synthesized the works of Freud aind Marx. However
,
oninions differed as to the degree of validity held by Freud's approach.
On the one hand, Horkheimer went so far as to deny that Freud’s theory
was limited by his Victorian perspective, suggesting instead that the
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greater the work, the more it is rooted in the concrete historical
situation ” (Jay, 1973, p. 103).
Fromm, as mentioned earlier, attempted to bridge the gaps between
Freua and Marx. Feeling initially that these two theorists held opposite
sides of the same coin, Fromm saw an integration of the two as leading
to a more complete understanding of the individual within the social
context. However, he came to object to certain basic tenets of Freudian
theory. For instance, he rejected the ideas of the libido and the death
instinct and criticized Freud for his patriarchal point of view. Ulti-
mately these objections by Fromm marked his breach with other members of
the FranKfort School . Speaking in tune with the general consensus of
the school, Adorno discounted any revisions of Freudian theory as useless
attempts at the "smoothing over of social contradictions "(Jay, 1973, p.lOU).
Many adherents of the Marxist persuasion appreciated Freudian theory
for the very characteristics for which subsequent revisionists most vigor-
ously attacked it. For example, they saw the "biological materialism"
of Freud as one of his strong jxjints, lending a socially concrete basis
to his work. At the same time, theories of the self and the personality
derived by Adler and other neo-Freudians were seen as a "loss of the
critique of the individual " (Jacoby, 19T5> p. 30). The thesis formulatedby
Russell Jacoby makes Freud, who is usually thought to be the conservative,
appear to be the radical. At the same time, Adler and the other "liberal"
revisionists are painted out to be the real conservatives. According to
Jacoby's critique
...(Freud's) concepts are radical in their
pursuit of society where it allegedly does
not exist: in the privacy of the individual.
Freud undid the primal bourgeois distinc-
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tion between private and public, the indi-
vidual and society; he unearthed the objec-
tive roots of the private subject - its so-
cial content, (p. 26)
In this analysis, Freud is seen as closely addressing the primary con-
cern of this chapter; the dichotomy of individual and society.
While historicism holds implications for exactly which existing
theories are potentially useful for the psychological practitioner, it also
raises other important areas of concern. Not the least of these per-
tains to the content of therapy itself. That is, in terms of the
counseling interview, how is the problem named? In addition, once the
problem has been formulated, what type of recourse is planned? It
snouldbe noted that these questions approximate those used for re-
search in the present study.
While most current therapists respond to the above questions from
a purely individual basis, the Marxist historical perspective necessi-
tates the inclusion of historical, concrete, and social materials. For
the critical theorists this simply meant a strict adherence to the
Freudian conception of childhood experience as of paramount importance.
From this point of view, the family is seen as the standard bearer of
the larger society and thus provides an arena for the acquisition of
socialized behaviors and attitudes.
Frantz Fanon (196T), in .his< analysis of Third World psychopathology
however, points out the limits of the psychoanalytic perspective. In
the case of the white population "there is no disproportion between the
life of the family and the life of the nation... (so that) a normal child
that has grown up in a normal family will be a normal " (p. 1^2 ), It is
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important to note that this is not inherently a characteristic of white
society, per se, hut rather of a socially homogeneous society. On the
other hand, the situation of the black person living within a predomin-
antly white milieu generates a different dynamic. Fanon continues
with the ODservation that "we observe the opposite in the man of color.
A normal Kegro child, having grown up within a normal family, will
become abnormal on the slightest contact with the white world (p. IU3).
In this, Fanon appears to have surpassed the thinking of the original
psychoanalytic school by exposing some fundamental aspects of psycho-
social development.
William Grier and Price Cobbs (I969), authors of Black P.a-e
. also
comment on the importance of considering clinical problems from an
historical perspective. They say
Americans characteristically are unwilling
to think about the past. We are a future-
oriented nation, and facing backward is an
impediment to progress. Although these
attitudes may propel us to the moon, they
are deficient when human conflict needs
resolution. They bring white America to an
impasse when they claim to 'understand* black
people, (p. 18)
Grier and Cobbs present numerous case study examples throughout their
book. In each instance, they address their analysis and commentary
to the social issues involved; they put the individual's problem in its
historical context.
Alienation
Thus far, the Marxist contribution has been discussed in terms of
its historical materialist perspective. In pai'ticular, the implications
of emphasizing history have been considered as far as their direct bearing
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on th3 social context of the indiviaual in a counseling setting is con-
cerned.
However, in addition to expounding upon general historical princi-
ples, Marxism 'involves a detailed critique of the present era. In their
study of capitalist society and bourgeois culture, Marxist theorists talk
aoout the concept of alienation. Most basically conceived, alienation
in the capitalist system arises from the artificial separation of the
individual from the environment in which that person is living.
In his critique of the so-cadled ’humanistic' professional, Jacoby
(1975) summarizes some of the most obvious manifestations of alienation.
Jacoby terms Maslow’s concept of ’peak experience’ "the misery of every-
day life condensed." (p. 58) Responding to Maslow’s statement that "the
most fully human people, a good deal of the time, live what we could call
an ordinary life - shopping, eating, being polite, going to the dentist,
thirJcing of money", Jacoby concludes that the schema for self-actualiza-
tion is merely "liberation (as) banal existence plus enthusiasm." (p. 58)
While Maslow is clearly referring to a white middle-class population,
alienation has a different significance for minority communities. In
this latter case, alienation means the continual frustration caused by
the imposition of second-class citizenship.
Marxist theory describes alienation, a psychological reality, as,
having its basis in economic conditions. Ernest Mandel (1973) outlines
three interrelated concepts; alienation, reification, and commodity
fetishism. According to Mandel, economic alienation, "the separation of
people from free access to the means of production and means of subsis-
tence" (p. 20) has psychological ramifications. Wage labor creates
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alienation because ’’Work is no longer a means of self-expression it
IS just a means to attain a goal. And that goal is money.” (p. 23)
George hovak (1973) summarizes the effects of loss over control of the
material means of production, saying that laborers '’forfeit control
over their lives, their liberties, and their means of development."
(p. 6T) Alienation is also reflected in consiimerism, the counterpart
to production, as described by the Marxists. In the consumer society,
says Mandel, "The system must provoke continued artificial dissatis-
faction in huraan beings because without that dissatisfaction the sales
of new gadgets which are more and more divorced from genuine human
needs cannot be increased." (p. 25)
Accepting the preceeding analysis suggests that therapists need to
consider more than the immediate problems of any individual if they are
to begin to help their clients. Furthermore, alienation will effect
persons from different social classes in different ways. Therapists
need to be sensitive to these differences and incorporate them in the
course of therapy. As Grier and Cobbs (1969) explain.
Too much psychotherapy involves striving only
for cnange in the inner world and a consequent
adaptation to the world outside...A good thera-
pist helps a man change his inner life so that
he can more effectively change his outer world.
(pp. 150-151)
William Pierce (1972) describes a similar role for community mental
health programs if they are to be viable in the black community. Such
programs must be "an active, assertive, and aggressive participant in
social action, an active part of the black movement." (p. UOl) Reevalu-
ating the role of the white counselor working with black clients, Edward
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Barnes (1972) suggests that the counselor needs to provide more practical
help. In addition, he concludes that "perhaps the greatest challenge to
the vhite counselor is his willingness and ability to fulfill a role as
interpreter and change agent in the vhite community." (p. 22o)
The related concept of reification refers to "the tendency to
transform the relations between human beings into relations between
things. (Mandei, 1973, P. 25) In other words, the economic conditions
pervade the sphere of social relations. Jacoby (1975) discusses the
dominance of material goods over human values in our society saying,
(reification) works to preserve the status quo by presenting the human
and social relationships of society as natural - unchangeable - relations
between things." (p. h) In terms of therapy, this means that existing
conditions are accepted with blind faith, creating a further mystifica-
tion of experience. As a result, change including a social action
component is rarely attempted within the therapeutic setting, as Halleck
pointed out earlier.
The third and final related concept discussed by Mandei is that of
commodity fetishism. He speaks of the power of the commodity-producing
society to "thwart, divert, and partially destroy (the) basic h\man
capacity" (p. 26) of communication. Alienation means most specifically
the inability to engage in dialogical communication, as was pointed out
earlier by Freire. Mandei, however, discusses ' this problem as it regards
class distinctions. He comments
Any class society which is divided by socio-
material interests and in which class struggle
goes on suppresses to a certain extent the
capacity for communication between people
standing on different sides of the barricades.
(p. 27)
40
Mandel goes on to describe instances of wage bargaining in vhich it
is evident that
The employer’s side simply cannot sympathize
with or understand what the workers are
talking about even if they have the utmost
good will and liberal opinions, because their
material-social interests prevent them from
understanding what the other side is most
concerned with. (pp. 27-28)
Applying this social dynamic to the counseling setting yields a
pessimistic outlook. Clearly, if one subscribes to the theoretical
orientations presented here, there can be no easy answers.
Summary
A wide range of literature has been discussed in this chapter
revealing a ^ariety^ of approaches to the dilemma of individual and
society. While we have reviewed a large number of perspectives, we
have found few that truly account for the variables of class, race,
sex, and culture within the context of the counseling interview. The
social psychologist of neo-Freudian persuasion, for example, limited
their focus to variables of sex and culture. The radical therapists,
on the other hand, appear to be more interested in class and sex.
Anthropologists, forming still another camp, devote their attention
primarily to culture, with race and sex included as functions of culture.
The Marxist theorists, however, probably come closest to achieving a
comprehensive view. They maintain class as the basic variable to be
studied, but they attend to race, sex and cultural variance within the
conceptual framework of class structure.
Despite their differences, all the theories presented here share
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a common concern for merging social and individual variables. The
importance of social factors in the construction of any viable theory
of therapy has been repeatedly demonstrated. a crucial quest ion
remains: how can we adequately integrate the social aspects of therapy
in the counseling interview? This is a practical as well as a
theoretical question. In our next chapter, therefore, we will present
an analysis of therapy, using a dialectic approach and focussing on
specilic counseling skills. In this chapter we have familiarized the
reader witn issues of individual and society; in the chapter that
follows we will introduce the dialectics at work in actual counseling
practice.
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CHAPTER III
DIALECTICS OF THERAPY: PART I
Introduction
The broad spectrum of literature reviewed in the last chapter
has shown how therapy can be viewed from different, often conflicting,
perspectives. Most typically, the helping process is thought to be a
communication between individuals, about individual concerns, and with
individual solutions. Kovrever, we have also found various theorists
who seek to incorporate social, rolitical, and economic factors in
their views of therapy. Marxist theorists, in particular, suggest
possibilities lor integrating the individual and the social asnects of
therapy. How, then, might the ideas of these theorists be applied to
better our understanding of the counseling nrocess?
In an attempt to bridge the gap between theory and practice, this
chapter offers a dialectical analysis of specific counseling skills.
V/hether conscious or unconscious on the part of its participants, all
therapy follows a dialectic which might be conceived as:
PROBLEJ! THERAPY
CHAHGE
(synthesis
)
That is, all therapeutic change is the result of an interaction between
the client’s presenting problem and the therapeutic skills offered during
the interview process. All change is a synthesis. The nature of the
synthesis, however, deijends on how the specific skills interact v^ith the
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client a particular situation. In this chapter, we will see how differ»»nt
skills can lead to different types of synthesis, depending on the anti-
thesis presented by the therapist.
Viewed in, another light, the therapeutic relationship itself is
also dialectical in nature. Although the various modes of therapy up-
kold different interpretations of this dialectic, its basic design might
be composed as follows
:
CLIENT
^
COUh’SELOR
(thesis)\,^^^^^^^^^^^^^^/ (antithesis)
RELATIONSHIP
{ synthesis)
Thus, when counselor and client meet in therapeutic interaction, a
relationship is created out of their exchange. It is not enough to
simply consider the client and the counselor as separate individuals;
we must take their relationship into account if we are to understand
what occurs in therapy.
Viewed from yet another angle, the dialectics of therapy incor-
porate both social and individual implications of therapy. We have
seen how most theorists neglect this dialectic; in this analysis we will
attempt to s^mthesize social as well as individual concerns. The schema
for this analysis might be portrayed as:
I!vT)IVIDUAL SOCIETAL
(thesis) (antithesis)
IinDIVIDUAL-
SOCIETAL
( s^mthesis)
In other words, individual and social factors, viewed by themselves, do
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not present a sufficiently complete picture. Only by considering the
individual within a social context can any analysis lay claim to an
understanding which is encomoassing.
Counseling skills and philosophies are usually evaluated from an
exclusively individual standpoint. - That is, how well can therapists
use a given skill to facilitate their clients' psychological self-
development? Here, instead, we will discuss the different types of
skills from a more socially conscious vie^^^point
. We will consider the
political implications and consequences of using different skills. We
do not seek this understanding at the expense of individual self-develon-
ment. Rather, we vdll attempt to formulate an analysis v^hich takes into
account both individual and societal forces.
For this analysis, we will assess the various counseling skills
separately. This single skills approach can, of course, create distor-
tions. The sane skill can be used with different results by two
different therapists, or at different times by the same therapist. For
example, an open question used to begin an intervievr will necessarily
differ from an open question which follows an interpretation. The former,
such as "Wnat can I do for you today?" stimulates conversation; the
latter, which might sound something like "How does that idea strike you?"
solicits a specific reaction. In other words, the skill patterns which
result from different styles of therapy in turn affect the sense of the
single skills.
In addition to the circular relationship between single skills and
skill patterns, the context of skill use is vital to any understanding
of the skills. Far from being neutral, each skill has distinctive
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properties. The iraplications of these characteristics for a thera-
peutic context are what draws our attention at this stage of
analysis.
The Microcounseling Taxonomy (Ivey and Gluckstern, 19T6a, 19T6b)
has been selected for our purposes for several reasons. These
include (1) the exhaustive nature of the taxonomy with respect to
verbal skills available for counseling use, (2) the fact that Micro-
counseling suDscribes to no single school of therapy, and states no
rationale for the selection of specific skills, and (3) the use of the
Microcounseling Taxonomy as the basis for part of the scoring system
for data analysis in this research project.
Microcounseling describes two groups of skills; Attending skills
and Influencing or Expression skills. Although Microcounseling regards
the terms ’influencing' and ’expression’ as interchangeable, we will use
only the term ’expression’ since it offers a clearer counterpart to
’attending’ . Before proceeding to the separate skills, here is a brief
synopsis of the Microcounseling Taxonomy as used in this study, with
definitions
.
MICROCOUI'ISELIHG TAXONOMY
I. ATTEilDIHG SKILLS
1. OPEL QUESTION - ’How’, ’what’, ’could', or ’why' questions
which invite the client to talk in an exploratory manner.
2* CLOSED QUESTION - Calls for a ’yes’ or ’no’ answer.
3. PARAPHRASE - Restatement of the client’s responses, with
emphasis on content rather than feeling.
U. REFLECTION OF FEELING - Commentary on the feeling state of the
46
client
.
II. EXPRESSIOIJ SKILLS
5. pIRECiIOKS - Advice, suggestion, or imx'eratives directed
at the client.
6. SPRSSSIOM OF C011TE:;T - Infornation sharins ty the counselor.
7. g.PRSSSIOl! OF FEELIiiG - Sharine by the counselor of his/her
ovn feeling state.
3. IIITERPRETA^CW - An opinion or new frame of reference shared
by the counselor.
9- DxRnCT ilUTUAu COi-lI'-lUi.'ICATION - Equal sharing by both counselor
and client. (Not exclusively an expression skill, direct
mutual communication requires both attending and expression.)
In addition, another chart, adapted from Ivey and Gluckstern (l9T6b),
helps to illustrate the correspondence between the various skills and
some of the m.ajor schools of therapy. Since we are accustomed to think-
ing in terms of therapeutic approaches rather than single skills, this
breakdo’v.Ti of the different schools should provide a useful point of
»•- -
reference. While the distributions represent customary usage patterns,
there are, of course, psychoanalysts who give directions, social workers
who reflect feeling, and Gestaltists who paraplirase. Nevertheless,
major trends, such as the preponderance of attending skills, are evident
glance from this overview.at a
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SKILLS Aim SCHOOLS OF THERAPY
Skills Schools of Therapy
Psycho- Behav- Client- Social Eclectic
analj'iiic ioral Gestalt Centered Worker
Open Question ** ** * *
Closed
Question ** * * *
Paraphrase
Reflection
of Feeling
Directions ** * * *
Expression
of Content
Expression
of Feeling
«
Interpreta-
tion
* *
Direct Mutual
Communication
*
* used often
**used very often
Thus far, we have introduced the dialectics of therapy, reviewed
the single skills approach, and surveyed the Microcounseling taxonomy.
Low, we turn to the skills themselves, beginning with the attending
cluster.
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The Attending Skills
The dialectic of conmunication is captured by the respective
concepts of attending and expression. In its most fundamental sense,
attending means listening, while expression means talking. Attending
implies that there necessarily also is expression, and the reverse is
true as well. Like day and night, depth and height, or wrong and
right, attending and expression are meaningless when the one is with-
out the other.
How do attending and expression form a dialectic? This is the
same as asking about the sense of talking if no one is there to listen,
or the point of listening to a person who is not talking. In these
ways, the relationship of attending and expression is complementary.
The interdependence of the two makes their separate discussion diffi-
cult. Plowever
,
we will try for the momemt to concentrate exclusively
on the conglomerate known as attending skills.
Much of current therapeutic practice holds that the primary role
of the therapist is one of attending while the client is the expressor.
Client-centered therapy, in particular, is well-known for this approach.
Of co\irse, attending does not mean that the counselor remains a silent
listener. Rather, the attending therapist must adhere closely to the
client's statements, demonstrating to the client that he/she has been
understood.
This view of thernny can be explained in terms of the dialectic
it establishes between counselor and client. The client talks and the
counselor listens; the client is active and the counselor is passive.
This complement is easy to grasp, a fact which might account for its
popularity. In addition, the attentive therapist nay have gained wide
appeal in this society because so many people feel that no one else
is there to listen to them. Such unheard and alienated clients are
willing to pay someone, essentially, to lend an ear. Receiving con-
centrated doses of attention is considered to be therapeutically help-
ful, which only proves the actual lack of true attending in our culture.
We must, however, be careful not to underestimate the complexity
of attending. V.liile the client-centered approach stresses the empathetic
effects of attending, other schools, such as psychoanalysis, find
different significance. The psychotherapist plays a passive role in
order to foster a transference relationship. This form of attending
is calculated to draw out client reactions through a process of pro-
jection. While a therapist using this technique appears reserved,
he/she must actually be continually alert, observing the dynamics of
transference and deciding what to say when.
Despite the variation in techniques, therapists who make a style out
of attending provide their clients with the comfort of relatively clear
role expectations. A definitely defined role for the therapist implies
a predictable position for the client as well. Thus, we might say that
attending therapy saves its clients from too many threats or siurprises.
The attending model of therapy holds somewhat paradoxical implica-
tions for its clientele. On the one hand, it provides a non-threatening
environment and promotes passivity, even docility, on the part of its
clients. On the other hand, however, attending therapists instill the
individualistic ethic of "nobody tells ME what to do" in their clients.
That is, attending follows a distinctly self-centered track, whereby
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each client concentrates on his/her ovn self while an attentive
therapist steps alongside.
The values of attending therapy are individualistic; but what
happens if a 'socially- minded client comes to an attending therapist?
J.O Degin with, such clients are a minority in our society. However,
socially-conscious clients who do meet with attending therapists are
liicely to feel frustrated, or even at odds, with them. These clients'
needs will go unmet because, by its very nature, exclusive attending
cannot give more than a superficial consideration to social issues.
That is, while they may be able to hear social problems, attending
therapists remain powerless to act on them.
Thus, we have seen both the causes and the consequences of the
popularity of attending. On the one hand, attending therapy reflects
the norms of the society at large. Counselors and clients alike,
following the consensus of the dominant culture, bring individualism
to the therapy interview. Then, through the very processes of therapy,
counselors and clients collude in the perpetuation of, and adjustment
to, these same norms.
So far, we have discussed the general principles of an attending
approach to therapy. We will now turn to the separate skills, open
questions, closed questions, paraphrases, and reflections of feeling,
looking at the possible implications of each.
Open Questions
Open questions invite the client to explore a particular topic in
greater detail, beginning with words such as 'how', 'could', or 'what',
these questions allow the client to give a descriptive answer. While
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the counselor can.eain important imformation, the client may also
benefit Irom revievinc his/her own descriptions. Questions asking 'why'
vhich are also classifed as open, call for more explanatory or analytic
thinking on the part of the client.
VNnat are the implications of a counselor’s use of open questions?
Perhaps most important to this consideration are the fpiidelines
customarily followed for the formulation of effective open questions.
Counselors generally adhere to two such guidelines. First, they are
advised to focus on the client himself/herself rather than on the
situation, other people, or on factual information. Although facts
are considered necessary, they are supposed to be at an absolute
minimum; they are considered outside the 'real' business of counseling.
Second, counselors are cautioned to stay away from 'why' questions.
Although some schools, such as traditional psychoanalysis, do utilize
why questions, most modern therapies sny away from them.
What, then, do these rules imply about the use of open questions?
Let us Degin by looking at the implications of focussing exclusively
on the client. This practice leads to a neglect of the individual-
societal dialectic. That is, the counselor promotes a selective atten-
tion which is heavily weighted on the individual and ignorant of the
social. If the client only hears questions aimed at his/her own exper-
ience he/ she comes to see the realm of the individual as paramount. As
therapy proceeds, the client learns to e.xnect questions of this sort
and to recount only those experiences which are deemed relevant to
this perspective.
By the same token, the client who is asked questions which focus
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on his/her own experience learns not to consider more socially-minded
ones. Selective attention is, logically speaking, coupled with selec-
tive inattention. If the client is held fast to the topic of self-
experience^ the social aspects of this experience will recede into the
background. Ii at first this appears as inadvertent inattention,
after a while it becomes strengthened by force of habit.
The focus of open questions, therefore, can be ein important
determinant for the course of an interview. This may be true whether
or not the counselor intends it to have this function or not. In fact,
the counselor may even be using open questions because they are felt
to be the best way to leave it 'open* for the client to explore what-
ever he/she feels is most important. Nevertheless, unless the ques-
tions remain overly global (i.e. "What happened then?" or "Could you
tell me more?"), not a realistic option in the long run, the counselor
cannot help but influence the tone of the interview. • '
Comparing a set of open questions which focus on the client with
others focussing on social or situational factors can demonstrate the
importance of this distinction. Let us take, for instance, the example
of a client who comes to a counselor after having been laid off from a
job. Most frequently, the counselor would generate a series of open
questions which emphasize the client's personal experience of losing
a job. The following questions might be included;
"How do you feel about losing the job?"
"Could you tell me more about your difficulties at work?"
"What might you have done to displease your employer?"
Open questions such as these unintentionally shape the client's view
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cf the problem. In addition, only certain options for solution are
offered; the client is forced to seek intrapsychic change even though
interpersonal or social changes might be more appropriate. The client
who has been laid off will talk exclusively about his/her work habits,
feelings of anger, or sense of failure. Although these topics are
not irrelevant in themselves, they usually obscure the equally relevant
areas of labor relations, working conditions, and even future plans
for obtaining eraployment
.
Kow let us look at an alternative set of open questions, focussing
on other elements in the situation. For example;
"What did your employer do that displeased you?"
"How were grievances handled at your job site?"
"Could you tell me more about the general working conditions?"
Questions such as these lead the client, instead, to a more
socially-conscious view of the problem. However, there would be little
gain in simply substituting a social focus for one centered on the in-
dividual. In the first set of open questions presented above, the
counselor asks how the client caused displeasure; in the second set the
same question is aimed at the employer instead. Each of these views is
only part of the dialectic; a more complete and realistic view would
assess both sides. In all likelihood, both the worker and the employer
contribute in some way to the perpetuation of the problem which arose
from their interaction. Only a thorough investigation of the entire
situation could reveal the extent to which each party is to blame, or
wnat might provide a viable solution.
Thus, a counselor's choice of focus presents us with an important
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dialectical consideration. Open questions are a skill frequently
employed by counselors to open wider the experiences of their clients.
But what doors they really do open are in turn dependent upon the
key questions- generated by the counselor. If the counselor ignores
the aialectic of individual and society in these inquiries, it follows
ohat the client will also fail to attain a balanced unaerstanding.
Pinally, a word about ’why’ questions. As was mentioned earlier,
these questions are generally avoided by counselors. However, asking
'why’ is crucial to dialectic, or critical, thought. While other
open questions tend to yield descriptive answers, asking ’why’ calls
for a more carefully reasoned answer. Let us imagine some ’why’
questions appropriate for the joD situation just discussed. For
instance
:
"Wliy Qo you really think you were fired?"
"Why were you receiving such a low salary?"
"V/hy was it impossible to discuss the matter with your
employer?"
Questions such as these demand that the client engage in critical
thought. Instead of accepting the situation as given, they force the
client to penetrate the circumstances vdth a full explanation. ’Why’
questions have earned a reputation for putting clients in defensive
positions, or for soliciting overly intellectualized responses. How-
ever, the fact that clients may run aground when forced to think
dialectically only points to the lack of critical thought in our society
In conclusion, we have seen how open questions, with the exception
of whose asking ’why’
,
follow the dialectic of an attending relationship
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Tncat IS, the counselor questions and the client answers-; the counselor
opens doors, as it were, and the client walks throueh then. We have
also seen how the focus of a question is crucial in detemining the
content of a counseling interview. Open questions set the tone of an
interview by asking clients to explore certain topics and ignore others.
Even though many counselors believe that they can maintain neutrality
with open questions, this skill is implicitly influential.
Closed Questions
Related to open questions are closed questions, which can be
answered with a simple ’yes' or ’no' response. As a result, closed
questions are more likely to be used to punctuate an interview than
as an ongoing mode of communication.
All in all, closed questions are the least typical of the attend-
ing skills. In fact, counselors are often advised against the use of
these questions, which are thought to be less effective tnan onen ques-
tions. Microcounseling (Ivey and Gluckstern, 19T6a) offers an exercise
in converting closed questions. to more open versions, kliile closed
questions are less popular than open ones, there are, nonetheless,
situations in which they can be facilitative. As with 'why* questions,
we will look at the possibilities for closed questions.
If closed questions are not typical of the attending skills cluster,
we may wonder whether they should still be considered as attending
skills. The primary justification for classifying closed questions as
attending is their questioning nature. That is, questioning itself is
an attending behavior rather than an expression of tne counselor’s
experience. As such, they follow the attending dialectic in the same
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manner as do open questions. However, while open questions encourage
exploration and expression by the client, the brief 'yes’ or 'no'
answers of closed questions are likely to increase the counselor’s
talk time.
kliat effect does the use of closed questions have on the
counseling interview? In the previous section about open questions
we examined the differences between individual and social foci. We
saw how these affected the subsequent content of the comrrunication
between client and counselor. The same distinctions of focus can be
made for closed questions.
While open questions are designed largely to draw out: the client,
closed questions can sometimes have a different effect on the counsel-
ing process. One property of closed questions with their ’yes* and
'no' answers is their easy conversion to statements of affirmative or
negative response. For example, asking ’’Did you leave hone?" leads
to one of two responses: "Yes, I left home" or "no, I did not leave
home." By comparison, the open questions of "how" or "why" would
yield answers such as "I left on bad terns with my family, after an
argument" or "I thought it was really time I established ny independ-
ence." Thus, we see that closed questions call for more limited
client participation and a predominance of the counselor’s perceptions
V/c might even say that these questions come close to imposing the
counselor's ideas and interpretations on the unsuspecting client.
On the one hand, closed questions can be used by the counselor
to maintain an author itai*ian role. However, the same type of question
can also be used by an authoritative counselor to obtain helpful infor
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niation. Some sample questions can clarify these difl'erent effects.
To begin vita, here is a set of closed questions vhich might come from
a counselor conforming to a rigid and authoritarian role;
1. Are you a high school dropout?"
2. "Do you smoke cigarettes?"
3. Do you expect a counselor to solve your problems for you?"
V;ith questions such as these, counselors can paint a picture of
their clients vhich is in accordance with their own preconceived
notions. Translating the questions into statements reveals to us
something of the nature of the counselor's preconception. Instead
of seeing a unique person entering the counseling situation, ve have
a dropout, a delinquent, or some equivalent stereotype. For the client,
there is no longer freedom to present experiences on his/her own terms.
V7e might say that the client in this situation has been objectified in
the eye of the counselor.
Thus, counselors who rely heavily on closed questions may run the
risk of reification. Their clients, identified by labels, both implic-
itly and explicitly formulated, become mere objects for treatment.
Closed questions provide the counselor with an easy way to maintain
authority over the client and to control the course of the interview.
Questions such as the third one listed above reveal a possible paradox
of the use of closed questions. On the one hand, the question, "Do you
expect the counselor to solve your problem?" has a closed quality and
controlling tone which describe an authoritarian role for the counselor.
On the other hand, the actual message of this particular question conveys
the reluctance to become involved that typifies a counselor of the
passim/ e attenaing school. In other words, the counselor in this case
would be using the skill of closed questions to confirm his/her role
as attender rather than active advocate.
However, although some counselors use closed questions to insure
a power position for themselves, other counselors are able to use closed
questions to secure practical information for their clients’ benefit.
Lxamples of this use of closed questions which parallel those mentioned
above might look like the following:
1. "Are you planning to finish high school?"
2. "Are you familiar with the Drug Drop-In Center?'*
3. "Have you ever talked with a counselor before?"
These questions do not objectify the client. Instead, they help to
clarify concrete aspects of the client's experience. The impornance
of these questions lies in the options for direct and practical actions
which they imply. For example, if the client indicates a desire to
finish school, tne counselor might then provide information about high
school equivalency programs.
Thus, we see a significant distinction between the tvo types of
closed questions presented here. The first set implies a static world
view, pigeonholing the client and promoting the social norms. Although
it is conceivable tnat closed questions of this sort could be formulated
with a social focus, we have discussed only the more likely individual
focus. The second set of questions presents a different picture.
Atypical of an attending style, these questions require a more active
counselor who will employ expression skills to build concrete solutions
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out of the infomation Gathered through questioning. In addition,
this set of closed questions differs in tone from the first set. A
positive tone asks about the client's plans to finish school rather
tnan assuming he/ she dropped out. \fnile the first set discussed here
was aesigned to give the counselor unquestionable power, tne second
set, ultimately, empowers the client. In the first instance, the
therapeutic dialectic is skewed toward the counselor; in the second
the client is lavored. Only in the latter case does the interview
truly enrich the client's experience and allow for change to occur.
Paraphrase
Moving now from the questioning skills to the paraphrase, we
come to what is perhaps the central, most basic of the attending
skills. Parapnrasing involves restating important aspects of the
Co-ient's communication. Rather than repeating the client's exact
words, however, the counselor finds a roughly equivalent formulation*.
Presumably, the more insightfully phrased, the more helpful is the
response in furthering the client's understanding of the problem. In
addition, paraphrases, as distinct from reflections of feeling, concern
the content rather than emotional aspects of the client's statement.
Paraplirasing implies a role for the counselor which is more passive
than that associated with open questions. \ie might even say that this
skill goes so far as to deny the dialectic of therapy in its insistence
that ever^^hr'ng necessary for therapy exists within the client. The
counselor only needs to watch and wait for growth to occur at whatever
pace is natural for each individual client. Thus, the counselor who
makes a style of paraphrases must have an implicit faith in the human
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potential for self
—development
.
While the paraphrase implies faith in the individual, it also
indicates a lack of trust in the therapeutic value of general human
interaction. The extreme sense of individualism on which this skill
is based is ridiculed in the classic paraphrase anecdote: "So, you
want to commit suicide", paraphrases the counselor. The client edges
toward an open window and the counselor counters with the paraphrase,
"You are thinking of jumping out of the window." Finally, the client
jumps and the counselor walks over, looks out, and paraphrases, "Plop."
Paraphrasing views active counselor intervention as an illegiti-
mate interference. V/hile open questions allow the counselor to suggest
areas for further exploration, paraphrases place the full initiative
with the client. If questions are to be generated, or new material
introduced, these are tasks of the client. One result of this approach
might be an increase in client self-sufficiency. However, an equally
probable result is an inability to work collaborativeiy with another
human being toward the solution of important problems.
A further implication of the extensive use of paraphrases is the
absence of pressure for immediate or drastic changes. Unless used with
other more expressive skills, paraphrases afford little opportunity for
confrontation or for goal formulation. Take for example the parapnrase,
"You feel that you don’t really have as many friends as you would like."
This statement, resonating in the client, may lead to descriptions of
loneliness, or experiences of rejection. On the other hand, closed
questions, sucn as "Do you really think these people don't like you?"
challenge the client to uncover hidden ambiguities in his/her
preaiciment
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Or, an open question asking "What ore the most important aspects of
friendship for you?" invites a search for alternatives. Of course,
this is not to imply that the effects of the paraphrase are undesir-
able; they may provide an important initial outlet, a key to further
cnange. Hovever
,
used exclusively, this skill creates a slow-moving
therapy. Clients who see counselors of this persuasion must be able to
afford the luxury of taking their time, and have the patience, as well,
to do so.
kliat accounts for the vide popularity enjoyed by the skill of
paraphrasing? As was mentioned earlier, clients in our society often
come to therapy with a lifelong unmet need to be heard. Fvaraphrasing
can meet this need, apparently, to many clients’ satisfaction. Hov-
ever, clients from other cultural groups mcij,' have different reactions
to paraphrases. For those clients whose culture does not stifle
natural attending, paraphrasing may not carry the same relevance.
Schools of therapy which emphasize paraphrasing stress the capacity
of this skill to convey empathy. The unmet need for truly empathetic
relationships is probably an even more significant force than the need
simply to be heard. Yet, one cannot help but wonder about the quality
of an empatliy conveyed through the mechanistic means of paraphrasing.
In a society where people crave the attention of being heard, it takes
relatively little to simply abate their longings. Thus, counseling
becomes a means of their pacification. Strategies which use paraphrasing
do not usually intend to rock the client’s boat or make waves in society;
instead, they are designed to make individuals more comfortable within
the moorings of their own isolation.
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All in all, counseling with paraphrases helps clients by giving
tnem only a minimum. At the same time, this minimum is deceptive;
after successful therapy the client feels that a great deal has been
gained. This
-paradox is not easily explained; in fact, it contributes
to the air of mystification surrounding the practice of therapy. The
art oi parapnrasing carries a particular mystique, with its promise
of so much through so little. Here, we have begun to uncover the
roots of this mystification, to discover its missing social dimension,
and, hopefully, recover the dialectic of therapy.
A final point concerning paraphrases. As with questions, the
focus of a paraphrase is important in determining its effect. Coun-
selors engage in selective attention as they isolate what they feel
to be the essence of the client's statement. Thus, the individual or
social foci seen in the content depend to a great extent on the
counselor's orientation. However, since paraphrases differ from open
questions in their strict adherence to material raised by the client,
the focus of a paraphrase also depends on the content selected by the
client. As the values of the present society tend toward the individ-
ualistic ratner than the social, so we v:ould expect the typical client
to bring this perspective to therapy. Counselors who espouse a phil-
osophy of attending would not feel that it is within their rights to
influence the client's basic world view. Thus, paraphrasing offers a
way to deny the dialectic and tc foster the false dichotomy of individ-
ual and society in therapy.
Reflection of Feeling
The skill of reflection of feeling both resembles and differs from
that of paraphrasing. Both follow the attending mode, the former
extracts emotions from the client's words, while the latter selects
other content areas. Thus, reflection of feeling is the more specific
of the two skills, in that emotions are only one possible content of any
communication.
Rel lection of feeling does not convey the same passivity as does
paraphrasing. Both these skills instruct counselors not to introject
tneir own expression into the client's stated agenda. However, of the
two, reflection of feeling is generally the more active ana inferential
skill. In a society where emotions are held in uncertain esteem, clients
are often unav'are of, or mask their true feelings. Therefore, the
coanselor who sets out to reflect feeling may need to be direct or e\'en
confront ive, especially during the initial stages of therapy.
The amount ol cu.ltural variation in emotional expression renders
the skill of reflection of feeling highly dependent on the context of
its use. For some client groups, calling attention to their feelings
may be considered an infringement on the part of the counselor. Other
clients, however, will expect emotions to be a natural content area of
any therapeutic communication.
V.Tiat effect does reflecting feeling have on the counseling process?
Probably, most typically, reflections of feeling are used toward solely
individualistic ends. As with questions and paraphrases, attending
counselors use this skTll to aid in their clients' intrapsychic explora-
tion. Just as physical states, emotional states are considered to be
an internal condition of the individual client. Counseling purports to
heal the emotions in the privacy of the therapy chamber, offering
64
emotional catharsis as the alternative to emotional repression.
As we see from the following pairs, emotions and thoughts form
an integrated whole:
1. a) Heflection of feeline: "You're feeling like a failure."
b) Paraphrase; "You haven't been able to accomplish what you
set out to do."
c’. a) Rel lection of feeling: "You resent the demands you feel
are put on you."
b) Paraphrase: "You have taken on a lot of respomsibility
that you are not sure belongs to you."
As we see here, reflection of feeling and paraphrasing act as thera-
peutic counterparts; the content gives reason for the feeling while
the feeling shows the impact of the content. However, this is only
evidence of the dialectic of therapy in its most elemental form.
V.Tiat it misses is any challenge to the underlying values send assumptions
that support the client's predicament. In the above example, a client
might conquer fears of failure. by becoming comfortable wiT:h the supposi-
tion that "everyone can fail sometime." However, such a solution might
only lead the client to more uncompromising strategies to succeed in
undoing his/her competitors. By the same token, the client in our
second example above might use the exposure of resentment to fend
against the resentments of others within his/her social network. Thus,
therapy may center on the emotions without ever getting to the heart of
the matter.
While the discharge of emotion can become a self-satisfying remedy,
it can also be made to work toward less individualistic ends. Placing
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the reflection of feelinc vithin a social context can enable the client
to act, rather than to adapt or adjust. The Black and Feminist move-
ments used this approach; getting in touch with their anger at society
motivated members of these groups to seek out courses of social action,
in tne examples above, combining reflection of feeling with expression
skills could generate a variety of socially relevant solutions. In
the first case, understanding fears of failure might uncover false
standards of success. For example, a client who had to leave school
ao an early age in order to vork might be motivated to help start a
program for dropouts. Or, a woman who failed to meet society's stand-
ards because she had no children might find a job not usually held by
women.
Thus, we see that the implications of reflection of feeling
depend on the other skills with which it is used. Used as part of an
exclusively attending model, reflection of feeling creates a weak '
dialectic; the interview brings out emotions only to smooth them over.
However, used with expression skills, a stronger dialectic is formed.
In this case, the client's emotions are not simply rough edges; instead,
they become a compelling force for change.
Summary
In this chapter, the first part of a dialectical analysis of
therapy, we have looked at the skills which compose the attending
cluster. Our initial focus was on the cluster as a whole; we saw how
the popularity of attending reflects the cultural norms of the American
majority. The trademarks of exclusive attending are passivity as well
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as individualism. We traced these cnaracteri sties ttirough the
separate skills, commenting on their implications for the dialectics
of therapy. In the following chapter we will continue this analysis,
turning to the expression skills.
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CHAPTER IV
Dialectics of Therapy: Part II
In the last chapter we s'orveyed the attending skills selected for
review from the Microcounseling taxonomy. In this chapter, we will look
at the expression skills’ cluster, following a similar format. As with
attending, we will begin with a discussion of the skills in general before
proceeding to the specific skills. In analyzing the expression skills,
our objectives will be the same as those stated in the last chapter. That
is, we will consider the political implications and consequences of using
the different skills. In addition, our analysis will be dialectical in
its synthesis of the individual and social elements which come into play
in the therapeutic interview.
The Expression Skills
A style built on expression skills maizes the counselor an active
participant in the therapy interview. Expression gives counselors license
to fortify the interview with their own opinions, experiences, ideas, or
information, kliile attending claims to be passively reflective and non-
directive, expression aims to be active and directive. While the attending
counselor follows the client, the expressive counselor is a leader.
Thus, expression ascribes to a dialectic of the therapeutic relation-
ship which differs from that of attending; it follows a reverse set of
principles. The differences might be diagramed as follows:
CLIEIIT ATlEHDIWG
COUI^SELOR
RELATIONSHIP
6d
CLIENT EXPRESSIVE
RELATIONSHIP
In other -words, while the client is the focus of the attending
relationship, in the case of expressive therapy the therapist, acting as
a driving force, wields considerable authority over the client. The
therapist's responsibility is to steer the client toward a definite goal,
to propel him/her toward a predetermined discovery or solution.
Such a role automatically places the client in a correspondingly
passive position, looking to the therapist for answers. In this case, it
is the client who must be attentive or even, in some instances, submissive.
Taken to the extreme, expressive therapy forces the client to submerge
his/her own perspective. Depending on the particular mode of therapy,
the goals expressed by the therapist can range from a straight-forward
course of action to a new view of life. For example, some therapists,
such as behaviorists
,
use a directive approach to generate actions for
their clients to follow. Interpretive psychoanalysts, on the other hand,
hold the molding of a new lifestyle as a major goal of therapy. They
reason that if patients are not functioning adequately, therapists need
to initiate euijustments before improvement will be possible.
‘Thus, expression does explicitly what attending does only implicitly.
That is, expression by the counselor is intended to influence the client.
The implications of explicit influencing, however, vary depending on how
the skills are used. On the one hand, counselor expression can lead to
an oppressive relationship, a therapeutic dictatorship. This is wha.t
attending counselors fear, and what leads them to the covert practice of
implicit influencing. On the other hand, expressive therapy attributes
strength to the client. While attending implies an overly vulnerable and
fragile client, expression shovs that the client is capable of withstand-
ing an active force and of accepting assistance.
Expression has not gained popularity in the same manner as has attena-
ing, probably because it contradicts social values. Although a number of
schools of therapy utilize expression in their approaches, on the whole,
expression has earned a poor reputation among a majority of counselors.
Expression skills are generally excluded from counselor training and
counselors shy away from their use.
Just as there were a number of different ways to attend, so there
are different means of expression. We will now examine the respective
expression skills of directions, expression of content, expression of
feeling, and interpretation. The final skill, direct mutual communication
will be discussed in the concluding section since this skill combines a
number of different skills.
Directions
Directions are probably the most frequently used of the various
expression sxills. This skill entails telling or directing the client to
do something. Used within the confines of the interview, or in the larger
context of life issues, directions are intended to clarify the map of
therapeutic progress. The counselor, as it were, defines the north and
south of therapy, charts the client's problem, and points to the best
way
out. How directions are framed and what they direct a client to
do are
important considerations for understanding the implications of
this skill.
On one end of the continuum, we find directions used
within the
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communication of the interview. As such, they carry relatively limited
authority. In fact, in some cases, directions can closely resemble either
open or closed questions, as we see from the following pairs:
1. a) Direction: "Tell me your version of what happened."
b) Question: "Could you give me your version of what happened?"
or "V/hat is your version?"
2. a) Direction: "Try to recall what your mother said."
b) Question: "Can you recall what your mother said?"
or "VJhat did yo\ir mother say?"
In these cases, the difference between the various skills appears to be
essentially semantic. It seems unlikely that clients would distinguish be-
tween such differences since the actual message of the communication is so
similar.
Directions which instruct the client how to proceed with the therapy
interview hold more obvious implications. Directions of this type vary de-
pending on the school of therapy to which the therapist in question belongs.
The following examples come from three different schools of therapy:
1. Psychoanalytic: "Say the first thing that comes to mind", or
"Tell me any dreams you remember."
2. Behavioral: "Take a careful look at yourself on the videotape."
or "See if you can look at me whil^^^ou’re talking.
3. Gestalt: "Talk to me as if I were your mother." or "Say
*1',
not ' it '
y
Each of the above directions carries a different focus, yet they all
share
a common structure. That is, while the different
approaches send the
client in different directions, in each it is the counselor
who specifies
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the direction to be taken.
Thus, the psychoanalytic client vill attend to unconscious elements
dixring the therapy session, the behavioral client vill attend to nonverbal
as veil as verbal behaviors, and the client of a gestalt therapist will
attend to the present, 'here and now', reality. However, it is important
to note that, while therapists of these persuasions may employ directions,
they rely primarily on implicit directions to channel their clients.
Although the client may be explicitly directed to remember dreams, ques-
tions and other means of selective attention are equally influential in
getting the client to think along psychoanalytic lines. By the same token,
although the gestalt client may be specifically directed to say "I",
indirect means are just as important to insure the making of a truly
gestalt client.
Directions with the greatest impact on the outcomes of therapy are
those which are aimed at the larger arena of the client's life. With
directions of this magnitude, the counselor gives the client suggestions,
advice, or orders about how to liye. As the following examples show,
these directions are extensions of those previously discussed. However,
rather than directing the therapy process, they center on content and seek
a solution to the client's dilemma.
^
1. "Don’t make major life changes (quit your job, leave your husband,
etc.) during the lAitial stages of therapy.
2 . "See if you can just practice listening at home.
3. "Go out and buy yourself those shoes."
U. "Get an appointment at the clinic to have yourself
tested."
5. "stand up for yourself next time."
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6. "Don't be intimidated, ask your employer about the benefits to
which you are entitled.”
Clearly, these directions have a wide range of possible implications.
In eavch case, the iaea originates with the counselor rather than the
client. Does this mean that clients will not learn to think for themselves,
or does it simply mean that clients are getting the assistance they have
come to therapy to obtain? Although it may not be possible to give a
final answer to this question, we can begin to explore the implications of
different sorts of directions.
A glance at the list of directions reveals the arbitrariness of their
formulation. In many cases, only a few word changes are necessary to
entirely alter the sense of the direction. For instance, there is a vast
difference between saying "practice listening" and "practice confronting";
a difference that will be immediately apparent to the client who attempts
to practice at home. In another example, the difference between saying
"buy those shoes" and "buy that color t.v." is obvious. Fiirthermore, the
imiplications of telling a person with a dozen pairs of shoes, as opposed
to an owner of only one pair, to buy shoes should be clear. In other words,
the intentions behind, and context of, the use of directions are as impor-
tant as the actual use of this skill.
It would appear that therapists choose to use directions for a wide
variety of reasons. For some, directions are a convenient way to control
and mold their clients. Relying on the mystique surrounding their
role,
these therapists direct their clients to conform to the prevailing
social
norms. Thus, when norms are permissive, therapy offers permission.
This
is not to suggest that therapists are consciously intent on
cultural
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synchronization. Rather, most therapies lack a set of intrinsic standards
or a conscious awareness of the culture in which they operate.
For other therapists, however, directions afford an opportunity to
give their clients measurable assistance and support. These therapists
do not see any value in sitting back when they can take a more immediately
useful stand. Telling a client to go somewhere, do something, or try
something obviously requires careful judgment on the part of the counselor
if these actions are really to be of value to the client. In addition,
appropriately selected directions can foster an attitude of counselor
advocacy. In this posture, the counselor allies him/herself with the
direction a client is exploring and uses the skill to lend active support.
Thus, directions follow the dialectic of expressive therapy. However,
like reflection of feeling in the attending cluster, directions can form
a weak or a strong dialectic. A counselor who gives autocratic directions
establishes an unbalanced relationship with the client. In this case, the
resulting therapeutic changes will be determined by the counselor s desires
rather than a synthesis of the client's experiences and the interview. A
more balanced relationship can be established when directions are used for
counselor advocacy. In this case, mutuality can create an enduring rela
tionship, built on a dialogic as well as dialectic communication. Then,
directions can function as tools to facilitate therapeutic change.
Instead
of becoming an end in themselves the directions are simply a
means to an
end; instead of creating dependency they create therapeutic
synthesis.
The hesitance with which so many counselors view
directions is in
keeping witi \heir preference for the attending mode of therapy.
Criticism
based on the counselors' fears that directions
will further
of this skill is
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incapacitate already helpless clients. As ve have seen, this primary
paradox of attending simultaneously views the individual as weak or help-
less and demands that the client provide the direction for therapy. How-
ever, not all clients subscribe to the dominant cultural value of self-
sufficiency, nor do they measure their strength against counselor authority.
For these clients, directions are likely to be perceived as an appropriate
part of any human response to their request for assistance.
iucpression of Content
expression of content is the expressive parallel of the attending
skill of paraphrasing. While paraphrasing refers to content initiated by
the client, expression of content means that which is generated by the
counselor. A variety of content areas are possible for counselor expression.
'We will look here at four major areas i ideas, information, experiences, and
opinions
.
As an expression skill, we would expect expression of content to weigh
heavily on the counselor's side of the therapeutic relationship. However,
since expression of content is a skill not usually emphasized in counselor
training, counselors who do use it are more likely to do so in combination
with other skills. As a result, expressions of content usually imply a
broadening of the limited dialectic of the attending counselor and expressive
client. In addition, the effective use of this skill implies a greater
appreciation of the individual-societal dialectic.
Turning^ to the four areas listed above, we see that the expressive
counselor can choose to share ideas , that is to convey his/her thoughts or
perspectives. An idea, in this sense, is distinct from a more judgmental
I
interpretation, which is a skill in its own right. Ideas a counselor
might
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share are compared here to paraphrases an attending counselor could use
under similar circumstances:
1. a) Expression of content: "Many women are discovering the sane
thingi they secure a responsible position only to find themselves making
the office coffee each morning."
b) Paraphrase: You are making that coffee each morning, even
though^ it s the last thing you want to be doing at your new job."
2. a) Expression of content: "There eire more white than black
recipients of welfare."
b) Paraphrase: "You don't think it's fair to assume you're poor
just because you're black."
Although at first glance, the expressions of content and paraphrases
might appear to echo one another, in fact the two skills have very different
implications. The major effect of expressions of content, such as those
listed above, is to place the client in a social context. This skill caii
be used to provide historical background and to relieve the burden of the
individual existing in isolation. For instance, the expression of content
in the first example lets the woman know that she is not alone; it is not
her personal problem. This is not to say that she will not have to take
any personal action, but rather that she will be free to act with a greater
sense of support. By contrast, the paraphrase emphasizes only her feelings
of disappointment, and implies that she is not capable of doing what she
set out to do. In the second example, expression of content offers a fact
which may help to alleviate the individual's distress by placing it in the
objective social context. Again, this does not negate the need for personal
solutions. Rather, it frees the individual of pressures which are created
7b
through over-emphasis on the individual.
^
A second content area counselors can choose to share is that or
inisssmon. k-hile ideas can convey information, vhat we refer to here
IS of a more concrete, practical nature. For examol ep e, again paired with
attending skill responses:
1. a) Expression of content: "Tnere are several more highly reliable
methods of birth control available."
b) Reflection of feelinre. x •,, You are getting more and more worried
about the possib.ility of an unwanted pregnancy.
"
2. a) Expression of content; "Dav car« tqijay e is usually less expensive
tJian a private babysitter."
b; Paraphrase: "You are afraid you haven't made the best arrange-
merits for your children."
In the above examples, the counselor introduces practical information which
gives the interview realistic and material relevance. Most counselors,
however, have been trained to regard material concerns as outside their
sphere. Prevailing theories of therapy operate under a dichotomy of con-
crete and abstract. This has led practitioners to a false worship of
psychological abstraction and to an unnecessary mystification of the
therapy process. If the counselors in the above examples refuse to express
content, their clients may well become pregnant before resolving all their
internal conflicts, or may quit their jobs before adequate child care has
been arranged.
Thus, we see that expression of content holds important implications for
the introduction of social dynamics into therapy. With its educational and
practical focus, this skill allows both the counselor and the client to
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engage the individual-societal dialectic in their relationship. Expression
of content, hovever, may also be used to communicate content vhich relates
more specifically to the counselor. This skill can be used to share
exper iences vhich the counselor feels are relevant to those of the client.
For instance:
1. When I was living at home I longed for independence; tvo years
later I was surprised to find hov much I thought of my family.”
2. "I didn't hear much from my son for several years, but he seems
to have rediscovered his family all of a sudden."
In the first example, the counselor uses his/her ovn past experience while,
in the second example, it is the son with whom the client might identify.
In either case, appropriately selected anecdotes offer a new dimension to
the client, who can draw insights from experiences which parallel his/her
own dilemma. The ambiguities suggested in the above examples night pro-
vide this opportunity for a client with mixed feelings about independence.
wTiile the attending counselor might use skills such as paraphrasing
to build a passive transference, relationship, the expressive counselor gives
a more active dialectic to the relatipnship. As in the above examples,
experiences can be transferred to the client in a direct and explicit manner
.
This does not negate the value of projections that occur in traditional
transference, rather it expands the counselor-client dialectic. In addition,
it takes away some of the air of mystification which surrounds projective
transference by creating an atmosphere of greater mutuality.
The fourth and final tg’pe of expression of content to be discussed
here is the counselor's sharing of oninions . Again distinct from interpre-
tations which offer a more elaborate alternative perspective, opinions
differ
Id
from ideas in their clear statement of bias. Some examples are:
1. "You seem to be a person with determination as well as compassion."
2. "I, personally, would not work with someone who was not honest
with me."
3. "That sounds like a very difficult situation you're in."
U. "You are not taking this seriously."
Thus, opinions, like experiences, shared by the counselor make that
person an active participant in the therapeutic interchange. In contrast
with idea and information sharing, opinions do not necessarily convey
social content. Instead, they reveal the counselor's own humanness,
relieving him/her of some of the constrictions of a professional attending
role. As we turn to the next skill, that of expression of feeling, we will
see an even greater emphasis on counselor participation and self-disclosure.
Expression of Feeling
Similar to expression of content, this skill entails the sharing of
emotional content by the counselor. Expression of feeling is distinct from
reflection of feeling in that the, former exposes the counselor's feelings
while the latter refers to the client ' s_ feelings.
The two primary types of expression of feeling are past-tense sharing
and present-tense, within the interview, disclosiire. In the first case,
the counselor selects emotions he/ she experienced with which the client
might identify. This is akin to the process of sharing experiences dis-
cussed under expression of content. The second possibility involves the
counselor's sharing feelings as they arise either toward the client or as
a result of the therapeutic process itself . Although these two
expressions
differ in immediacy, they hold similar implications for the dialectic
of
7 ^
therapy.
Both present and past-tense sharinc of counselor emotion help to
establish a relationship of mutua3 ity between the counselor and client.
\fnile. reflection of feeling and client expression of emotion do not imply
that the counselor also reveals emotion, the expression of feeling by a
counselor makes client concealment highly unlikely. The usually unequal
reciprocity of counselor and client disclosure derives from the balance of
power with which the interview begins. That is, at the inception of
therapy, responsibility falls to the therapist for setting the tone of
the interview. It is difficult to imagine a situation, short of total
abdication, wherein such authority would be vested instead in the client.
For the dialectic of therapy to become more than an exchange of
commodities, the humanness of both participants must be evident. The
client's vulnerability is likely to emerge through the dilemma which
impels- him/her to come to therapy in the first place. For the counselor,
however, entry into the interview as a genuine participant is often a more
carefully considered choice; a choice which is frowned upon by most schools
of therapy.
For the counselor who does decide to disclose, there are a number of
important implications for the ensuing interview^. To begin with, counselor
disclosure challenges the concept of infallibility generally associated
with the professional role of therapist. The reticence of the attending
therapist implies to the client that the therapist is immune to problems,
and even to emotions. By comparison, a therapist who expresses emotion
is stepping down from a false pedestal of professional perfectionism,
and
admitting the universality of human emotion.
cJO
Thus, the expressive counselor acts as a model for the client. Instead
of merely encouraging the client to discuss feeling through the use of
questions or reflections of feeling, the counselor provides an active role-
model for the encouraged behavior. In this way, a dialectic of therapy
which is also dialogical is created. While attending relies on a limited
range of skills to provoke changes in the client, expression of feeling
includes the counselor's own life experiences in the dialectics of their
communication. That is, the counselor's and client's experiences Eire
allowed to commingle in the course of the interview, and to coalesce in
the eventual, outcome of therapy.
Finally, counselor expression of feeling provides support for the
client in his/her efforts to change. WTiile the sharing of ideas and
informative content can lend support of a social nature, expression of
feeling supplies a more immediate sense of shsiring. In contrast to the
almost mechanistic empathy of attending, this skill implies a clear-cut
alternative to the alienating relationships experienced by so many clients.
The very fact that this skill represents such a departure from the norms
sanctioned by the dominant culture may account for its disfavor among
professionals.
Interpretation
A counselor who uses the skill of interpretation provides the client
with a new, or alternative, framework from which to view his/her dilemma.
According to common definition, interpretation differs from its simple
synonym, explanation, by the addition of such qualities as imagination,
sympathy, and special knowledge. These attributes may also be applied
to
successful therapeutic interpretations.
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The important distinction between interpretation and the other
skills is that it makes the therapist* s perspective or philosophical out~
look explicit to the client. Of course, the extent of explicitness differs
from therapist to therapist. Some ask their clients to consciously *try
on’ a new frame of reference; others promote their world views in a more
missionistic manner.
What implications do interpretations hold for the dialectics of
therapy? This skill teaches the client to rename reality. The ability
to rename reality is an important prerequisite to the ability to transform
reality. Thus, the skill of interpretation acts on the experiences of the
client so as to lay the groundwork for change to occur. The process of
renaming is likely to stimulate dialectic thought, as the client synthesizes
past experiences with the interpretations gathered in the interview.
The outcomes of interpretation are, of course, dependent on the view-
point promoted by the therapist. The therapeutic dialectic is also affected
by the focus of the interpretation. For example, if the therapist renames
only the internal psychological reality of the client, then the resilLting
transformations will likewise be of a partial nature. However, if the
therapist captures the individual-societal dialectic within the renaming
process, the c'lient will be more likely to seek change corresponding to
this dialectic.
Let us look at some examples of interpretations which demonstrate
(different perspectives. We will take the instance of being laid off from
a job that we considered in the section on questions.
1. "Your job situation resembles struggles you used to have with your
parents. You viewed your independence as the loss of your parents; now you
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equate your loss of a job with the loss of your parents."
2. "At work you are in the underdog position while your boss is the
topdog. The more your boss exerts his power the further you back off,
but the angrier you get."
3. They treated you like an old shoe at your job: you walked
enough long miles for us, now we can just thirow you out."
h, "Your family sees you as their main provider. You are worried
that losing that job will mean that you have let thejn down in more ways
than one."
5. "As a worker in this society the profit motives of your employer
take precedence over yo’or need for job security. No matter how much effort
you put in, you are only seen as part of the means of production."
Clearly, the above interpretations will result in different therapeutic
'outcomes for clients who adopt these perspectives. In the first case,
typical of a psychoanalytic interpretation, the client turns to childhood
experiences to understand the dynamics of the employment predicament. The
client is seen as transferring feelings which were unresolved with his/her
parents to the employer. Thus, the solution which will be sought will be
individualistic in nature. Although it is historical, it is only histori-
cal in a personal, not a social, sense.
Turning to the second example, we see an interpretation in the Gestalt
mode. The focus here is also on the internal psychology of the client. In
fact, the therapist may even go so far as to suggest that the topdog employ-
er is a projection of the topdog within the client. In order to arrive at
a therapeutic synthesis, the client will have to take the matter to the
forum of his/her own psyche for debate. The third example, which might
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come 1‘rom an eclectic therapist, is metaphorical in nature. Likening the
client's situation to that of an old shoe does not reveal much about the
therapist’s awareness of the individual-societal dialectic. Although
responses out of context can be misleading, this interpretation could come
from an attending therapist who wishes to preserve a passive stance.
The fourth example might come from a family therapist. In this case,
focus is on the family as an agent of culture. Using the family as a
pivotal point, the therapist develops the dialectic of individual and
society. As the outcome of therapy, the client and his/her family can
learn to adjust their familial roles without compromising their values.
In the last example, which might be generated by an economically aware
therapist, the focus is on society. This interpretation puts the client’s
problem into historical perspective and gives it a material basis. Faced
with this interpretation, the client’s options for solution appear to be
social in nature. In contrast to the psychoanalytic example cited first,
here the framework is totally external to the client.
naturally, the above list of examples is not in any sense exhaustive.
In fact, one could say that there are as many possible interpretations as
there are therapists. However, interpretation from the point of view of a
skill’s analysis is our principal concern here. In other words, how do
interpretations differ from other skills with respect to implications for
therapy? As has already been mentioned, interpretations can make explicit
what other skills state only implicitly.
If all skills, both attending and expression, are implicit
interpreta-
tions, it vould appear that this skill has been underrated
by therapists.
Certainly, it is ironic that so feu schools of therapy
recommend interprets-
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tion to their trainees, if in fact interpretation is at the basis of
therapy in general.
We will look at some examples from the skills mentioned earlier,
hypothesizing interpretations that might be implicit in their message.
1. a) Open Question: "What might you have done to displease your
employer?
"
b) Interpretation: "Even though, consciously, you wanted to work,
perhaps you had some unconscious desires to be free of your job."
2. a) Open Question: "What did your employer do that displeased you?"
b) Interpretation: "Sometimes projection causes us to react most
strongly against those aspects of other people which remind us most of our
own weaknesses."
3. a) Paraphrase: "You haven't been able to accomplish what you set
out to do."
b) Interpretation: "You haven't set up a workable schedule for
yourself. You need to condition yourself to set smaller goals."
k. a) Directions: "Go out and buy yourself those shoes."
b) Interpretation: "Self-worth is an important ingredient of
happiness; learning to love yours elf^ you also need to treat yourself well.'
5. a) Expression of Content: "There are several more highly reliable
methods of birth control available."
b) Interpretation: "Women have a right to self-determination, and
should have £l11 the information needed to make the best choices.
The above examples show the close relationship which exists between each of
the different skill responses and interpretations. Of course, other inter-
pretations could also be formulated which would correspond to these skills
in
an equally logical manner. A larger number of responses, or even an
entire interview, might be needea in order to ascertain the interpretation
which is implicit in a given therapist's responses.
Seeing how the skill of interpretation only makes explicit what other
skills convey implicitly indicates to us the importance of tnis skill in
the therapeutic dialectic. To begin with, interpretations clarify the
individual-societal dialectic. That is, the extent to which tne therapist
considers individual and social matters is readily apparent from an inter-
pretation. In the examples above, only the last contains specific social
references. In addition, interpretations can take a central role in the
dialectic of therapy change. The act of renaming the client’s experience
forms an antithesis to the world view with which the client enters therapy.
A. synthesis of these two creates therapeutic change, or at least the
potential for transformation. Considering the individual-societal dialectic
as well gives us a clearer understanding of the type of transformation.
Direct Mutual Communication
The final skill for discussion here is that of direct mutuad. communica-
tion. This skill, which requires the equal participation cf both counselor
and client, is actually a composite of attending and expression skills,
rather than a single skill.
Direct mutual conimunication exemplifies the dialectical potential of
therapy. According to this skill, both the client and the counselor engage
in expression with each other. Alternately expressing and attending, they
build a horizontal, or mutual relationship of dialogical communication. In
this process, they might utilize a variety of other skills; expression of
content, reflection of feeling, interpretation, or whatever best suits the
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needs of their communication.
The dialogue of direct mutual communication marks a more complete
dialectic than either attending or expression by themselves. Engaged in
dialogue, both counselor and client use each type of skill. InsteEid of
dialectical opposition occur ing only betvreen the counselor and client,
there is dialectic tension vithin each as veil. Phrased another vay,
dialogue allows for a more complex symbiotic or reciprocal dialectic of
two-way communication. This alternative to simple attending and exnression
might be represented as follows:
I. ATTENDING SKILLS
CLIEIiT
( expression)
COUNSELOR
( attending)
II. EXPRESSION SKILLS
CLIENT
(attending)
CCUij'SELOR
( expression)
III. DIRECT MUTUAL COMT^NICATION
CLIENT
( attending)
r
^(expression)
^
COUNSELOR
(expression)
(attending)
Furthermore, direct mutual communication holds the potential for more
conscious awareness and intentionality with respect to the dialectical
process of therapy. As was mentioned in an earlier section, therapy is
dialectic, regaidicss of the conscious awareness of its participants. The
equal sharing of direct mutual communication, however, lends itself to more
explicit discussion of the different dialectical dimensions. For example,
using the skill of reflection of feeling to give each other feedback, the
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coxinselor and client can comment openly on the complements of their rela-
tionship. However
,
we should note that direct mutual communication does
not necessarily lead to conscious consideration of the dialectic; it only
provides a vehicle to do so.
Direct mutual communication concludes our survey of the skills
selected for review from the Microcounseling taxonomy. We have discussed
each skill at length, using examples, and considering social as well as
individual elements in our analysis. In the final section of this chapter,
we will attempt to pull together the major aspects of this analysis.
Summary and Discussion
The analysis presented here shows, essentially, how psychological
theorists and therapists have neglected, and even denied, the dialectics
of therapy. Few, if any, schools of therapy make use of a full range of
skills. Instead, attending skills have "been allowed to overshadow expres-
sion, and individual focus to eclipse the social. Furthermore, counselor
and client rarely manage to strike an equal balance in their relationship.
Why? Most schools of therapy have gone to great lengths to justify
their particular selection of skills and their philosophy of counselor-
client relations. Yet, in most cases, these explanations show no respect
for the dialectic. As we have seen in this chapter, therapy is a reflection,
as well as a microcosm of, the state of today's society. In our analysis,
we have seen that the alienation of modern life is fed rather than eliminat-
ed by the currently popular modes of therapy. Therapists seem to have
chosen those skills or perspectives which can best preserve the status quo.
Perhaps an economic analogy shows most clearly how therapy is reflec-
tive of relationships in society at large. In this case, we have the
client,
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who is a consuner, and who goes to a counselor, whom we might call the
capitalist. The client purchases a commodity, 'help', which the counselor
sells for a profit. Of course the client wishes to profit from therapy
as well, hut the surplus values of career, professional recognition, and
the like, all go to the therapist.
Following this analogy, we would expect therapists to construct their
practice so as to best maintain their position. Attending skills with an
individual focus, as we have seen, can be made to work to j^st such an end.
Thus, therapists customarily restrict their clients to achieving a rela-
tively limited synthesis which is in keeping with the status quo.
nevertheless, as we have also seen, the attending skills have greater
intrinsic flexibility than is realized in most practice. Used in combina-
tion with expression skills and with a social as well as an individual
focus, their implications for therapy are vastly expanded. Thus, with
each type of skill, or skill pattern, it is possible for clients to arrive
at a new therapeutic synthesis. Then, the question we need to ask becomes
what synthesis is most appropriate?
In sum, our analysis has demonstrated the importance of integrating
attending and expression skills. While many therapists use attending skills
in order to avoid influencing their clients, v^e have seen how attending
merely relies on indirect and implicit means of influence. Balancing the
distribution of attending and expression skills enables therapists to be
more honest and explicit about their influence.
Moreover, our analysis has shown the fadlaciousness of dichotomizing
individual and social issues. It appears that the attending modes of
therapy have been most often aligned with individual concerns while an
expressive style correlates more closely with a social perspective. Only
with a broadened use of skills and an increased range of focus can the
full dialectic of therapy be experienced.
In the following chapter we will turn from the skills analysis to
investigate the viewpoints of some practitioners and researchers in the
field. Since race is perhaps the most crucial social variable of our
times, we will review a variety of typical approaches to the problem
of racial encounter in therapy. Following this review, we will return to
the skills presented in these last two chapters, as skills play an impor-
tant role in the experimental analysis.
^0
CHAPTER V
REVIEW OF THE LITERATURE
Introduction
The issues of individual and society pose a considerable
dilemma for members of the psychological profession. Thus far, a
look at anthropological and socio-political as veil as at psycho-
logical perspectives has provided a broad background for the treat-
ment of these issues. We will now turn from the larger scenario
to look specifically at studies conducted in the counseling field.
It is this body of research which is most closely aligned with the
interests of the present study in terms of actual subject matter.
This review will draw upon the literature of recent years
which investigates the effects of race, class, culture, and sex
variables on the counseling interview. Most specifically, the review
will focus on the question what happens when blacks and whites
counsel each other? This theme has been chosen because it, essen-
tially, parallels that of the present study. However, few studies
were found whic'n handle this issue in the same manner as the study
presented here. Therefore, a variety of approaches to different
aspects of this question will be surveyed. These include studies of
interracial helping in general, prejudice and counselor effectiveness,
.client preferences, dynamics of inter-racial counseling, and some
methods fer improving cross-cultural communication.
This survey will focus primarily upon the study of race variables
within the counseling setting. This emphasis has been chosen for a
4
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nunber of reasons. To begin with, racial issues have received the
most wide-spread attention from reseeirchers over a relatively extended
period of time. Although this survey only examines recent work,
racial themes have been studied over a period of several decades.
By comparison, research interest in the effects of sexual bias on
the counseling process has only recently increased as a result of
impact from the women’s movement. Cultural differences, limited
for the purposes of this study to differences between Spanish-speaking
groups and Anglo Americans, have received only sparce consideration
in the literatiire. Class variables have most often been studied in
conjunction with other variables, such as race or culture.
In addition to its degree of representation in the literature,
the racial variable has also aroused the greatest degree of contro-
versy. We find that the extensive racial tensions which afflict
the society at large are reflected in the literature. Debate
sparked by sexual issues, on the other hand, has met with much more
ready acceptance by the counseling field as a whole. Finally,
emphasizing treatment of the race variable in the literature is con-
sistent with this researcher’s appraisal of the most vital issues
currently faced by the counseling profession and with the specific
aims of the study presented here.
Interracial Helping
The question of the djmamics of interracial helping is pre-
ceded in the literature by the question of actual willingness to
help. Although not conducted in a counseling setting, this research
holds implications for counseling in terms of the predisposing attitude
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of the counselor. In addition, these studies of f^eneral helpinc
behavior are significant since they established a precedent for
later research in the field. Therefore, we will begin with a brief
look at this area.
In a recent review, Katz, Cohen, and Glass (1975) discuss
three major trends in the helping attitude of white subjects toward
minority help-seekers. The largest number of studies indicates that
white subjects tend to favor other whites in their willingness to
extend help. Another group of studies, however, found that no signif-
icant differences were apparent in willingness to help when race was
a VEiriable. Finally, a few report that whites actually were more
inclined to favor minority help-seekers under certain conditions.
The investigation of effects of race on the elicitation of
helping behavior conducted by Gaertner and Bickman (1971) is typical
of research finding that white subjects favored members of their own
racial group. This study, using members of the general population
for its sample, involved responses to a wrong telephone-number call
from black and white voices asking for assistance, pretending to be
a stranded motorist. They found that while black subjects extended
relatively equivalent levels of assistance to both blacks and whites,
white subjects helped blacks less frequently than they did whites.
In fact, data showed black females helping whites somewhat more fre-
quently than they did blacks. In addition, this study found that,
regardless of race, males were more likely to extend help than were
female subjects.
Gaertner and Bicltman (1971) cite as one of the advantages of
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their study the fact that most measures of prejudice are concerned
exclusively vith verbal behavior vhich is "quite susceptible to
modification and distortion, particularly in the presence of an inter~
viewer.
" (p. 218) In contrast, they have measured subjects' responses
according to overt behaviors. This is an important distinction in
terms of the counseling interview in which interaction is usually
evaluated exclusively on a verbal level, disregarding the equally
significant action dimension. At the same time, Gaertner and Bickman
observe that prejudice, or lack of prejudice, cannot be deduced
simply from a willingness to contribute assistance.
The study conducted by Katz, et al, (1975) rejjorts tendencies
which differ from those discussed above. Their research included
several different experiments in a complex design. VJhen a telephone
interview was requested by callers identifying themselves as 'Kegro'
,
'black'
,
or white with no label, white subjects were most compliant *
when responding to the Negro callers. However, compliance rates
decreased with increased assertiveness, especially on the part of
the minority callers. Racial attitudes were assessed for the subjects
who helped the callers identified as 'Negro', revealing that helpers
actually held less favorable attitudes than nonhelpers.
VThen Katz, et al, attempted a similar experiment in a subway
setting, they arrived at similar results. In this case, blacks re-
questing help were favored over whites and the effect was enhanced
when they identified themselves as college students. An additional
experiment was run in which the help requested was change for a
quarter. In this situation, as opposed to all the others described.
94
the whites received more favorable treatment. Katz, et al
,
explain
their findings in terms of perceived social desirability. Thus,
persons calling themselves 'Negroes' were favored over those called
'blacks'
,
but only if they were also non-assertive, and especially
if they were students. According to Katz, asking for change is not
perceived as a socially-valued activity and may even be associated
with negative stereotypes of blacks and, therefore, it was one case
in which whites were preferred.
Katz, et al, (1975) suggest three possible motives for the
tendency to offer more help to minority persons; "to express sym-
pathy, to encourage conformity, and to maintain self-esteem." (p. 970)
They also suggest an ambivalence interpretation of cross-racial
altruism to account for the discrepancy between whites' attitudes
and their behaviors. This explanation is elaborated upon in the 1973
study of Katz, Glass, and Cohen. Based on Myrdal's (19^^) thesis
concerning the role of ambivalence in white Americans' attitudes
toward minorities, Katz et al, suggest that altruistic help results
in part from gui3.t feelings. In the 1973 study, which involved
administering shocks, white subjects who tested high on ambivalence
(ie., they were high on both prejudice and on sympathy) expressed
the most derogation to blacks in the testing situation.
Thus, ambivalence aocounts for a mixture of different reactions.
On the one hand, it can lead whites to compensate by displaying
unexpectedly favorable reactions to blacks. On the other hand, it
can account for extremely prejudiced attitudes and overtly prejudiced
behaviors. Although the research reviewed thus far was not conducted
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within a counseling setting, the implications for counselors are
obvious. Counselors would, of course, be expected to differ from
the general population in their professional attitudes. However,
no research has demonstrated that counselors’ willingness to help
racial minorities differs from similar attitudes held by the general
population.
In the next section, we will look at prejudice within actual
counseling settings.
Prejudice and Counselor Effectiveness
Studies conducted by Milliken (I965) and Milliken and Paterson
(1967) investigate the relationship between counselor prejudice
and dogmatism and counselor effectiveness. In both studies, white
counselors interacting with black counselees functioned as subjects.
Those counselors who received high effectiveness ratings were also
found to be low on prejudice and dogmatism ratings. Milliken draws
the conclusion that prejudice bears an inverse relationship to
counselor effectiveness.
Milliken sees his studies as filling an important gap in the
research literature on counselor effectiveness. Most investigations
of counselor effectiveness center on the counselor's personality or
theoretical orientation. "Rapport, empathy, understanding, tolerance,
feeling of unconditional acceptance, etc., are among the many factors
which affect satisfactory results in counseling," (p. TIO) summarizes
•Milliken ( 1965 )* However, such approaches place total responsibility
for outcome with the counselor and ignore any factors derived from the
dyadic interaction. Milliken indicates that the norms for an effective
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counselor may be hard to live up to in a society where inteiTacial
association is characterized by tensions caused by the prejudiced
attitudes of its majority group.
Milliken and Paterson conclude by raising a number of issues
drawn from their research findings. They suggest, first, that a
counselor's effectiveness could be improved by contact with clients
of a different racial or cultural group during training. It seems
only realistic to plan training so that clients are representative
of the population -with which a counselor will subsequently be working.
However, this suggestion could also lead to practices which take
unfair advantage of black clients, turning them into training tools
for white counselors. These researchers also emphasize the super-
visor's potential impact on reducing prejudice through on-going case
discussion. However, they fail to recognize the bias introduced by
the supervisor.
Milliken and Paterson suggest that the effectiveness of prejudiced
counselors could be increased simply through increased experience.
According to these authors, it might be possible to mask prejudicial
attitudes by training counselors to control their expressions of feel-
ing more carefully. To this reviewer, that would be an inherently
unethical and dishonest strategy. Furthermore, its success seems un-
likely since it depends on the black client's failure to accurately
assess the counselor's true attitude. However, there is no reason to
suspect that black clients would be unperceptive or easily deceived by
such counselor pretense. Finally, this study suggests a correlation
between the particular problem presented and the manifestation of
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counselor prejudice. Presumably, the more threatened they feel by
the client's statements, the more counselors will react out of their
racism. This point is similar to that made by the Katz, et al, studies
mentioned earlier.
A more recent study, by Wakefield aind Snell (1975) » investigated
the attitudes of counselor trainees v:ho had worked with clients from
different cultural and status backgrounds. Althoixgh the data collected
depended on trainees' recall of clients, it was concluded that the
occupations and social backgrounds of clients could be correlated
with the treatment they received. In other words, if counselors
perceived a client as having low status, they were more likely to
also perceive that person as having a lowered potential for growth
in therajjy. Thus, this study shows one aspect of counselor prejudice
in operation. V/e will now turn to another group of studies which
make assessments from the point of view of the clients' perspectives'.
Client Preferences
Extensive research has been done attempting to ascertain the
nature of clients' preferences for the race of their counselor. In
addition, variables such as sex, socio-economic status, and level of
training have been investigated in this context. Overall, the conclu-
sions from these studies indicate split findings; some say that race
is not a significant factor while others conclude that it is. A num-
ber of studies from each of these groups will be discussed here.
Until recently, research into clients' preferences in such areas
as race, religion, or ethnicity was considered taboo. (Rosen, 196?)
A series of studies conducted by Riccio and others through Ohio State
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University attempted to remedy this situation. Stranges and Riccio
(1970) shoved videotapes of black, Appalachian white, and northern
white counselors to subjects of the same racial and ethnic groupings.
Subjects were asked to choose counselors according to their order
Choices indicated a tendency to wish to be counseled
by a person with similar background. This was especially true among
the black segment of the sample, and true to varying degrees among
the whites tested. However, since only one counselor of each group
was represented, findings such as the selection of the black female
by a relatively large percentage of the northern whites, are not
easily explicable. The failure to control sufficiently for variables
arising from personality differences constitutes a limitation of the
study.
Stranges and Riccio (1970) draw a number of recommendations for
improved counselor education from the findings of their study. They
suggest that counselor education programs be redesigned to include
learning about various subgroups found in our society. In addition,
as was suggested by Milliken, counselor practicums should involve
different counselee types. Furthermore, counselor educators should
recruit minority candidates and train them to meet the needs of their
respective groups. Stranges and Riccio also list recommendations
appropriate for the actual school setting. They state that counselors
from all racial and cultural groups should be available and that stu-
dents should be free to select counselors of their ovn choice. Final-
ly, they suggest that further investigations be conducted to determine
the long-term, patterns of counselor preference, and the permanence or
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flexibility of such preferences, (p. U 5 )
A subsequent study (Riccio and Barnes, 1973) follows similar
procedures, using high school students instead of Manpower Develop-
ment trainees, as did the study discussed above. Findings to this
second study run parallel to those of the first; again subjects were
found to prefer members of their own racial or ethnic group for the
counseling relationship. In addition, the data were analyzed for
sex differences, revealing that sex was highly significant for the
black group, who preferred a male, but not for the white group.
Although Riccio and Barnes concluded that overall both whites and
blacks preferred counselors of their own respective groups, a number
of whites actually selected the black male counselor. The research-
ers do not account for this finding, and the fact that they have not
adequately controlled for personality factors puts the finding in
question. Interestingly, this particular pattern of choice is
reminiscent of the selection of a black female in the previous study
which also ran counter to the general tendency of preferences.
Pinchot
,
Riccio, and Peters (197^) conducted still another
similar* experiment, this time with black, Appalachian white, and
northern white elementary school children and their parents. This
study again found that all the groups, and most especially the blacks,
preferred to be counseled by members of their o\m race. Among the
children, and especially the girls, female counselors of the same
racial group were most often preferred. Parents, on the other hand,
tended to select male counselors when asked for their choices.
The most recent study, conducted by Gamboa, Tosi, and Riccio,
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(1976) investigated the preferences of delinquent girls within an
institutional setting and used actual live interviews rather than
videotaped stimuli. This study observed differences between personal-
social counseling and educational and vocational counseling. Findings
indicated that educational and vocational counseling elicited the
strongest preferences for counselors with similar backgrounds. In
the personal-social realm, black counselors were most frequently
selected over white counselors. Gamboa et. al. studied the clients’
attitudes to therapy and found that whites were more willing to see
a counselor. They report that the whites expressed more trust in
the counselors they saw, regardless of whether the counselors were
perceived as warm or cold.
A number of other studies were found which emphasized the im-
portance of similarity in background between counselor and client.
Gibbons (1973) showed videotaped interviews depicting counselors
working with clients of similar and different racial groups to
junior high school students. Students' ability-to-relate was assessed
after exposure to the videotapes. Analysis indicated that both white
and black subjects experienced greater willingness to see counselors
of the same racial group. Thus, these results are consistent with
the others reported here so far.^
Banks, Berenson, and Carkhuff (1967) studied black clients' pref-
erences for counselors using one inexperienced black counselor, two
inexperienced white counselors, and one white Ph.D.. They report that
the highly trained white counselor received the lowest overall ratings
from both clients and trained raters. Asked which counselor they would
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return to see, the subjects all selected the counselor of the same
race while none selected the Ph.D. Thus, this study supports the
hypothesis that similarity of race is a factor in client preference.
Thus far, we have only discussed studies which found similarity
of backcround desirable. Ve will proceed now with a look at research
which draws the opposite conclusion. Cimbolic (19T2) attempted to
replicate the v^ork of Bank et. al., arriving, however, at different
conclusions. He made significant improvements in design over the
earlier study. For instance, he controlled for sex, randomly selected
his sample, included an equal number of counselors of different race
and experience, and tested a larger number of subjects. Cimbolic found
that the counselors* experience and the facilitative conditions were
more relevant for counselor choice than the race of the counselor.
He based his conclusions on the fact that all of his subjects expressed
a willingness to return to at least one white counselor, while in the
Banks study white counselors were more widely rejected. However, it
is important to note that the most frequently preferred counselor in
this study was the experienced black counselor. Therefore, these find
ings are actually more similar to those of Banks than Cimbolic leads
us to believe. This seems to be the case of selective attention,
illus-
trating the power of the researcher to arrive at desired conclusions
based on the biases of interpretation. Furthermore, the widely
discrepant conclusions between these studies with comparable data
bases point to the dubious quality of their research methodologies.
The study by Wolkon, lioriwakit, and Williams (1973)
examined
race and class correlations of black and white subjects'
orientations
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to psychotherapy. They used four scales aimed at determining
(1) perceived need for help, (2) stigma associated with help, (3)
level of self
-disclosure, and (U) confidence in the effectiveness of
psychological help. They found that black subjects tended to disclose
less about themselves, tended to prefer black therapists, and felt
more dissatisfied with the treatment they received. This study
concluded that race alone is not a significant factor, but that,
paired with social class, it is important. These researchers do not
seem to be aware of the implications created by less black participa-
tion and greater black dissatisfaction. Instead, repeatedly referring
to the black client as "playing it cool", (p. 3l6) they perpetuate
a stereotype and essentially blame the blacks for their own dissatis-
faction. Only in their final words do these researchers acknowledge
the ethnocentrism of the white therapists.
Ewing’s (19T^) study of blacks and whites receiving pre-college
counseling arrived at somewhat different conclusions. In this study,
white clients rated white counselors over black counselors. However,
black clients rated both black and wljite counselors more favorably
than did the whites. This would appear to be in direct contradiction
to the results discussed above, although unmeasured socio-economic
variables might account for some of the differences. Ewing concluded
that similarity of ethnic backgroimd is not necessary to a good rela-
tionship. Rather, it is "the training and experience of the counselor
and the general human qualities of both student and counselor which are
important in counseling." (p. ^^9)
Ewing’ s conclusions reflect the overemphasis on professional
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expertise and unique individualism to the exclusion of social factors
that is so prevalent in the counseling profession. Findings such as
his, which promote preferences for white counselors, lend themselves
to efforts which seek to maintain an exclusively white profession.
Conclusions such as Swing's deny the need for increasing "black parti-
cipation and only serve to impede affirmative action programs.
Peoples and Dell's more recent study (1975) offers contradictory
findings, hut arrives nonetheless at conclusions similar to those of
Ewing. Using videotaped roleplays, this study was conducted with
hlack and white females only. An additional variable included by
Peoples and Dell is the passivity and activeness of the counselor.
They found that the black counselors were preferred by both whites
and blacks. The more active counselors of each race were also
selected by both groups of subjects. This study suggests that other
important variables may be associated with race. These variables,
which are by-passed with a simple comparison of racial differences,
need to be identified and carefully researched. A more thorough
approach of this sort holds the potential for eroding old stereotj.npes
.
In Slim, the literature concerning client preferences offers a
diversity of opinion. However, the soundest of the studies reviewed
indicate that sharing a racial or cultviral background can lend ease
to, or otherwise enhance, the counseling relationship. In light of
the tensions characterizing race relations this would be a logical
finding. However, the extent of contradiction among the researchers
conclusions should not be ignored. This suggests a need for careful
evaluation of the respective methodologies used. If no significant
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methodolosical issues are evident, the motivations behir^d the research-
ers' efforts should undergo examination. For example, are there dis-
criminatory attitudes expressed against minority counselors? Or are
there either subtle or more obvious prejudices against minority clients?
A close look at the data representing client preferences also
suggests the complexity of such preferences. That is, while counselors
are often picked on the basis of similarity, distinct cases of pref-
erence according to dissimilarity also occur. Applying the findings
reported in the earlier section devoted to studies of interracial
helping allows us to interpret some of these contradictory trends.
For example, why do white clients appear to select black counselors
more frequently than blacks select whites in some studies? One
obvious reason might be that whites have less cause to be mistrustful.
However, it may also be that whites select black counselors for
altruistic, underdog, or compensatory reasons comparable to those
motivating white helpers inclined to render more assistance to blacks.
Black and White Interaction
Thus far
,
most of the studies reviewed have collected data either
from the vantage point of the counselor or that of the cXient. However,
these perspectives miss the interactional dimension which is central to
counseling across racial, cultural, class, or sexual lines. We will
now proceed to look at studies which attempt to address the complexities
of counselor-client interaction.
One of the first inquiries into this dimension comes from Vontress
(1969), a prolific uTiter on the subject. He describes what he sees
as cultural barriers to counseling, compiling those typical of white
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counselors aloncside those of the Hack client. Vontress enphasizes
barriers which can be inposed by the counselor's attitudes and ignor-
ance, particularly those which are associated with a whit-e racist
manner. He also cites the counselor's misunderstandings, or distortions
which may arise when faced with clients who do not come rrom white
middle class families. Furthermore, he points to language barriers
which may result from the use of different linguistic codes.
Vontress also discusses difficulties a black client may exper-
ience :u the therapeutic setting. For example, he says that the
may oe unfamiliar with the norms of a counseling relationship
in general as a result of an upbringing which did not include this
type of learning. Vontress also uses the research finding blacks to
be poor self-disclosers as an indication of barriers to biack partici-
pation in therapy. He appears to have accepted these research findings,
even to the point of intimating that black populations do not disclose
as deeply as whites in the privacy of their most intimate relations.
Finally, he mentions a number of areas in which both the counselor and
the client collude in the erection of barriers. Host significant of
these is the cultural taboo placed on race and sex in the counseling
situation. In addition, other variables, such as age, region, and
accent may complicate the problem.
Some of the opinions expiressed by Vontress have sparked debate
among others in the field. A recent interchange between Vontress and
William Banks (1970) raises the issue of the black militant as counselor.
Wliile Vontress concerns himself with limitations of a militant position
on the effectiveness of the counselor. Banks takes just the opposite
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approach. He encourages black militant counselors to continue to
pursue new avenues, making psychology more relevant to the black
population in theory and in practice.
George Banks (1971) reviews the literature relevant to an under-
standing of black and white interaction in the therapy context. It
is notable that this entails primarily white counselor - black client
interactions, a characteristic of research to date in general. Banks
begins with a typically paternalistic approach, saying "there is a
growing attempt to provide the black man with better educational ex-
periences and more opportunities" (p. 137) He concludes that counsel-
ing is necessary to this effort and says, "if this issue (ie. of black
and white differences) is not considered, much of the new effort to
help the black man may go astray". (P. 137) This attitude, which
allows blacks no responsibility or self-determination in the process
of social change, t^^ifies much of the research sxirveyed by Banks.
He gives particular emphasis to studies of self-disclosure which have
repeatedly found blacks to be deficient in their ability to discuss
feelings.
The Carkhuff and Pierce (1967) study deserves mention here, as it
stands out as one of the most influential among those studies depicting
blacks as poor self-disclosers on account of race and class variables.
This study employed four counselors with similar training and exper-
ience levels who represented the categories of upper and lower class
black and upper and lower class white. The patients they saw fell
into the same categories and were all females diagnosed as schizo-
phrenic. Carkhuff s ratings of depth of self-exploration were used
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on randomly selected interview segments. Ratings were made by trained
raters, according to reports of the study. The analysis of the find-
ings showed that both race and social class were significant sources
of effect.
The Carkhuff and Pierce study is a carefully designed and execu-
ted study, by all appearances. By focusing on the counselor-client
interaction in a U X U design, the clients' behavior is not distorted
through unnatural isolation. However, this reviewer wishes to call
attention to a methodological problem underlying the entire design.
Namely, that the Carkhuff rating scale has not been evaluated for
its racial or cultural bias, nor have the raters, who carry out the
scoring system, been eliminated as a source of effect. The implica-
tions of this study are that blacks, especially of lower class status,
are poor self-disclosers. However, this should be qualified as poor
according to white middle-class measures of self-disclosure. This in
turn raises other research issues; what would a culture-fair self-
disclosure inventory look like, is it even possible to construct such
an instrument? In the meantime, before these questions can be
answered, it is necessary to sensitize our evaluations of existing
research to these important issues.
Recently, various researchers have attempted to attack the prob-
lem of measuring interracial interviews. A number of these studies
vill be reviewed here. Wright (1975) begins with the caution general
statements that reflect whether race or racism affects a counseling
relationship between ethnic groups are conditional and place all
counselors and counselees in one category. (p. l6l) He attempts to
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correct this situation by investigating empathy conditions which may
affect the perceptions and expectations of trusting and mistrusting
among both black and white counselees. Following this approach, he
is able to make more interactional evaluations, in part because trust
is a more obviously two-way dynamic than, for example, self-disclosure.
VJright's findings reflect the complexity of his technique; but
neither does he dismiss the importance of racial influence.
Bryson and Cody (19T5) attempted to study the level of under-
standing between counselors and clients of different racial groups.
Theyconclude that race is related to understanding because their data
indicate that persons of the same race were better able to understand
each other. They report that white counselors understood both black
and white clients better than did black counselors. However, how
much this is a function of the rating system used is unclear. It
might be pointed out that a majority of the raters were white males.
In addition, the concept of understanding used by Bryson and Cody is
vague and does not really serve to uncover aspects of black - white
interactions that are missing in research focusing exclusively on race.
This study, however, concludes with a reminder that "generalizations
concerning race and the ability of counselor and client to understand
each other should be made with caution. Attempts to attribute special
skills or weaknesses to race in the counseling process were contradic-
tory to the data reported in this study." (p. U98 )
Two studies which were conducted with populations other than
blacks and whites, deserve mention here because they center on inter-
action as it is determined by status differentials. In a study focusing
on sexual differences between whites, Clara Hill (l9T5) found that
experienced feiaale counselors and inexperienced male counselors were
perceived as the most sympathetic, empathetic, and involved. This
study employed an unusually broad range of ratings to determine
which counselors were preferred. Included were satisfaction items,
frequency counts of both counselor and client verbal behaviors,
activity levels, and independent judges’ ratings. The fact that
experience level appeared to be correlated with sex in the appraisal
of counselors suggests this is an important dimension for study.
Acosta and Sheehan's (1976) study comparing Mexican-American
and Anglo-American preferences for therapists, like Hill's work, con-
trolled for level of professional experience. Acosta and Sheehan
played four different audio-tapes to their college student sample.
The tapes represented the counseling of a Mexican-American professional
and non-professional and an Anglo-American -professional and non-
professional, respectively. The highest ratings of skill, understand-
ing, and trustworthiness were attributed to the Anglo-American pro-
fessional and the Mexican-American non-professional by both ethnic
groups. Acosta and Sheehan theorize that while professional status
is valued for an Anglo professional, a minority counselor with status
is regarded with suspicion, both by Anglos and by the minorities
themselves. On the other hand, non-professional status is assumed
to be ap-oropriate for minorities and therefore minority non-profession-
als are givanhigh credibility.
A comparison of the Acosta and Sheehan and the Hill studies
indicates that very different issues are at stake with minority groups
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than are involved between white nales and females. Vrnile the
Mexican-American therapists were given an inferior standing when
they had expertise, the white women appeared to be in a position of
establishing their worth. Hill suggests that the inexperienced
males in her study might have been preferred because the professional
males had lost interest in, or shown less sympathy for, their clients.
Presumably, as in Banks, Berenson, and Carkhuff's study, too much
high level training could create barriers through an increase in
differential status. However, the Acosta and Sheehan study which
shoved professional white males commanding the highest respect comes
to opx^osing conclusions.
Improving Interracial Communication
VJhile a concern over the appropriateness or effectiveness of
black and white counseling interaction is clearly a motivation behind
many studies, most studies sidestep this issue. There appears to be
a taboo against addressing the problem in explicit terms. As a result,
any reviewer is left to draw his or her own conclusions, either con-
sciously or xir.consciously
,
as to the advisability of interracial
counseling.
Most of the studies which make their stand on cross-cultural
counseling explicit do so with qualifications. That is, they sanction
interracial counseling with certain reservations, or make suggestions
for training programs. These approaches fall, generally, into two
categories. To begin with, there are the relatively traditional
methods which conform to the established norms of the field. However,
more recently, approaches to improving cross-cultural communication
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have been proposed which offer more Genuine alternatives. We will
conclude this review with a look at these different attempts.
Formerly, most training programs for cross-cultviral counselors
were of an academic nature. (DeCrow, I969) Only recently have
programs been expanded to include the simulation approach or
experience-based h\iman relations methods. The training practices
reviewed by DeCrow are associated primarily with the military or
the peace corps. In other words, these programs are well outside
the reaches of most counselors or therapists. Until recently,
sensitization to interracial issues has been left mainly to those
who act as either international marauders or missionistic ambassa-
dors.
Vontress (196T) and Backner (1970) typify the advice-giving
approach of many professional counselors intent upon improving
interracial counseling. In an article entitled "Counseling Ilegro
Adolescents", Vontress gives a series of tips aimed at the interested
white counselor. He begins by mapping out what he considers keys to
an understanding of the Negro psyche. The list he presents ranges
from a quick synopsis of child-rearing practices to a stereotypic
characterization of
the lower-class Negro adolescent (who) attempts
to project himself as being ’bad’.... spits
through his teeth to denote difference, strength,
and power. He lifts and pulls on his scrotum in
public, especially in the company of his peers,
to cLenote sexual prowess... (pp. 87-08)
Vontress goes on to make suggestions as to how the white counselor
can best function with black adolescents. He cautions the prospective
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counselor not to overemphasize advice received from black teachers
or to disregard that of white teachers, but to clarify his/her own
thinking by studying the problem with all its sociological ramifica-
tions. At the same time, Vontress ixrges an awareness of the larger
context of school and community, saying, "In the final analysis,
the total school environment determines the degree of the counselor's
success with h'egro students." (p. 90)
In his article "Counseling Black Students: Any Place for V-Tiitey?"
Eackner uses his experience in a special college program for minority
students to arrive at recommendations for counselors. Ke feels that
much of black students' resistance to white counselors does not bear
out in the actual interaction. Like Vontress, this author presents
a view which seems naively optimistic in its denial of any insur-
mountable difficulties. One is left with the impression that it is
the counselor's business to help others and that this very fact will
insure success.
Milton V.'ilson (1971) presents a list of specific "how to's"
which differ in tone from those discussed above. VJilson states his
position as follows;
Counselors should relate to clients in ways
which will permit the cultural identities of
their clients to become positive sources of
pride and major motivators of behavior. To
do less is to denigrate a clients's identity.
To do less is to ask a client to give up his
values in order to participate in the dominant
culture. To do less is to contribute to che
destruction of life...(p. U2U)
V<ilson lists a number of important implications for the inoer-racial
counselor to consider. He suggests that the counselor needs first-hand
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experience in the environment of a culturally different client as a
prerequisite to helping. More specifically, the counselor needs to
know the client’s expectations of a therapeutic relationship, and
needs to know how the client views authority. Wilson urges an
awareness of linguistic differences and emphasizes the counselor’s
role in promoting acceptance of non-standard English or a different
primary language. He also recommends a present tense focus in the
counseling interview and states that an active stance on the part
of the counselor is imperative. He suggests that the coxinselor
demonstrate commitment through a series of quick, short-term actions
to help the client reach an attainable goal. In addition., Wilson
cites tne importance of the client’s peer group, implyirxg that such
persons should not be by-passed during counseling. Finally, he
suggests that trust be established through the counselor’s maintenance
of an equal status role (pp. k2U-ii26) Wilson’s recommendations are
especially interesting since they parallel some of the siill dimen-
sions observed in the present study.
The Theory of Activist Guidance*' proposed by Menacker ( 1976 )
develops some of the ideas expounded by V/ilson. Introducing an
interdisciplinary perspective, Menacker begins with the statement
Afithropological findings may have more relevance to counseling
practice than we think. So may sociological theories, political
science concepts, and economic principles.'* (p. 313) He goes on
to explain a theory of activist guidance which departs fSrom traditional
guidance theory. VJhile guidance usually follows an individualistic
course, Menacker stresses student advocacy and environmental interven-
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"tion or nanipulation. He says that (piidance should "concentrate on
the conditions of the environment, both human and inanimate, and hov
they can be changed or capitalized on for the client's advantage."
(p* 319) V/hile it does not give exclusive consideration to the issue
of interracial counseling, Menacker's theory was stimulated by the
prevalence of urban unrest. He attempts to meet the need for
increased relevance on the part of counselors working with city
populations.
Another theoretical contribution with implications for inter-
racial counseling which also bears direct reference to the present
study is the Black Identity Development and White Identity Develop-
ment theories devised by Bailey Jackson ( 1975 ; 1975 ) • These
theories, which are discussed in greater detail in the Scoring
Manual, explore the idea of a development of racial awareness.
They suggest that counselors and clients both need to attend to the '
interplay of different stages of consciousness in the counseling
relationship.
Also on the theoretical side, Sue (1977) presents a "Conceptual
Analysis for Counseling the Culturally Different". Stating that
"Counselor education programs, mental health delivery systems, and
counselors must take major responsibility to examine the relevance
of their particular theoretical framework with respect to the client's
needs and val’.ies," (p. ^23) Sue proposes a schema for assessing
counseling with culturally different clients. He suggests that four
conditions of counseling be assessed; appropriate and inappropriate
processes and appropriate and inapjjropriate goals. Only if he or she
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rrovides clients with the right counseling conditions can we consider
the counselor to be "culturally competent."
Recently, more systematic techniques for training counselors
to be sensitive to interracial situations have been developed. These
new approaches assume that blacks and whites should counsel one
another but that whites in particular need to increase their awareness
to make this feasible.
Pedersen (1973) documents what is perhaps the most conceptually
evolved model for such training procedures. Using a triadic arrange-
ment, he adds a third person to the usual counseling dyad. This
additional person is supposed to take on the role of the client's
culture. Unfortunately, Pedersen terms this person the "problem".
This reviewer sees "problem" as a misnomer for the cultural identity
of the client which should be referred to in more positive terns.
Kov;e\’’er, nomenclature does not appear to interfere with the function-
ing of the triad or its ability to generate considerable information
for trainees. Normally, most of the reservations experienced by a
culturally different client are glossed over in the counseling pro-
cess. By making them an explicit item on the agenda the triad adds
a new dimension to the trainee's experience, one which will then be
incorporated in actual practice, it is hoped.
Bryson, Renzaglia, and Danish (197^) describe a videotape method
of training white counselors to be more sensitive to racial issues.
They show role-played vignettes of black youngsters reacting to a
white counselor. Training involves identifying the emotions expressed
in the role play. Prospective counselors are also asked to identify
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their own emotional reactions to the simulations and to find responses
they would like to make to the vignette player, lliis approach centers
on the affective domain, presuming that many barriers to interaction
originate there.
Recently, major journals in the field appear to have increased
their coverage of research in the area of interracial counseling.
Reports of both theoretical and experimental research efforts in this
area seem to be receiving wider publicity. This trend, if continued,
may in turn spur other new attempts. However, the long-range effects
of this tendency remain subject to future evaluations.
Summary
We have looked at research in the counseling field which addresses,
either directly or by implication
,
the issue of what happens when blacks
and whites counsel each other. The review has followed research along
a number of lines; what factors predispose helping behavior, what are
the prejudices of counselors, what are the clients' preferences, what
are important aspects of black and white interaction, and what are
some ways which might improve interracial communication in the
counseling setting.
The review reveals a variety of perspectives with regard to
black and white counseling interaction. The literature presented
here demonstrates the explicitly as well as covertly racist heritage
of the counseling field. On the other hand, it also documents
attempts to rectify the current situation. At one extreme stands
the idea that racial and cultural issues are peripheral to the real
concerns of a proficient counselor. At another extreme, interracial
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counseling is viewed as an illegitimate relationship within the
current political situation. Still other researchers tend to play-
down the issues of race, while others suggest cautious measures to
improve communication and trust between the races.
Overall, this researcher is left with the impression that the
counseling field has not adequately dealt with the question of
counseling between blacks and whites. Contradictory findings
suggest that researchers have not yet correctly identified d 13 the
relevant variables, nor learned how to assess the diff icvilties
experienced by many counselors and clients of different racial,
cultural, or class groups.
In the next chapter
,
we will take a look at the methodology
followed by the present study. As we vdll see, this methodology
represents an attempt to improve upon those typical of many of the
studies surveyed in this chapter. In particular, the analysis of
data according to skills as well as diagnoses, both from the point
of view of the counselor and the client, and from an interactional
standpoint, offers a much more specific look at what happens when
blacks and whites counsel each other.
lid
CHAPTER VI
IlETHODOLOGY
This chapter describes the basic design of the experimental
research project presented in this dissertation. The chapter is
divided into four sections, covering the sample, instrumentation,
data collection and analyses, and the hypotheses. The sections
read as follows:
1. SAl'lPLE: The parameters of the population will be denoted
in this section. The characteristics of the sample, and how the
sample was selected will be described.
2. lUSTRUI'lEHT : The instrument used in this experiment will be
discussed in the second section. The process of developing and
refining the videotaped vignettes which constitute the instrument
will also be reviewed here.
3. DATA COLLECTION AlH) ANALYSES: The procedure followed will
be detailed. This includes the testing conditions, the treatment
of data, and information pertaining to rating. Development of the
scoring system used in this study will also be a focus for discussion
within this section.
h. HYPOTHESES: The hypotheses tested in this study will be
listed in the final section of this chapter. Main effects, sub-
hypotheses, and interactional hypotheses will be presented for each
of the two main research questions addressed in this study.
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The Sample
Characteristics
The participants in this study were black and white males and
females. The total number of subjects was eighty-one (K=3l). This
mjunber was comrirised of four approximately equal gproups; black
males (n=15), black females (n=2U), white males (n=21)
,
and wliite
females (n=2l). The disproportionate distributions in the black
male and female cells reflects the difficulty encountered in obtain-
ing black male subjects. Additional black females were included
in order to equalize the racial distribution.
All of the subjects had at least some training related to work
in the helping professions. This study had originally intended to
utilize a population of practicing counselors or therapists. Data
collection from a variety of subject groups during the pilot study
had confirmed the necessity for prior counseling experience as a
prerequisite for responding to the vignettes. However, the scarcity
of available black practitioners in the field forced the researcher
to broaden the basis for participation in the study. Thus, once more,
we see evidence supporting the rationale for this study; namely the
urgent need for more minority professionals in the field.
Effort was made to match the racial and sexual sub-groups, as
closely as possible, for educational level and age. Although they
were controlled, the variables of age and education were not used in
the subsequent data analyses. VJhile it is possible that age and
education affect the attitudes and skill choices of counselors in
significant ways, these factors were not of primary concern to the
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researcher.
Table VI-1 shows the relative percentage frequency distributions
for education for each of the four groups of subjects. As the table
shows, each group is fairly evenly split between subjects of under-
graduate and graduate student status. Among the black subjects, and
Xjarticularly the black females, graduates outnumbered undergraduates.
On the other hand, the reverse was true for the white subjects; in
this group, and especially for the males, undergraduates predominated.
Thus, on the whole, the black subjects had attained a somewhat more
advanced educational status than whites.
TABLE VI-1
RELATIVE FERCEI.'TAGE FREQUH'ICY DISTRIBUTIOITS
FOR EDUCATIONAL LEVEL BY PJ^CE AID SEX
Subjects ^^UNDERGRADUATES 5;graduat£s
Black Males U6.6f. 53. 3?
Black Females Ul.6 58,3
White Males 57.1 • U2.8
Wriite Feraales 52.3 hi,
6
As we see in Table VI-2, modal age range for the sample, and
for each subgrouping, was 20 - 30 years of age. Male subjects were,
on the average, younger than females in this sample. In addition,
the females represented a broader range of ages, with more under 20
and more over 50 years of age. However, the average age of the black
subjects, when computed as a group, was the same as that of the whites
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both groups averaged approximately 27 years.
TABLE VI-2
CUIIULATIVE PERCEIITAGE FREQUENCY
DISTRIBUTIONS FOR AGE
Age Range BLACK BLACK VJHITE V.TilTE
I-IALES FEMALES MALES FUU^iES
Under 20 T.lfo 12.555 0 . 0/« lh.2%
20-30 Years 85.7 62.5 81.0 80.8
30-40 Years 100.0 83.3 100.0 90.
U
UO-50 Years 100.0 91.6 100.0 90.
Over 50 100.0 100.0 100.0 100.0
Subjects were also asked to 'list their employment and relevant
training. All subjects m.entioned at least some training. Answers
ranged from psychology courses and counseling practicum experiences
to employment as a counselor or social vorker.
Selection
The task of finding a racially "balanced sample precluded random
selection. Instead, the researcher decided to use available university
students as subjects. A total of five college and university campuses
were visited to obtain the sample, all in Massachusetts. At each of
these institutions, classes or groups of students were identified
according to l) their racial and sexual composition, and 2) their
field of study. As a result, the groups tested included graduate
students in psychology, education, and social work, and undergraduates
in psychology and education.
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Achieving a racial balance proved to be a difficult and time-
consuming task. Generally speaking, white researchers have done
little to earn the trust and respect of minority groups in this
country. Students in the field, familiar with the slant typical
of much of the literatxire, are rightfully justified in their hesi-
tancy to aid the efforts of an unkno\'m white researcher.
Early in the process, the researcher recognized the need for a
black researcher to act as liaison. Thus, the sample was procured
with the effort of several advocates. These persons included a
graduate student, an undergraduate, and two professors. These people
were also present during the testing sessions.
The final stage of sample selection occurred after the completion
of testing. As might be expected, the groups tested included a
higher percentage of whites than blacks. From the total of over two
hundred persons tested, 193 complete protocols were collected. These
included 39 black and 136 white respondents. In addition, l8 persons
checked Spanish-speaking, Asian, or other ettmid origin.
The white group was sorted according to sex and educational
status. Subjects were then selected from each of these groups to
match as closely as possible the characteristics of the black groups.
Random selection was employed in this process whenever there were
extra protocols available.
Limitations
Much more extensive testing, which was not feasible within the
scope of the study, would have been necessary in order
to control
carefully for other important variables and to balance the
sample
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more equally with regard to race and sex. Education, age, training,
and employment variables, although measured, were not fully taken
into account. As it stands, this constitutes one of the major
limitations of the present study.
The sample is also limited by the fact that all the subjects
were enrolled as students at the time of testing. Ideally, profes-
sionals in the field could have been included in the population. As
it is, the generalizabilitiy of the study is somewhat hampered by its
use of students.
In addition, the easy availability of white, and partictilarly
white female, subjects amongst the student population, together with
the small number of black students in this population created further
limitations. The balance which was obtained between the respective
racial groups may actually have been offset by other fact.ors. For
example, both the black male and female undergraduate students came
from prestigious colleges while the white males and females of com-
parable educational level were enrolled at a state university. How-
ever, it was not determined whether the academic differences between
these groups could account for any differences in their responses.
It was possible to obtain graduate students from the respective racial
groups who were enrolled at the same institution, thus eliminating
this variable as far as graduates were concerned.
The Instrument
Video Vignettes
This experiment was designed to measure subjects responses to
clients of different racial, sexual, and c\iltural groups- Videotaped
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vignettes of role-played clients were chosen as the most appropriate
mode for x^resentation of the stimulus. Video vignettes were thought
to he preferable to simulated interaction or case history studies.
With vignettes, all the subjects would be responding to the same
set of stimuli. Testing both the counselor and the client as live
participants, although feasible, would have made it harder to control
for purely individual differences in interaction.
Six vignettes were chosen out of a total of eleven developed.
These six represented the following racial, cultural, and sexual
breakdo'^:
Male Female
White 1 1
Black 1 1
Spanish-
speaking
(from Puerto
Rico)
1 1
The socio-economic status of these clients was not controlled. How-
ever, the six all presented problems which fell into a low-to-middle
income bracket in terms of the jobs to which the clients referred.
The whites appeared somewhat at the high end of this bracket, and the
Puerto Ricans at the low income end, though these impressions are
derived from stereotyped convention, not from empirical evidence.
Each of the vignettes presented a person making a statement
which was a segment of a client’s presenting problem. The effect
for the viewer was that of listening to a series of persons
who had
just come in for helping interviews. None of the sections suggested
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a previous helping session or alluded to previously mentioned informa-
tion which would be crucial for the viewer's understanding of the
problem.
The common theme which ran through the vignettes was that of
having difficulty in obtaining a job. This theme was chosen because
of its direct relation to socio-economic factors. It was felt that,
although methodologically appealing, it would have been misrepresenta-
tive to have all the clients phrase their problems in exactly the
same way. It was important to be consistent with the reality that
black, white, and Spanish-speaking clients do not come to counselors
with the same statements. Therefore, the vignettes were a variation
on a theme. Since this approach was deemed necessary, it was there-
fore also necessary to introduce the resulting additional and uncon-
trolled variables. An important assiinption made at this jiincture
was that the problems presented by the members of the different groups
-approximated problems which would be typical of that group. This
issue will be discussed further with the description of how the tapes
were developed.
The vignettes had an approximately xiniform running time. Each
was between 1 and 1 1/2 minutes in duration. This time allowed for a
long enough statement to give a moderately complex problem with some
background material as well. At the same time it was a short enough
segment for the viewer to be able to rets "in most of what was said.
The six vignettes were presented in an order which was randomly deter-
mined. The tape provided short pauses between vignettes to allow
for
a smooth transition in viewing and testing.
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For transcripts of the vignettes used, including those in the
pilot study, see Appendix I.
Developrrient of the Instrument
A total of ten vignettes were originally prepared hy the investi-
gator for use in the pilot study. Of these, five were finally select-
ed and one was redone after the pilot, yielding a final total of six
vignettes for use in the actual experiment. The purpose of initially
creating more tapes than necessary was to provide leeway for experi-
mentation with different comhinations of variables. In addition to
the employment theme, another more loosely defined theme of general
life-problems was used in this set of vignettes. At that point, it
had not been decided whether Spanish-speaking clients would be in-
cluded, or whether it would be mere important to have two members of
each racial and sexual subgroup instead.
Before the making of tapes began, a random order for presentation
of the client vignettes was determined. To do this, playing cards
were matched to each of the client categories and then dra'vm from a
hat. The investigator then approached the persons who were to role-
play the part of client. All those approached were willing to partici-
pate. It was considered desirable to use persons who had at least
some counselor experience or training. As it turned out,
the more
familiarity the persons had with the counseling process, the
easier
they found role-playing. Apparently, this is a sideline
skill often
developed by counselors. It would have been ideal,
however, to have
inade tapes representing actual clients from the
respective communities.
However, the advantages of this approach were out
-weighed by the
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difficulties which would have been incurred durinc the process of
laboratory videotaping.
All the role-players were given instructions before they were
taped regarding the content of their problen statements. However,
none was told specifically how to phrase their problem. How they
defined the problem, what instances they chose to report, feelings
they discussed, and in general the language they used to express
themselves were left entirely to the individuals. It was felt that
this freedom -vras important if naturalness was to be preserved in
the role-plays. Also, it was essential that the white, female in-
vestigator minimize her bias by refraining from introducing her
input into these client statements.
The role-players were instructed to imagine that they were
going to talk with a counselor, or to someone in a helping role.
The job-related clients received directions telling them to talk
about any difficulties they were having in obtaining employment. The
other clients were told to pick a. problem of a general nature and to
present it to the counselor, making sure to mention its effect on
different aspects of their lives. In both instances, the role-players
were encouraged to use clients they might have counseled as examples or
to draw on their own personal experiences if they so desired. About
two thirds based their role-plays on another person's experience; all
of the final six were chosen from among these. It was made clear that
retaping would be possible. Only the two with the least counseling
experience needed to retape a number of times, and neither of these
two remained among the final six.
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Final Refinements
Final selection of the videotaped vignettes was niade on the
basis of feedback obtained from subjects in the pilot study and from
an assessment of the responses being elicited by each vignette.
Persons who participated in the pilot study concurred that
viewing ten vignettes was too lengthy a process. Althou^ the
actual testing time was only thirty to fourty-five minutes, the
emotional drain from watching the quick succession of problems
caused subjects to lag approximately half way through. This consid-
eration was a point in favor of using a set of six, rather than
eight
,
vignettes.
Analysis of the pilot study data indicated that the Spanish-
speaking vignettes were drawing clear and strong responses. At the
same time, those vignettes which covered only general problems did
not seem to be giving consistent results, probably because of their
greater variation. The final choice to use black, white and Spanish-
speaking clients and a job theme was based on these considerations
and also on the merits of the specific role-plays. As a result, two
of those originally recorded as general problems were included among
the final six because of their emphasis on jobs.
How subjects were to respond to the instriiment was also determined
as a result of the pilot. Various methods were tried including audio-
taping and v/ritteri questions. A two-part written questionnaire was
found to be the most effective, as well as efficient, means of
data
collection. Audio-taping elicited unnecessarily lengthj' ana
repetitive
answers. Videotaping the subjects was not attempted because it
was
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feared that highly self-conscious responses vould have resulted. Ad-
vantages of the vritten format were numerous. More subjects could be
tested in a relatively short period of time, and testing could be con-
ducted in groups. Responses were made anonymously and thus possibly
more honestly. In addition, preparation of the data for scoring was
simplified by using a written questionnaire.
In its final form, the questionnaire posed the following two
questions to subjects:
1. What do you think is the problem?
2. I-Jhat vould you say to this person?
Prior to viewing the tape, subjects were shown these quesliions and
told to imagine that they were helpers or counselors. They were
instructed to vjrite their responses with as little premeditation as
possible. After viewing and responding to the videotape, subjects
were asked to list their sex, race, or culture, and their years of
schooling. A copy of the questionnaire is included in Appendix II.
Data Collection and Analysis
Data Collection
Data was collected on site at each of the campuses where subjects
were enrolled during the 19T6-TT academic year. Every eTfort
was made
to integrate the testing with ongoing educational activities.
Video
equipment was brought to the students in their classroom or
other
campus building. Instructions were given by the
researcher who also
operated the equipment.
One testing site deserves special mention for the
successful uay
in which testing was integrated with the
classroom environment. The
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social work (praduate students viewed and responded to the tapes at
the start of a seminar meeting. Then, their professor used the mater-
ial from the various tapes to introduce a unit on case work. Quoting
some of the vignettes, the students discussed appropriate case work
methodologies for dealing with the respective clients. In addition,
they touched on the impact of cultural differences in psychiatric
social work.
It should be noted that, since the social work students received
instructions which were identical to those of the other groups, their
subsequent discussion could not be expected to affect the results
obtained. What is most important, in this researcher’s opinion, is
the desirability of integrating testing with a larger learning exper-
ience. In this way, research can emerge from the laboratory and
become relevant and meaningful for its subjects. Ideally, future
research will be planned so as to incorporate this type of offering,
for its participants.
Since the researcher brought the experiment to the subjects, she
became the unfamiliar personage in the testing situation. In addition,
the racial composition of the sample made the researcher’s presence
particularly significant as it, in effect, introduced another variable.
Although racially balanced groups would have been preferred for testing,
this \reis not feasible. Most of the groups were either predominantly
black or predominantly white in composition. Therefore, the researcher
decided that the situations could best be equalized if she appeared
with a black associate whenever possible. In retrospect, this
solution
was probably adequate. However, a research project which investigates
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sensitive issues of a racial or cultural nature is test undertaken,
from start to finish, with a culturally representative research team.
^'Hiile most subjects viewed the tapes as a class-related activity,
in some instances informal groups were gathered for testing the black
suojects. This procedural irregularity was necessitated by the dis-
proportionate number of white students in the classes tested and the
resulting need to contact black students separately to equalize the
sample. On the one hand, it is possible that the difference in atmos-
phere between the classroom and the informal group settings could
have affected the nature of the results. However, on the other hand,
the informal groups allowed for a more trusting, congenial relation-
ship to develop between the black subjects and the white researcher.
This was essential in a situation which otherwise might have been
overwrought with interracial tensions. Perhaps informal groups for
all the subjects would have been a preferable design for this study.*
Scoring System
A scoring system was devised by the researcher for analysis of
the data. A copy of the scoring manual is conta.ined in Appendix III.
The scoring system 'vra.s constructed of two separate parts: one
part for each of the two questions on the questionnaire. This approach
was followed since the two questions address different issues, and
therefore demand different means of evaluation. The first question
was designed to elicit counseling skills that the sub j ect? would use in
response to the clients' statements. The second question, essentially
was one of diagnosis i what type of problem does the vignette present?
The counseling skills dimension of the scoring system was the
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most thoroughly developed of the these two parts. This dimension,
using the Microcounseling taxonomy (Ivey £c Gluckstern, 197(ja, 19T6b)
had been tested previously, at the time of the pilot study. After
the pilot, this part of the scoring system was refined and examples
were selected from the pilot data to aid in scoring. The Micro-
counseling taxonomy was retained since it appeared to offer a success-
ful means for evaluating subjects’ responses. A number of minor
changes were made, such as dropping the m.inimal encourager, attending-
summarization, and expression-summarization skills. Thus, four attend-
ing skills reraained along with five expression skills, including the
conglomerate skill of direct mutual communication. The following list
of skills offers brief definitions:
Figure 1
MICROCOUIISELING TAXONOMY FOR SKILLS ANALYSIS
ATTELLING SKILLS
1. Open Q:aestions - invite the client to further exploration
2. Closed Questions - call for a 'yes' or 'no' answer
3. Paraphrases - restate the content of the client's response
U. Reflection of Feeling - comments on the client's feeling
e>:pression skills
5. Directions - advice or suggestions to direct the client
6. Expression of Content - information sharing by the counselor
7. Expression of Feeling - sharing of feeling by the counselor
3. Interpretation - opinion or new frame of reference shared by
the counselor
9. Direct Mutual Communication - equal sharing by both
client
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and counselor (requires both attending and expression skills)
The task of devising a scoring system for the question of
diagnosis presented a more complex problem. In the pilot, the
Microcounseling focus categories of 'helper', 'helpee'
,
’others', and
' culture /envlroriment' were used to score subjects' responses. However,
the researcher felt that these did not offer a sufficiently sophisti-
cated means of analysis. VJhile almost all responses focused on the
helpee, at least to some extent, very few focused on the helper. At
the sane time, 'culture and environment' was an overly global category.
A further problem of this scoring system was its lack of a
qualitative dimension. Thus, for example, a response of ”Ee's suffer-
ing from reverse racism^ all the minorities are stealing his job!"
received the same score as another which said "He is angry because
affirmative action threatens the economic seciirity previously felt by
white males." In other words, statements with opposite meanings could
often be scored alike.
Therefore, a scoring system was _ developed which incorporated two
dimensions at once. A continuum of individual and society was formu-
lated. At one end of this spectrum were purely individual responses;
at the other end were totally social answers. Syntheses of these
aspects, answers which placed the individual in a social context, fell
in the midsection of the continuum. Thus, responses could be scored
according to a unified system which reflected the dialectic of individ-
ual and society discussed here in the theoretical chapters.
Finally, qualitative subdivisions were added to each of the major
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categories. Jackson's theory of iaentity development and Freire's
theory of conscientizacao vere utilized in the formulation of stages
for this scoring system. The labels of 'destructive', 'descriptive',
'constructive*, and 'dialectic' were chosen to represent the continuum
forined by the qualitative dimension. On the one hand, they represent
a progression from a negative tone to a positive tone. However, the
connotation of positive and negative in this case is not so much that
of 'good' versus 'bad' as it is that of constructive change as opposed
to hostile or fatalistic determinism. The final dialectic stage
further explains this continuum as one of progressive integration.
The destructive and descriptive stages represent the most simple
understandings of the problem. By contrast, the constructive and
dialect thought show a grasp of the more subtle contradictions
involved. Thus, what might appear a pessimistic fatalism with a
destructive tone might become an ironic view with the use of dialectic
thought.
The following matrix shows the scoring categories which were
used for the dimension of focus:
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Fif^ure 2
Iia)IVIDUAL-SOCIETAL 1 MATRIX FOR DIAGIIORIS AIIALYSIS
I-s I-o
j
I-S
1
S
I
Individual-
self
Destructive
Individual- ;
other
Destructive
|
1
T
Individual-
Societal
Destructive
Societal
Destructive
II
Individual-
self
Descriptive
1
Individual-
other
Descrii)tive
Individual-
Societal
Descriptive
Societal
,
Descriptive
i
III
Individual-
self
Constructive
Individual-
other
. Constructive
Individual-
i
Societal
1
Constructive
1
1
Societal
i Constructive
rv
' Individual-
;
Societal
i Dialectic
i , 1
^^
Ratin,^ the Data
After the data had been collected, it was prepared for scoring.
The last page of the questionnaire, containing denographic infomation,
was detached. Each of the 8l protocols to be analysed was coded with
an identification number. Then, the protocols were shuffled in order
to randomize their order.
Scoring was done by two raters; the researcher and another individ-
ual. Thus, there was one white female rater and one black male rater.
The raters worked together before beginning the actual cask; protocols
from the pilot study were used for purposes of rater training. Dis-
cussion of scoring discrepancies was continued until the "two raters
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had reached a consensus.
The data vas rated on the two dimensions separately. That is,
question #2 "VHiat would you say to this person?" was scored first
on all the protocols. Then, when this task had been completed, the
X-'rocess was repeated for the question "V.Tiat do you think is the
problem?" In each case, the raters scored the protocols separately,
recording their scores according to the coded numbers.
For the skills question, discrepant answers were assigned a
score on the basis of the toss of a coin. Out of a total of 722
scored answers, 15.7^, or 133, were in disagreement. Interrater
reliability vas computed to determine what percentages of scores were
assigned by the two raters in agreement. Table VI-3 shows the
breakdown of these percentages for the different skills, as well as
for the ratings as a whole. Reliability was highest for the two
skills which were the most widely used, that is, for open questions
and directions. On the other hand, paraphrases, expression of content,
and expression of feeling, which were the least corrimonly used skills
also were the most inconsistent in their scores. Rater differences
on these particular skills lowered the overall average of reliability.
Ratings for the attending skills were somewhat higher in agreement
than those for the expression skills.
TABLE VI-3
PERCENTAGE OF INTERRATER AGREEI-IEOT FOR
SKILLS SCORING
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SKILLS IIUT'^BER OF
RESPONSES
SCORED
PERCEITTAGE OF
AGREET-IEirr
ATTEIDIEG SKILLS:
OPEN QUESTIONS 172 94 . 7;
CLOSED QUESTIONS 67 83.5
PARAPHRASES 48 52.0
REFLECTION OF FEELING 109 88.0
total ATTENDING SKILLS 397 65 . 6p
EXPRESSION SKILLS:
DIRECTIONS 130 95 . 5%
EXPRESSION OF CONTENT 6l 63.9
EXPRESSION OF FEELING 16 62.5
INTERPRETATION 60 70.0
DIRECT MUTUAL COM’-IUNICATION 8 75.0
total EXPRESSION SKILLS 325 32.7?
total for all SKILLS 722 84.3?
For the question of problem perception, interrater disagreements
vere settled through discussion. This course was followed because the
scoring manual was essentially at a pilot stage. Thus, discussion was
helpful in finalizing and rewording the manual for future use.
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Table Vl-k shovs interrater reliability for each of the thirteen
scoring dimensions. As with the previous question, a^eement was
often highest among the more commonly used responses.
TABLE VI-1*
PERCEKTAGE OF IIITERRATER AGREEtiHIT
FOR PROBLni STATEI-IEi?r SCORING
SCORING DIMEitSIOnS NUMBER OF
RESPONSES
SCORED
PERCEN'TAGE OF
AGREEIEI.’T
Individual-seif (l) 29 89.6^
Individual-seif (ll) 173 96.5
Individual-self (III) 37 33.7
Individual-other (l) ll* 78. 5/S
Individual-other (II) 27 85.1
Individual-other ( III
)
1 100.0
Individual-Societal (l) 25 96.0%
Individual-Societal (ll) 81* 81*.
5
Individual-Societal (III) 17 61*.
7
Individual-Societal (IV) 11 63 .
6
Societal (l) • 6 100.055
Societal (ll) U3 95.3
Societal (III) 5 100.0
-
TOTAL FOR /XL DIMENSIONS 1*72 89.855
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In addition
» interrater reliability was computed for each
client for these scoring dimensions. This was done in case the
raters' race and/or sex showed some correlation with the scoring
of the respective clients. However, no such effects seen evident.
Table VI-5 presents these percentages.
TABLE VI-5
PERCENTAGE OF IHTERRATER AGREE! TEIIT
BY CLIENT FOR PROBLE! CTATBlEirr SCORING
CLIENTS PERCENTAGE OF
AGREEMENT
Black male 86;?
Black female 93%
Vfnite male 90%
V/hite female 88;?
Spanish-speaking male 93%
Spanish-speaking female m
Data Analyses
Following the conclusion of rating, the data were analyzed.
Chi-square analyses were the primary means of data treatment. Yate's
correction was used to compensate for small cell size. Tlie results
a
of these analyses will be presented in Chapters VIII and XX, following
the next chapter which takes a brief look at the preliminary findings
of the pilot study.
Data for the second question, the question of counseling skills.
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underwent analysis first. Chi-squares were computed for each of
the main effecte hyjxDtheses
,
followed by the sub-hypotheses. After
the daxa had been evaluated by comparing attending skills with
expression skills, the several skills were examined by themselves,
and more chi-squares were computed. VJhen this process had been com-
pleted, the same procedure was applied to the question of diagnosis.
In this case, the data were first evaluated to compare individual
with societal focus responses, hext, these categories were sub-
divided into individual-self, individual-other, individual-societal,
and societal focus. In addition, the qualitative dimension was
subjected chi-square analysis.
The Hypotheses
Hie hypotheses which were tested in this research will be
discussed in the final section of this chapter.
The two GENERAL HYPOTHESES of the study are (l) Black and white
,
male and female subjects respond differently to a series of video-
taped client vignettes and (2) Clients of different cultural, racial ,
and sexual groups receive different responses from black and white,
male and female counselors .
For each of the two sets of data collected MAIN EFFECTS HYPO-
THESES and IiITERACTIONAL HYPOTHESES were formulated. In addition,
SUB-HYPOTHESES were generated in each instance.
I. For the Question ''V.liat would you say to this person?” the following
hypotheses were generated:
A. MAIN EFFECTS:
la. Black and white counselors use different patterns of
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counssling skills a.s mcas'uj'ed. ty ths Microcoimscling
taxonomy.
and female counselors use different patterns of
counseling skills, as measured "by the Microcounseling
taxonomy.
* Black, white, and Spanish~speaking clients receive
different Microcounseling responses from counselors.
Male and female clients receive different Microcounseling
responses from counselors.
B. SUB-HYPOTIIESES ;
1. Black and white male counselors differ significantly in
their use of attending and expression skills.
2. Black and white female counselors differ significantly in
their use of attending and expression skills.
3. Black male and female counselors differ significantly in
their use of attending and expression skills.
U. VThite male and female counselors differ significantly in.
their use of attending and expression skills.
5. Black, white, and Spanish-speaking male clients receive
significantly different attending and expression skills
from counselors.
6. Black, white, and Spanish-speaking female clients receive
significantly different attending and expression skills
from counselors.
T. Black male and female clients receive significantly differ-
ent attending and expression skills from counselors.
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8. VThite male and female clients receive significantly
different attending and expression skills from counselors.
9. Spanish-speaking male and female clients receive signifi-
cantly different attending and expression skills from
counselors.
C. IliTERACTIOI.AL HYPOTHESES ;
la. Black counselors differ significantly in their use of
attending and expression skills when responding to black,
vhite, and Spanish-speaking clients.
lb. Black counselors differ significantly in their use of
attending and expression skills vhen responding to male
and female clients.
2a. White counselors differ significantly in their use of
attending and expression skills vhen responding to black,
vhite
,
and Spanish-speaking clients.
2b. V.Tiite counselors differ significantly in their use of
attending and expression skills when responding to male,
and female clients.
3a. Male counselors differ significantly in their use of
attending and expression skills vhen responding to black,
vhite, and Spanish-speaking clients.
3b. Male counselors differ significantly in their use of
attending and expression skills vhen responding to male
and female clients.
Ua. Female counselors differ significantly in their use of
attending and expression skills when responding to black
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white, and Spanish-speaking clients.
Uh. Female counselors differ significantly in their use of
attending and expression skills when responding to niale
and female clients.
5a. Black clients receive significantly different attending
and expression skills from black and white counselors.
5b. Black clients receive significantly different attending
and expression skills from male and female counselors.
6a. VThite clients receive significantly different attending
and expression skills from black and white counselors.
.6b. Wnite clients receive significantly different attending
and expression skills from male and female counselors.
Ta. Spanish-speaking clients receive significantly different
attending and expression skills from black and white
counselors.
Tb. Spanish-speaking clients receive significantly different
attending and expression skills from male and female
counselors.
8a. Male clients receive significantly different attending
and expression skills from black and white counselors.
8b. Male clients receive significantly different attending
and expression skills from male and female counselors.
9a. Female clients receive significantly different attending
and expression skills from black and white counselors.
9b. Female clients receive significantly different attending
and expression skills from male and female counselors.
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II. ror the Question: ' Vrnat do you think is the problem?" the follow-
hypotheses vere generated:
A. MAIN EFFECTS :
1&. Black and vhite counselors describe client problems
differently, as measured by individual-societal focus.
lb. Male and female counselors describe client problems
differently, as measured by individual-societal focus.
Problems stated by black, vhite, and Spanish-speaking
clients are described differently by counselors, as
measured by individual-societal focus.
Problems stated by male and female clients are described
differently by counselors, as measured by individual-
societal focus.
B. SUB-HYPOTKESES :
1. Black, and vrhite male counselors differ significantly in
their use of individual-societal focus vhen formulating
client problems.
2. Black and vhite female counselors differ significantly in
their use of individual-societal focus vhen formulating
client problems.
3. Black male and female counselors differ significantly in
their use of individual-societal focus vhen formulating
client problems.
k. White male and female counselors differ significantly in
their use of individual-societal focus vhen formulating
client problems.
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5. Problems of black, white, and Spanish-speakinc male
clients are described significantly differently in terms
of individual-societal focus.
6. Problems of black, white, and Spanish-speaking female
clients are described significantly differently in terms
of individual-societal focus.
T . Problems of black male and female clients are described
significantly differently in terms of individual-societal
focus.
3. Problems of white male and female clients are described
significantly differently in terms of individual-societal
focus.
,
9. Problems of Spanish-speaking male and female clients are
described significantly differently in terms of* individual-
societal focus.
C. INTERACTIONAL HYPOTHESES :
la. Black counselors differ significantly in their use of
individual-societal focus when formulating problems of
black, ^-rhite, and Spanish-speaking clients.
lb. Black counselors differ significantly in their use of
individual-societal focus when formulating problems of
male and female subjects.
2a. \71iite counselors differ significantly in their use of
individual-societal focus when formulating problems of
black, white, and Spanish-speaking clients.
2b. White counselors differ significantly in their use of
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individual-societal focus when formulating problems of
male and female clients.
3a. Male counselors differ significantly in their use of
individual-societal focus when formulating problems of
black, white, and Spanish-speaking clients.
3b. Male counselors differ significantly in their use of
individual-societal focus when formulating problems of
male and female clients.
i+a. Female counselors differ significantly in theix use of
individual-societal focus when formulating problems of
black, white, and Spanish-speaking clients.
Ub. Female counselors differ significantly in their use of
individual-societal focus when formulating problems of
male and female clients.
5a. Problems of black clients are described significantly
differently in terms of individual-societal focus when
formulated by black and white counselors.
5b. Problems of black clients are described significantly
differently in terms of individual-societal focus when
formulated by male and female counselors.
6a. Problems of white clients are described significantly
differently in terms of individual-societal focus when
formulated by black and white counselors.
6b. Problems of white clients are described significantly
differently in terms of individual-societal focus when
formulated by male and female counselors.
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Ta. Problems of Spanish-speaking clients are described
significantly differently in terms of individual-societal,
focus when formulated by black and white counselors.
7b. Problems of Spanish—speaking clients are described
significantly differently in terras of individual-societal
focus when formulated by male and female counselors.
8a. Problems of male clients are described significantly
differently in terms of individual-societal focus when
formulated by black and white counselors.
8b. Problems of male clients are described significantly
differently in terms of individual-societal focus when
formulated by male and female counselors,
9a. Problems of female clients are described significantly
differently in terms of individual-societal focus when
formulated by black and white counselors.
9b. Problems of female clients are described significantly
differently in terms of individual-societal focus when
.
formulated by male and female counselors.
Summary
In this chapter, we have detailed the major aspects of the
methodology’- employed by this study. The participants for this piece
of research were black and white, male and female students, all of
whom had at least some counselor training or experience. These sub-
jects were shown a videotape of client vignettes. On the tape, they
saw six black, white, and Spanish-speaking male and female clients
talking about job-related problems. The subjects were then asked to
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resf^ond to vhat they had just seen, using a written questionnaire.
For each client, they were asked to state the problem, as they saw it,
and to respond to the client as they might in a helping role.
Data collected from these two questions were analyzed according
to two scoring systems developed for the purposes of this study. The
question concerning diagnosis was evaluated in terns of individual-
societal focus. The system for scoring the skills question, on the
other hand, drew upon the Microcounseling taxonomy. The specific
hypotheses tested were also listed in the final section of this chap-
ter. In the next two chapters, we will he looking at the results
of the research. First, we will take a brief look at the findings
of the pilot study. Then, in Chapters VIII and IX, the findings of
the actual dissertation research will be presented.
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CHAPTER VII
THE PILOT STUDY
This chapter describes the methodology and findings of the
pilot study which was conducted prior to the main experiment pre-
sented in this dissertation. Although the sample size was srs.ll
and therefore the data could not be subjected to any statistically
meaningful analyses, the study is presented here since it provides
a background for the main study.
A pilot study was deemed necessary for several reasons. The
viefeo vignettes which had been designed to function as the instrument
were in need of piloting in order to confirm their effectiveness.
On the basis of the pilot, final selection of vignettes for inclusion
in the principal study was made. In addition, the pilot was necessary
to determine the effectiveness of the node of written response chosen
for data collection. Finally, a pilot was helpful in indicating the
direction of the results and in lending preliminary support for the
hypotheses.
In the following section, we will review the methodology of the
pilot study. The sample, instrument, and procedures will be discussed
in brief. Then, we will present the results of the microcounseling
skills analysis. Vie will also discuss the question of individual-
societal focus, although the pilot did not attempt to collect data
in this dimension with a carefully evolved scoring system. In a
final section we will discuss the relevance of the findings of the
pilot study for the study as a whole.
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Methodology
Sample
The subjects for the pilot study were summer school students
vho were enrolled in two graduate level counseling courses at the
University of Massachusetts. The sample consisted of a total of
twenty eight subjects (IJ=28). Of these, the largest percentage
was white female, but white males and black and Spanish-speaking
males and females were also represented. The following table shows
the exact breakdown of the sample in terms of racial and sexual
groups
.
TABLE VII-1
COMPOSITIOi: OF PILOT STUDY SAMPLE
BY RACE AITD SEX
Race Sex n ffm
VThite
Female 16 5T.1
Male 7 25-0
Black &
Spanish-
speaking
Female 3 10.7
Male 2 7.J.
Subjects were not asked to report any demographic data other
than race and sex. However, it was apparent to the experiiaenter that
the students covered a broad range of ages. Also, prcbafcly because
of their summer school status, the subjects represented a considerable
range of counseling and human service experience. Inform^ conversa-
tion revealed that some subjects were established professionals in
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their field while others were receiving their first exposure to
counselor training.
Instrument
The instriiment used for the pilot study consisted of ten video-
taped vignettes. The development of these vignettes has already
been discussed in the chapter presenting the methodology of the
entire study, (see Chapter VI.) The ten vignettes which were used
for the pilot represented black, white, and Spanish-speakdng clients
of both sexes. In addition, vignettes focusing on a job bhene as
well as others with more general problems were included in the pilot.
For transcripts of the vignettes, see Appendix I.
Procedure
Testing was conducted as a classroom activity which was optional
for students in the counseling classes. Although participation was
not demanded of the students, virtually all present chose to view
and respond to the vignettes. There was no press\ire from either
professor regarding participation. In addition, responses w’ere
written to insure privacy and anoniTnj-ty.
In one class, a Microcounseling class, both pretests and post-
tests were administered. That is, the subjects viewed and responded
to the vignettes at the first and the last meetings of their course.
While this procedure gave the researcher an idea about the effects
of reviewing the videotapes, only the pretest results have been
included in the pilot study results.
Data Analysis
The subjects’ responses were scored according to the Microcoun-
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seling taxonomy. That is, each response was categorized as one or
more of the following counseling skills: open question, closed
question, paraphrase, reflection of feeling, suminaxizat ion , direc-
tions, expression of content, expression of feeling, interpretation,
or direct mutual communication. Multiple scoring was allowed, and
particularly for longer responses, more than one skill was often
found in a single response. All scoring was done by the researcher
herself.
The subjects* responses were also coded according to their
focus. For this purpose, the following four categories were borrowed
from the Microcounseling taxonomy: helpee, helper, others, and
culture/environment
. However, since virtually all responses included
the helpee and virtually none mentioned the helper, it was concluded
that these categories were not s\ifficiently discriminating. Only
results for the two remaining types of focus will be reported here.
Upon completion of the scoring, results were compiled for the
respective groups of counselors, that is, for white and black males
and females. Resiilts were also evaluated in terms of the different
client groups. In each case, attempts were made to determine the
skill preferences for the different groups. Since the sample size
was too small, interaction effects could not be assessed. We will
now proceed to the skills analysis, looking at the usage patterns
that emerged for the respective groups.
Results
Counselors* Use of Skills
In Tables VII-2 and VII-3 we see overviews of the skill
patterns
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which were found for white females, white males, and black and
Spanish-speaking subjects, respectively. The different minority
group subjects have been considered together here because of the
small nurnbe" of these subjects among the pilot sample. This is
not to suggest that different minority groups might not differ any
more than majority culture subgroups.
As we see from Table VII-2 differential skill usage vas found
for the three groups of subjects when results were compared in terms
of attending and expression skills. Hiis table is essentially a
synopsis of Table VII-3, with the attending and expression skill
clusters combined.
TABLE VII-2
PERCEinAGE OF ATTENDING AND EXPRESSION
SKILLS USED BY DIFFERENT CULTURAL GROUPS
Subjects ^Attending JaExpression
Wnite Females 67.155 32 , 9%
VHiite Males 61.6 38.
U
Black & Spanish-
U6.2 53.8speaking Males &
Females
V/hilo white male and female subjects tended to use mostly attending
skills, the minority subjects showed a slight preference for expres-
sion rather than attending behavior. The whites favored attending
over expression at a ratio of approximately 2:1.
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On the other hand, the distribution of attending and expression
for minority subjects was close to equal.
Turning to the table of specific skills, we see finer differences
between the respective groups. VJhite females favored the skills of
open questions and reflection of feeling. These skills, accounting
for almost/ half of their total responses, indicate a passive or non-
directive approach to counseling. White females were the only group
in this sample who gave responses in the direct mutual communication
category, a possible indication of their sensitivity to others.
White males, by comparison, reflected feelings in only k.3% of
their responses. This group relied more on closed questions and
directions than any other group. They also used a considerable
number of open questions and interpretations, pointing, in general,
to an active style of counseling.
The black and Spanish-speaking subjects were the only group to
use more expression than attending skills. Their primary skills
were interpretation and expression of content, though they also
reflected feeling frequently. Their use of any kind of questions
was considerably less than either of the white groups. Thus, minor-
ity subjects in the pilot study appear to have a counseling style
which is characterized by a tendency to balance attending and expres-
sion and the sharing of facts and their ovm opinions with clients.
In terms of the separate skills, we find that some varied in
popularity more than others. Open questions, for example, were used
consistently by the white males and females, but only infrequently
by the minority subjects. Closed questions, on the other hand, were
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used primarily by white males only. Ey comparison, both suirjnariza-
tion and reflection of feelinc vere used by white females and minority
males and females, but not often by white males. Paraphrases, however,
were used almost equally by all three groups. Thus, among the attend-
ing skills, we find that variation in use creates a number of different
patterns, or styles, of counseling. For white males, many questions
seem to preclude an emphasis on feeling, while, for white Temales,
open rather than closed questions coincide with greater reflection of
feeling.
xhe expression skills showed as much variation in pop>ularity
as did those of the attending cluster. In this case, the greatest
•ii^Psrences were found with expression of content and interpretation.
The former was used almost exclusively by minority subjects while
the latter was popular with minorities and white males but not with
w'hite females. By comparison, the skills of directions and expression
of feeling received relatively equal use from all three groups.
Skills Received by Clients
VTliile the pilot study showed considerable variation in the
patterns of skill usage among the various counselor groups., little
variation was found when different client groups were considered.
That is, black, white, and Spanish-speaking males and females did not
receive different proportions of attending and expression responses.
As we see from Table VI-i+, each of these groups received approximately
two attending responses for each expression response. These percent-
ages take into account responses of all the subjects, regardless of
their race or sex.
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TABLE VII-1;
PERCEIJTAGE OF ATTEIJDING AIID EXPRESSION SKILLS
RECEIVED BY CLIEIFTS OF DIFFERENT CULTURAL GROUPS
Clients
^Attending
^r.vXpression
’Jhite Female 38. 5;^
White Male 68.
U
31.6
Black Male 71. 28.6
Black Female 62.7 37.3
Spanish-speaking Male 6U.0 36.0
Spanish-speaking Female 70.0 30.0
Individual-Societal Focus
The question of individuad-societal focus vas addressed in the
pilot study in terms of references to culture/or environmexit and to
significant others. Table VII-5 shows the percentages of xhe differ-
ent groups of subjects who gave responses focusing on either of these
dimensions.
TABLE VII-5
PERCENTAGE OF REFERENCES TO* OTHERS AI.'D CULTURE
GIVEN BY DIFFERENT CULTURAL GROUPS
Subjects ^References to Others ^References to Culture
White Females 12 . 1% 7.8Sc
VThite Males 11.9 2.5
Black Sc Spanish-
speaking Males Sc
Females
1.2 23.0
156
Thus, we see that black and Spanish-speaking subjects mentioned
or alluded to culture much more frequently than did the whites. But
when it came to references to other individuals, the trend was re-
versed. It seems that whites, and especially white males, see counsel-
ing problems predominantly in terms of the individual client and
significant others in his/her life. The minority subjects, on the
other hand, are much more inclined to take the broad social impli-
cations and cultural patterns into account when considering a client's
problem.
Summary and Discussion '*
The results of the pilot study lend preliminary support to the
idea that members of different racial, sexual, and cultural groups
employ different patterns of counseling skills. V.Tiite females were
found to prefer the attending skills of open questions and reflec-
tion of feeling while white males tended to used closed as well as
open questions and the expressive skill of interpretation. These
findings appear to coincide with the culturally acceptable norms for
these reg;jective groups. That is, white females are socialized for a
passive role in their interactions with others while white males are
trained to take a more active stance. In addition, feelings are
generally considered an acceptable concern for females, while males
sire more often taught that attending to one's emotions is unmasculine.
The results of the pilot appear to confirm this stereotype, as only
k,3% of the white males' responses contained any reference to feelings.
Minority subjects, on the other hand, used more expression skills
than did the whites. In particular, they favored interpretation and
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expression of content. It is likely that these skills are most in
tune with the minority counselors’ perceptions and priorities. They
appear to approach counseling with a more practical as well as
expressive orientation than do their white counterparts.
The attending and expression differences which were found
between white and minority subjects in the pilot study coincided
with differences in focus. That is, the whites tended to focus on
significant otliers in their responses while the minorities were more
inclined to cate the environment of culture. Again, it is likely
ohat minorities in this society have learned to be more sensitive to
social issues, vhile whites have habitually overlooked these issues
in their concern with the individual.
vaiile differences were found between the counselors, no differ-
ences were indicated between the respective client groups. Thus,
in spite of its small sample, the pilot study provides some evidence
to support the hypotheses stateain this study. We must turn to the
major findings, however, to determine the consistency and degree of
significance for these trends. We will see, in particular, if there
are any interaction effects between the different counselor and
client groups. V7e will also make a more in depth exploration of the
question of individual-societal focus, using a more sophisticated
scoring system. Therefore, we move now to a presentation of the
results for the main study itself.
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CHAPTER VIII
RESULTS : PART I
Results for the question would you say to this person?"
will he presented in this chapter. The question of individual-
societal focus will be ^iven separate consideration in the following
chapter.
ihe presentation of results will be divided into sections
reading as follows:
1. DESCRIPTIVE AI'JALYSIS: We will begin with an overall descrip-
tion of tne counseling styles of the black and white, male and
iemale, subjects in our sample. This description will not necessarily
have statistical significance; it will aim, instead, to show the
general trends evident from the data collected. VJe will also briefly
describe the skill patterns received by the different client groups.
2. MAIH EFFECTS HYPOTHESES: The results of chi-square analyses
regarding the main hypotheses will be detailed. Results for each of
the separate skills will be presented first for counselor and then
for client groups.
3. SUB-HYPOTHESES: The results for the sub-hypotheses regarding
differentiation between attending and expression skill cluster usage
will be described. We will look at results for the counselors first,
followed by those for clients. Tables will be given for counselors
only, since the results Tor clients were not significant.
. IHTERACTIOML HYPOTHESES: Finally, we will examine the results
for the interactional hypotheses proposed in this study. Since so few
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of the interact,ional hypotheses proved significant, separate tables
will not be provided for each hypothesis.
5 . SUMIAEY: We will conclude with a brief review of the signifi-
cant findings tor this question.
Descriptive AnaJlysis
Counselors* Skills
1. WHITE FEf-IALES: As we can see from Table VIII-1, the white
females' coiinseling style could be characterized as predominantly
attending. Opieii questions accounted for more than one third of all
their responses, while reflections of feeling held another 28.1?.
Thus, approx iizisct ely two thirds of all the white females' resnonses
either invited their clients to talk more or em.phasized the emotional
content of the clients' statements.
In addition, the white females tended to use the skills of
closed questions and directions. Directions were the only type of
expression skiXl that these subjects used with any frequency. The
other skills of expression of content, expression of feeling, and
interpretation, were used 3.!+^, •'?%, and 1.1^ of the time, respectively.
The attending s.kill which white females used least frequently was
paraphrasing; 1 ,k7o of their responses were paraphrases. This group
of subjects also used direct m.utual communication in l.T^ of their
responses. Although this is not a great percentage, it is greater
than that for ^:ny of th“ other groups.
Thus, white females in this study were found to employ a style
consisting pr£r:mrily of the attending skills of open questions, re-
flection of feeling, and closed questions. This attentive style
PERCKIJTAGE
OF
COUNSELING
SKILLS
USED
BY
BLACK
AND
WHITE,
MALE
AND
FEMALE
SUBJECTS
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indicates a pattern of passive listening with a special stress on
the emotional dimension of the client's experience. VTnite females
tended not to use expression shills, with the exception of airections,
which they gave 10.3/® of the tine.
d. klilTE MALES: White males in this study, as we see from
Table VIII-1, relied on the attending mode of communication even more
heavily than did the females. Their style can be characterized as
one of questionings ^3.1% of their responses took the form of ques-
tions. The single most -used skill for this group was open questions.
While k\.3% of their responses were open questions, an additional
16.9/« were closed questions. Thus, the white males used a higher
percentage of each of these skills than did any of the other groups.
The white males' predominantly attending style of counseling
also entailed considerable reflection of feeling and paraprurasing.
These two skills were used l6.9/i and 10 . 3 /^ of the tine, respectively.
The white males, however, used only 13 . 7 /« expression skills, less
than any other group of subjects. The expression skill they were
most likely to use was that of directions, although this accounted
for only 5-^% of their total responses. The otner skills of expres-
sion of content, expression of feeling, interpretation, and direct
mutual communication they only used l.o^, 3.0^^, 3.0^ and .5 /j of the
time, respectively.
Thus, tae white ma].es participating in this study were found to
nave the most exclusively attending style of any of the subject
groups. In their responses, the white males relied primarily
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on the two que-^tioninc skills. They also used the two other attend-
ing skills, reflection of feelinc paraphrasinp;, relatively fre-
quently.
3* BLAC?). PlllALES : As Table VIII-1 shows, the black fenales in
this study used expression more than attendinr, skills. In particular,
they had a tendency to use the skill of directions; Ul.0!5 of their
responses were directions. Although their style was predominantly
expressive, the- black females’ second most frequently used skills
included one from the attending cluster and one which is expressive.
That is, this .rroup of subjects gave open questions as 12 . 0% of
their response-js,, and expressions of content as another 12 . 0%. They
also used intecr7;retat ions 11.5^» of the time.
Although lrQa.ck females appeared to favor expressive over attend-
ing skills, they nonetheless used each of the attending skills with
approximately equal frequency. As we have already seen, open ques-
tions were the most often used of the attending cluster. In addition,
their resnonses included T-T^ closed questions, 6.0^5 paraphrases,
and 6.2p refleirtions of feeling, vmile each of these percentages is
relatively low, considered together the black females’ attending
responses accoJisnted for 31 . 9% of their total skill usage. Thus, the
black females htid a considerably more equal balance between attending
and expression -than did any of the other groups.
The skills; used least frequently by the black females in this
study were expjr-ession of feeling and direct mutual communication.
Although they uised expression of feeling only 3 . 6% of the time, this
percentage is bAigher than that for any of the other groups. Direct
165
mutual communication was only used in .9% of the responses for this
f^roup of subjects.
Thus, black females tended to be expressive in their counseling.
In particular, they were directive with their clients. A notable
feature of the black females' counseling style, according to this
study, was that although they used expression skills more than
attending skills at a ratio of approximately 2:1, they achieved a
more enual distribution of skills than did any of the other groups.
U. BLACK llAJLES: Black males in this study, as we see from
Table VIII-1, used a higher percentage of expression skills than did
any of the other groups studied. Their responses consisted of 50.?^
expression skills. They used higher percentages of directions,
interpretations, and expressions of content than did any of the other
groups. In all, hj .1% of their responses were directions, l6.l45i were
interpretations, and 13.5% vere expressions of content. Thus, these'
three skills formed the backstay of their characteristic mode of
counseling.
Although the black males in this study relied primarily on an
expressive approach to counseling, they did use both the skills of
reflection of feeling and open questions with relative frequency.
These responses accounted for Q.5%> and 1.1%) of their total responses,
respectively. In addition, they used closed questions at a rate of
3.5/«. and paraphrases at a rate of .1%>. This last represents by far
the lowest percentage for paraphrasing among any of the groups studied.
The other two skills which were used infrequently by the black
males were expression of feeling, used l.U"^ of the time, and direct
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mutual comunication, also l.Uf^. Thus, this study found that black
males tended to use a predominantly expressive node of counselinf^.
Their style was built primarily of three skills; directions, inter-
pretations, and expressions of content. They tended to direct or
interpret their clients' statements, sharing advice and suggestions
about how they might approach a particular problem
. In addition,
they were lik^^ly to share information or experiences of their own
with the clients. VThen this group of subjects assumed an attending
role, they were particularly likely to focus on the emotional aspects
of their clients' experience.
Main Effects Hypotheses
Counselors
Table VTII-2 shows the results of a chi-square analysis com-
paring black and white, male and female counselors' use of attending
skills. Table VIII-3 shows results in terms of expression skills
use. The skill of direct mutual communication has been omitted be-
cause of the small n\imber of responses. Vdiile Tables VIII-2 and
VIII-3 also contain frequencies less than 5, the fact that the degrees
of freedom are greater than 1 (df>l) allows for more lower frequen-
cies. Of these two tables, only the second could be questioned with
regard to its small cell size.
As we see from these tables, there were significant differences
both in the case of attending and in expjression. The subjects* differ-
ence in skill usage, however, was greater for expression than for
attending, the former v/as significant at the .01 level while the
latter only at the .05 level.
TABLK VIII-2
COIviPARISOH OF COUNSELORS’ ATTENT)THG SKILLS USE,
BY RACE AND SEX
Wlii te
Females
VTliite
Hales
Black
Females
Black
Males
Open
?s
~
^
.—-
'
i
Closed
?s
Para-
nhrase
Reflect
Feelinr
f =6U.o
f°=6U.O
fQ=l8.0
fe=25.5
f =13.0
f°=15.6
f =U9.0
V69.0
fe=63.1
fQ=28.0
fe=25.1
f =17.0
fe'lS.h
f =28.0
fe=38.3
fo=25.0
fe=28.1.
f0
=16.0
fe=ll-3
fo=10.0V 6.9 V13.0 jfe=lT.2
1
1
f^=10.0
f =12 h
fo= 5.0V i>.9 fe= 3.0 V12.0 1fe= T.5
l63 6t 41 102
Ihk
lk2
6U
28
n=3T3
Chi-square - 18.31, significant at the .05 level, with
9 degrees of freedom.
TABLE VIII-3
COMPARISON OF COUIiSELORS’ EXPRESSION SKILLS USE,
BY RACE Am SEX
Direc-
tions
Express
Content
Exnress
Feeling
Interpre-
tation
VJhite
Females
f =10.0
f°=l6.0
e
V f-o
f
e=
1*
-7
i
V 1-0
1 f^= 1.2
i V 2-0
!
f°= U.8
27
VJhite
Males
V 5-0
.V13.0
V 3.0V 3.8 V
5.0
f = 1.0
e
V 5.0
; V 3.9 22
1
Black
Females
f„=35.0
V83.3
V25.0
f =24.8
6.0
i- V 6-5
. f =24.0
1
fe=25.2
1
l4o
!
1
Black
Males
f =66.0
V85.1*
f„=19.0
f!=19.4
'
;
I
fo=23-0
j
fe=19.8
110
1
1
i
178 53 14 54 n=299
Chi-square = 21.93, significant at the .01 level, with
9 degrees of freedom.
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While the preceding tables give evidence of significant
differences between the different groups, we must ask which relation-
ships carry the most significance. Table VIII-U is derived from
Taole VIII-2. It lists the different comparisons by race and sex
for attending skills use. As we see from this table, the most
significant difference was between white males and females. The
difference between black and white females was also significant.
Both these significances were at the .05 level. There was no statis-
tically significant difference by race or sex in general, nor between
black males and females or between black and white males.
TABLE VTII-U
SYKOPSIS OF ATTF.FDIIIG SKILL COMPARISONS FOR COUNSELORS
Groups Compared df level of
sii-nificance
Blacks Whites 3 3.05 —
Males & Females 3 2.12 —
Black Females & Wnite Females 3 9.08 .05
Black Males & VThite Males 3 7.76 —
Black Females Black Males 3 6.50 —
VThite Females &. Wiiite Males 3 8.61 .05
Table VIII-5 shows the different comparisons by race and sex
which can be derived for the expression skills from Table VIII-3.
We can com.nare the significant relationships for the expression and
attending skills by looking at Tables VIII-^ and VIII-5. In the
latter case, there were significant differences between the races.
The overall sex difference was not significant, however. We can
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further dietineuish the race difference hy saying that the difference
betveen black and vhite males vas significant at the .001 level, while
that between black and white females did not reach significance.
Finally, although there was no ovei—all significant sex difference,
black males and females were significantly different, while the
difference between white males and females was not significant.
Thus, these results are the opposite of those for the attending skills,
where sex differences were significant betveen whites and not blacks.
Kowever, it should also be noted that whites of both sexes gave pre~
dominantly attending responses, while blacks used mainly expression
skills. When we take this fact into account, the sex differences
become more notable.
TABLE VIII-5
SYNOPSIS OF EXPRESSION SKILL COMPARISONS FOR COUNSELORS
Groups Compared df X2 level of ‘
significance
Blacks & VJhites 3 7.83 .05
Males & Females 3 1.91 —
Black Females & White Females 3 1.T6 —
Black I!!ales & Vfnite Males 3 16 . 1^6 .001
Black Females & Black Males 3 1.65 —
White Females & VJhite Males 3 7.52 —
A final derivation which can be m.ade from Tables VIII-2 and
VIII-3 is a comparison by race and sex for each of the skills separate-
ly. Table VIII-6 shows a synopsis of this comparison for all the
skills except expression of feeling and direct mutual communication.
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These tvo skills have been omitted because they yielded expected
frequencies of less than five (fg< 5). As ve see from this table,
the chi-squares obtained for each of the skills were significant.
In ether words, the blac?^. and white males and females in this study
differed significantly in their use of each of the skills.
TABLE VIII-6
SYNOPSIS OF SEP/JU^TE SKILL C0!IPAEIS0N FOP COUNSELORS
Skill df X2 level of
significance
Open Questions 3 51.11 .001
Closed 0;aestions 3 11.69 .01
Paraphrase 3 10. U6 .025
Reflection of Feeling 3 31.65 .001
Directions 3 99.92 .001
Expression of Content 3 26.86 .001
Interpretation 3 33.38 .001
Clients
In Tables VTII-T and VIII-8, we see the results of chi-square
analyses for differences in attending skills received by the respec-
tive client groups. In the first of these tables, the results are
presented by race and culture; in the second they are by sex. Results
were not computed simultaneously for race, culture, and sex because
of the small cell sizes. For the attending skills cloister, signifi-
cant differences were found along racial and cultural lines, but not
according to sex. The significance is only at the .05 level, however.
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TABLE VIII-T
COMPAPJSOi; OF ATTEroiNG SKILLS RECEIVED BY CLIEirrS
OF DIFFERENT RACIAL AITD CULTURAL GROUPS
Open
?s
Closed
?G
Para-
phrases
Reflect
Feeling
Vrnite ^0=56.0 f0=18.0 fo=10.0 fo=U2.0
fe=55.U fe=23.U ^€=13.
5
fe=33.6 .
fo=50.0 fo=30.0 fo=l3.0 fo=3U .0
Black fe=58.0 fe=24.5 re=ll<-l fe=35.2
Spanish- fQ—62 . 0 f0=23.0 r fo=13.0 f0=26.0 .
speaking f6=51*. 5 f«=23.0
-
fe=13.3 fe=33.1
'
168 71 Ul 102 n=382
Chi-square = 13.06, signigicant at the .05 level, vixh
6 degrees of freedom.
TABLE' VI 11-8
COMPARISON OF ATTEirDING SKILLS RECEIVED BY CLIETJTS
OF DIFFERED SEXES
Open
?s
Closed
?s
Para-
phrases
Reflect
Feeling
!
Female
|
f0=83.0 f0=39.0- : fo=20.0 fo=U0.0
i
fe=80.0 fe=33.8 : fe=19.5 fe=l*3.5
Hale
1
i
fo=85.0
fe=3T.9
fo=32.0 I
fe=3T.l
j
1 1
'-*)
1-*)
(D
0
II
II
ro
ro b f0=62.0
fe=53.1*
200
168 71 hi 102 11=382
Chi-square = U.^9» ^lot significant, with 3 degrees
of freedom.
Turning to the expression skills, we find somewhat more
significant results, as was true with the comparison of skills
used by counselors. In this case, clients of different racial and
cultural groups differed with respect to the expression skills each
received. The clients also differed si.'^ificantly when compared by
sex. As Tables VIII-9 and VIII-10 shov, the significance level for
race and culture is . 025
,
while that for sex is . 05 .
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TABLE VIII-9
COMPARISON OF EXPRESSION SKILLS RECEIVED BY CLIENTS
OF DIFFERENT PJ^CIAL AND CULTURAL GROUPS
White
Black
Spanish-
speaking
Direc- Express Express Inter-
tions Content Feeling pretation
fo=U6.0
fe=55.3
f0=17.0
fe=l6.U
fo= 3.0
fe= I*. 3
f0=27.0 1
f0=16.7 1
1
fo=71.0
fe=6l.3
:
fo=15.0
fe=l3.2
fo= l*.0
fe= 1.3
fo=13.0
1
f0=18. 6 1
fo=6l.O
1
fe=6l.3
f0=21.0
f0=18.2
fo= 7.0
fe= h.Q
fo=lU.O ;
f0=18. 6
'
178 53 lU 5U
n=299
Chi-square = lU.2T, significant at the .025 level,
with 6 degrees of freedom.
TABLE VIII-10
CO’IPARISON OF EXPRESSION SKILLS RECEIVED BY CLIEOTS
OF DIFFERENT SEXES
Female
I.^ale
Direc- Express Ex 35ress Inten-
tions Content Feeling pretation
fo=ioo.o
1
f0=27.0
S9.8
1
fo=26.7
fo= 6.0
fe= 7.0
f0=18.0
f0=27.
2
- - - -
1
fo= 78.0 1 fo=26.0
i f^= 88.1 i f =26.2
i
“
'
fo= 8.0
fe= 6.9
fo=36.0
f0=26.
7
178 53
n=299
Chi-square = 8.95, significant at the .05 level,
with 3 degrees of freedom.
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Sura^arv
^ - h
In sum, uith respect to the Main Effects Hypotheses , the results
shov us that
:
riAIK INFECTS la. Black and white counselors use different patterns
of counseling skills, as measured by the Microcounseling taxonomy.
From the data just presented, this hypothesis can be accented.
FITECTG lb . Male and female counselors use different patterns
of counseling, skills, as measured by the Microcounseling taxonomy.
Although some significant sexual differences were found between the
various subgroups, there was not a significant over-all sex effect.
This lea.QS us to reject the above hypothesis.
MAIIJ EFFECTS 2a . Black, white and Spanish-speaking clients
receive different Miicrocounseling responses from counselors. The
data allow us to accept this hypothesis.
M/ilK EFFECTS 2b. Male and female clients receive different
Kicrocounseling responses from counselors. The data show significant
difference for the expression skill resjxsnses but not for the attend-
ing responses. Therefore, we will reject this hypothesis.
Sub-Hjrpotheses
The sub-nypotheses tested in this study consolidated the coun-
seling skills into their two main clusters; attending and expression.
This simplification of the data allowed for the construction of 2 X 2
contingency tables. As a result, we will follow a format for chi-
square presentation that differs slightly from that utilized so far.
We will not list the observed and expected frequencies in the follow-
ing tables; instead, observed frequencies and percentages will be re-
ported. We will now examine the results for each of the nine sub-
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hypotheses. Since none of the results for clients provea si{;nif icant
,
tables VFill not be given for sub-hypotheses #5 through i9.
Counselcurs
1. Black and white male counselors differ signifi-
cantly In their use of attending and expression skills.
TABLE VIII-11
CQJ-IPARISOU OF MALE COUNSELORS' USE OF ATTENDING Mu
EXPRESSION, BY RACE
Attending' Expression
Black
— -’CO
28 112
.20 .30
White 1U2 23
.83 .lU
Chi-square = 133.97, significant at the .001 level,
with 1 degree of freedom.
This analysis shows black and white males to differ highly
significantly in their use of attending and expression skills. The
black ma^Les used expression skills more than attending at a ratio
of 4:1. White males used proportionately more attending skills;
they ati:ended 83% of the time and were expressive in only lk% of
their responses. Thus, we can accept the sub-hypothesis as stated
above.
SUB-HYPOTHES IS 2. Black and white female counselors differ
significantly in their use of attending and expression skills.
175
TABLE VIII-12
COI-IPARISOK OF FEIALE COUIJSELORS’ USE OF ATTEIIDIEG
AITD EXPRESSION, BY RACE
Attending. Exnression
Black 65 II42
Females .31 .69
\*niite lUU 30 -
.83
!
Chi“3quare = 100. 69
,
significant at the .001 level,
vith 1 degree of freedom.
This analysis shows black and white females differing in -their use
of attending and expression skills. This difference, hove'.^er, was
not as great as that between black and white males. Based on this
analysis, we will accept the sub-hypothesis.
SUB-HYPOTHESIS 3 . Black male and female counselors diPfer
significantly in their use of attending and expression skills
TABLE VIII-13
COMPARISON OF BLACK COUNSELORS’ USE OF ATTEIffilNG
Ai'ID EXPRESSION, -BY SEX
Attendinr Expression
Males
0CM
OOCM
*
112
1
.30
Females 65 IU2
.31—
Chi-square = 5-53, significant at the .025 level,
//ith 1 degree of freedom.
According to this analysis, black males and females used significantly
different patterns of attending and expression. Black males -used 80p
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expression skills to 2^% attending while black females used only
expression with 31^ attending responses. This difference proved to
be significant at the .025 level, leading us to accept the sub-
hypothesis.
Vniite male and female counselors differ
significantly in their use of attending and expression skills.
TABLE VIII-lU
COMPARISON OF v;hite counselors* use of ATTEIIDIIIG
EXPRESSION, BY SEX
Attending Expression
Males 1U2 23
\fnite .86 .Ih
Females lUU
.33
30
.17
Chi-square = .70, not significant, with 1 degree of
freedom.
Although white females used proportionately more expression skills
and less attending than white males, these differences did not prove
to be significant. Therefore, we must reject the sub-hypothesis.
Clients
SUB-HYPOTHESIS 5* Black, white, and Spanish-speaking male
clients receive significantly different attending and expression
skills from counselors. According to our analysis, white male clients
received slightly more expressive responses than either black or
Spanish-speaking males. For the former, Ut^ of the responses they were
given were expressive while the latter two received hlfa and k2% expres-
sion skills, respectively. The chi-square for this comparison, however,
was only .99* leading us to reject the sub-hypothesis.
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SUB-HYPOTKES IS 6. Black, white, and Spanish-speaking fenale
clients receive significantly different attending and expression
skills. The chi-square obtained for this comparison was 3.03. With
1 degree of freedom, this proved to be just over the .05 level of
significance. VJhite female clients received proportionately fewer
expression skill responses than either black or Spanish-speaking
females. The white group had only 39^ expression skills from
counselors while the black and Spanish-speaking females had
and 50J^ respectively. However, since these differences were not
significant we must reject this sub-hjqpothesis.
SUB-KYPQTHES IS 7* Black male and female clients receive
significantly different attending and expression skills from counsel-
ors. In this analysis, black female clients got 'k'J% expression re-
sponses while black male clients received only hl% expression skills
from counselors. However, the chi-square for this comparison was
only .72. Since this figure did not reach significance we must
reject the sub-hypothesis as stated.
SUB-HYPOTHESIS 8. VThite male and female clients receive signifi-
cantly different attending and expression skills from counselors.
V/hile the black female clients received more expression skill responses
than their male counterparts, for the whites this trend was reversed.
In this case, white males had the larger proportion of expression
skills, ^7^-, as compared with only 39^ for the white females. However,
the chi-square was only 1.52, below the significance level. Therefore,
we must reject this sub-hypothesis.
SUB-HYPOTHESIS 9. Spanish-speaking male and female clients receive
<
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significantly different attending and expression skills- from counsel-
ors. According to our analysis, Spanish-speaking fenales, like
black feriale clients, received more expressive responses t.han did
their nale counterparts. Vfhile the females received ^0% expression
skills from their counselors, males in this group' received only U2/S
expressive responses. The chi-square for this relation vres l.BO.
Although larger than the chi-square for either the black or white
client groups, this figure is not statistically significant. As a
result, we must reject the sub-h;rpothesis
.
Interactional Hypotheses
Table VIII-I 5 shows all the interaction effects for the counsel-
or and client groups, by race and sex, with respect to the differen-
tial use of attending and expression skills. As can be seen from
this chart, the main effects predominated leaving little evidence of
significant interaction effects. That is to say, the racial differ-
ences between the counselors were so strong that they cancelled out
more subtle differences which, might otherwise have occurred between,
the respective client groujjs.
Table VIII-15 can best be read as consecutive pairs of two. For
example, we see that black male counselors gave 23/» attending and TT^
expression skill to black male clients. On the other hand, they gave
19/fa attending and Ql% expression responses to black female clients.
Thus, all the possible interactions can be read from this table.
The interactional hypotheses stated in this study, however , do
not cover all the possible interactional combinations.
COUNSELOR-CLIENT
INTEI^ACTION
EFFECTS
FOR
ATTEIIDING
AND
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CO
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V/hile some of the separate cells are too small for statist,ical
computation, they have been grouped in the interactional hypotheses.
Each of these combinations can be calculated from Table VTII-I5.
Since only five of the eighteen interactional hypotheses proved
to be significant, sejjarate tables will not be presented for each
chi-square analysis. Table VIII-I6 summarizes the results for the
chi-square analyses of the interactional hypotheses. The left hand
columns show us the specific interaction in question. For example,
interactional hypothesis 3^ states that "Black counselors differ
significantly in their use of attending and expression when respond-
ing to black, white, and Spanish-speaking clients." For a complete
list of the interactional hypotheses, see Chapter VI on the method-
ology of this study.
TABLE VIII-16
SUimRY OF IKTERACTIOW EFFECTS AIJALYSIS FOR
ATTEI'IDING AIID FJCPRESSIOH
#Hypo-
thesis Counselor Client df X2
signi-
ficance
la Black Black, V/hite, Spanish 2 .19 —
lb Black Male, Female 1 .31 —
2a \'niite Black, V/hite, Spanish 2 .70 —
2b White Male, Female 1 -I6 —
3a Male Black, V/hite, Spanish 2 • 00 —
3b Male Male, Female
T
.01 —
^a Female Black, V/hite, Spanish 2 .69
—
Ub Female Male, Female 1 .51
—
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9^Kypo-
thes is Counselor Client df 7.2
zifjii-
ficanco
5a Black, V/hite Black 1 71.50 .001
5b Male
,
Female Black 1 oo• —
6a Black, White VThite 1 82.06 .001
6b Male, Female White 1 00• —
Ta Black, VJhite Spanish 1 79-62 .001
Tb Male, Fenade Spanish 1 .37 —
8a Black, White Male 1 113.30 .001
8b Male, Femade Male 1 00• —
9a Black, IThite
\
Female 1 llh.68 .001
9b Male, Female Female 1 .31
Thus, we see tliat only five chi-squares are significant in the
tests of these interactional hypotheses. Each of these rive, signi-
ficant at the .001 level, is a reflection of the rnain effect of race
reported earlier. In other words, blacks and whites differed signifi-
cantly in their treatment of black, white, Spanish-speaking, male,
and female clients. The highest chi-squares were obtained for male
and female clients. With regard to the black, white, and Spanish-
speaking clients, the whites were treated most differently by black
and white counselors. Once again there were no significant sex effects.
Siammary
In this chapter, results were presented for the question, 'What
would you say to this person?" Chi-square analyses were used to test
for significant differences in skills used by the respective counselors
and skills received by the different client groups. The results of
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testing for the nain effects, sub-hypotheses, and interactional
hypotheses were jjresented in this chapter.
With respect to the main effects hypotheses, race but not sex
proved to be a source of difference. Both counselor and client
groups differed by race but not by sex. The analyses for the sub-
hjqjotheses shoved that the race difference bore out for both nale
and female counselors. In addition, the sub-hypotheses upheld a
sex effect among black counselors. None of the sub-hypotheses
about client differences were substantiated, however. Finally, the
interactional hypotheses supported the results of the main effects
I
hypotheses but failed to further differentiate between specific
interactions.
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CHAPTER IX
RESULTS: PART II
Results for the question "VThat do you think is the problen?"
''ill c-*iven in this chapter. Essentially the sar.e node of nre-
sentation vill be followed here as in the preceding chapter. There
will not be a descriptive analysis, however, since the data in
this case do not lend themselves to a description of stylistic
patterns. V/e will begin instead with the statistical analysis
itself. The chapter will be organized as follows:
1. IIAIII EFFECTS HYPOTHESES: The results of chi-square analyses
of the main hypotheses will be examined. Results for both sub-
divisions of the individual- societal coding system and tte main
categories of individual and social focus will be reported here.
Counselors will be discussed first, followed by the client groups.
2. QUALITATIVE AIJALYSIS: The qualitative, or vertical, dimen-
sion of the scoring system will be discussed. Findings for counsel-
ors will be presented first, followed by those for clients.
3. SU B-HYPOTHESES : The results for the sub-hypotheses regard-
ing the distinction between individual and societal foctis will be
detailed in this section. V7e will look at the findings for counsel-
ors first and then at those for the client groups.
h. IKTERACTIOHAL HYPOTHESES: Finally, we vill preseirt the
results for the interactional hypotheses proposed by this study.
Again, the hypotheses pertaining to the counselors will he reviewed
first
.
5. SUI-E'IARY: We will conclude with a brief s^mopsis of the
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significant findings reported in this chapter
Main Effects H;/T)otheses
I Counselors
Table IX-1 shows the results of a chi-square analysis compar-
ing black and white, male and female counselors' use of individual
and societal focus. In this table, the four focus categories of
Individual-self, Individual-other, Individual-Societal, and Societal
are represented. The qualitative dimension, however, is not
depicted here. Instead, the destructive, descriptive, constructive,
and dialectic distinctions have been subsumed by the horizontal
categories of focus. An analysis of the qualitative dimension will
be presented subsequently in a separate section.
TABLE IX-1
COMPARISON OF COUNSELORS' DIAGNOSTIC FOCUS BY
RACE AND SEX
V.Tiite
Females
vNiiite
Males
Black
Females
Black
Males
Individual-
self
Individual-
other
Individual-
Societal
Societal
fQ=66.0
fe=62.4
fo=13.0 ' fo=3J^.O
1
fo=13.0 ‘
fg=11.2
1
fe=36.3 i fe=15.^ i
L J
Vn.o
Vb2.U
fo=11.0
fe=11.2
V25.0
fp=36.8
f0=13.0
1
fe=15.i^
1
fo=5l*.0
r^=69.h
fo=13.0 V5C.0 fo=23.0 !
fe=lT.l
fo=U2.0
fg=UU.6
•'o=
fe= 3.0
fo=32.0
f^=26.3
fo=10.0
fe=11.0
239 U3 ll^l 59
126
126
lUO
90
n=U.52
Chi-Square = I8.O8, significant at the .05
level, with 9 degrees of freedom.
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that the race effect is not strong in all instances. In addition,
the figure for the black and white female comparison is also only
approaching oignif icance
. In no case, ho\rever, does p significant
sex effect occur.
Thus far, we have looked at the different gradations of individ-
ual and societal focus provided by the four main scoring categories.
However, it is also possible to simplify our analysis by using just
the most general individual and societal distinctions. Tables IX
-3
and IX-U show the chi-square analyses performed with the data sorted
according to individual and societal focus. In the first of these
tables, we are concerned with counselor race; in the second the
important variable is sex. As in the preceding chapter, these 2X2
contingency tables will present observed frequencies and percentages
rather than observed and expected frequencies.
TABLE IX
-3
COMPARISON OF COUNSELORS’ USE OF INDIVIDUAL AiND
SOCIETAL FOCUS, BY RACE
Individual Societal
115 115 !
filack
^50 .50 !
16t 65
'^ite
.66 .3k
— - 1 t
Chi-square = 12.45, significant at the .001 level with
1 degree of freedom.
These tables confirm the results presented thus far in this chap-
ter. That is, there are significant racial differences, but no signifi-
cant differences by sex in the use of diagnostic focus by the subjects
. •
i
4
. .
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As ve can see from the above table, there were significant
differences in the use of individual and societal foci by members
of tne sa;.;ple sub-groups. The greatest number of both Individual-
bocietal and Societal responses were made by the black females.
This remains the case even when we take into consideration the
unequal sample sizes, as we can see from a comparison of the
expected and ootainea frequencies. The white males, on the other
hand, used the highest percentage of Individual-self responses.
For the white males, 61/9 of their responses focused on the client
as an inaividual, as compaj*ed to 527^, h6%, and 33^9 for the white
females,- black males, and black females, respectively.
TABLE IX-2
SYIIOPGIS OF DIAGNOSTIC FOCUS COMPAF.ISONS FOR COUNSELORS
Groups compared
df X2
level of
significance
Blacks tc Vmites 3 13.i+3 .01
Males &; Females 3 4.71 —
Black Females 6; V/hite Females 3 6.24 —
Blaci; Males & vJhite Males O 7.17 —
Black Females ^ Black Males 3 2.42 —
Vfnite Fem.ales h. V/hite Males 3 2.36 —
Table IX-2 summarizes the chi-square results which can be
derived from Table IX-l- Here we find that race is the only com-
parison of significance; it is significant at the .01 level. How-
ever, black and white males considered together yield a chi-square
which is just over the .05 level of significance. This indicates
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in this study. The blacks tended to make more socially-oriented
diagnoses than did the whites. In Table IX-3, we see that the black
counselors' diagnoses were exactly evenly distributed between indiviaual
and socially focused statements; 50/i of these subjects' responses were
classified as societal while 50/5 were individual in focus- For the
whites, on the other hand, individual focus predominated; two thirds
of the white subjects gave individual diagnoses while only one third
offered a societal orientation.
TABLE IX-U
COMPARISON OF COUIJSFiORS' USE OF INDIVIDUAL AND
SOCIETAL FOCUS, BY SEX
Male
Female
Chi-square = 3.20, not significant, with 1
degree of freedom.
Turning to Table IX-i;, we find that when we consider sex as the
primary variable, the males tended to prefer the individual focus over
societal focus at a ratio of approximately 2:1. This proportion was
aijproximat ely the same as that for the white subjects when assessed
without regard to sex. The females, on the other hand, used more
equal percentages of individual and societal focus. This group of
subjects gave 55/5 individual and h'^% societal responses. Although
the males and females differed in this respect, the chi-square analysis
proved just over the .05 significance level. Furthermore, it should be
noted that the female sub-sample contained a disproportionately
large
Individual Societal
f
136 i
1
OO
.63
1
.37
1U6 120
.55
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peicen^ace of blacks, while the male sub-sample had more white subjects.
TnuSj we mi^ht expect the females to give more societal responses and,
as a result the findings of any sex difference are diminished in signifi-
cance.
Client s
In Tables IX-5 and IX-6
,
we see the results of the chi-square
analyses for differences in focus in the counseling responses received
by the respective client groups. In the first of these tables, the
resvJ.ts are presented by race and culture; in the second they are by
sex. Results were not computed simultaneously for race, culture,
and sex because of the small cell sizes.
TABLE IX-
5
COMPARISOII OF DIAGNOSTIC FOCUS RECEIVED BY CLIENTS
OF DIFFERENT RACIAL AND CULTURAL GROUPS
Individual-
self
Individual-
other
Individual-
Societal
Societal
f
vfhite
i
f0=90.0
fe=T9.6
fo= 1.0
fe=lU .3
fo=53.0
fe'l'T.O
fo=lT.O
fe=19.7
•black
f0=105.0
fe= 79.3
f0=^ 26.
0
fe=1^.3
fo=25.0
fe=i^T.O
fo= 5.0
fe=19.7
Spanish-
speaking
fo=
fe= 79.3
f0=16.0
fe=r^.2
f0=03.0
fg=46 .5
fc=37.0
fe=19.5
239 h3 Ihl 59
l6l
l6l
160
Chi-square = 90. 5d, significant at the .001 level
wi^h 6 degrees of freedom.
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TABLK IX-6
COilPARISOii OF DIAGNOSTIC FOCUS RECEIVED BY
CLIENTS OF DIFFERENT SEXES
Individual- Individual- Individual- Societal
self other Societal
239 h3 i4i 59
Chi-square = 23.90, significant at the .001 level
with 3 degrees of freedom.
The preceding tables demonstrate both race and sex effects of
a .001 significance level for the diagnostic foci received by clients.
The chi-square of the former was figured as 90.53 while triat for
the latter was only 23.90. This indicates the race effect is
stronger than that for sex. Tables IX-T and IX-o confirm the above
results. In these tables, chi-square analyses were performed on
the overall categories of individual and societal focus. Here, the
racial and cultural variables yielded a .001 level of significance
while the sex variable comparison was significant only at the .025
Female
Male
o('O-V
1
—1IIo f0=11.0 Fq- 53 .
0
fo=29.0 »
i
fe-119.5
1
fe=21.5 fe=T0.5 fe=^9.5
io= 96.0 f0=32.0 fo=33.0 fo=30.0
fe=119.5 fe=21.5 fe=T0.5 fe=29.5
241
241
level.
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TABLE IX-T
COMPAEISOL OF INDIVIDU/iL AI.D SOCIETAL FOCUS RECEIVED
EY CLIEIITS OF DIFFERENT RACI/J. AND CULTUPJVL GROUPS
Individual Societal
White 91
i
.57
70
.43
Black 131
.81
.
30
.19
Spanish-
speaking
60
.38
100
'
.62
Chi-square = 6U.00, significant at the
level, vith 2 degrees of freedom.
.001
TABLE IX-8
COMP/iRISON OF INDIVIDUAI, AND SOCIETAL FOCUS RECEIVED
BY CLIENTS OF DIFFERENT SEXES
Individual Societal
Male 128
.53
113
1
i
1
.47
1
1
Female 154
.64
I
87
.36
Chi-square = 5*3^, significant at the .025
level, with 1 degree of freedom.
Thus, ve see that the Spanish-speaking clients received the
highest percentage of socially focused responses from counselors.
The only group to he given more societal than individual diagnoses,
the Spanish-speaking clients had 62/^ societal and 3Q% individual
responses. The black clients got by far the least social attention
in diagnoses; they received 8l^ individually oriented and only 19/»
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societal statements from counselors
. The white clients-, on the
other hand, ha.d the most nearly equal distribution of individual
and societal foci; the responses reported for this eroup were 57?;
individual and h37‘> societal.
From Table IX-3 we see that both males and females were given
mostly individually focused diagnoses. However, fi*on this analvsis
it appears that the males received a somevfnat greater percentage
of societal responses. The male clients' problems were treated
as individual ^3% of the time, as compared with Gk% for the females.
However, v;hen we take into account the fact that the composition of
the female subsample v;as disproportionately black, the group which
received the lowest percentage of societal responses, we must be
tentative in o\ir acceptance of this finding. In addition, the
relatively lov; chi-square value suggests caution be observed here.
Summary
In sum, then, with respect to the Main Lffects Hypotheses the
results have shown us that:
MAIII FFFECTS la . Black and white counselors describe client
Tjroblems differently as measured by individual-societal focus. The
data presented here allow us to accept this hypothesis.
MAIIJ EFFECTS lb . Male and female counselors describe client
problems differently, as measured by individual-societal focus. From
the analysis just presented we must reject this hypothesis.
MAIl-i EFFECTS 2a. Problems stated by black, white, and Spanish-
smeaking clients are described differently by counselors, as measured
by individual-societal focus. The data indicate considerable evidence
192
in favor of this hypothesis, therefore it will be accepted.
MAin EFFECTS 2b. Problems stated by male and female clients
are described differently by counselors, as measured by individual-
societal focus. The results presented allow us to accept this
hirpothesis tentatively.
Qualitative Analysis
The ?lain Effects, Sub-hypotheses, and Interactional Hypotheses
are all concerned with diffe'ertiations of individual versus srx^ietal
focus. Although no hypotheses have been proposed with regeird to
the qualitative dimensions, our data allow for an analysis of signifi-
cant differences in these dimensions. Ve will, therefore, rejxjrt
computations by race and sex for counselors and then by race and cul-
ture for clients.
Counselors
Table IX-9 shows that no significant differences were found
between black and white males and females with respect to their use
of the different qualitative dimensions. The black counselors tended
to give more dialectic responses and fewer destructive responses than
white counselors. On the other hand, whites gave more constructive
diagnoses while those of the black counselors tended to be more
descrijitive. However, none of these distinctions proved significant.
TABLE IX-
9
COMPARISON OF QUALITATIVE DIf-!EKSIOII OF COUNSELORS
DIAGNOSES, BY RACE AND SEX
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Females
V/hite
Males
Black
Females
Black
Males
I II
Destructive Descrirtive
III IV
00 331 59
1 0=25.0
fe=20.9
fo=^i3.0
fe=36.5
fo=lT.O
fe=15.u
fo= 1.0
]
<6= 3.1
:
fo=20.0
fe=20.9
fo=90.0
f0=36.5
fo=14.0
fe=15.4
fo= 2.0
fe= 3.1
fo=TT.O
fe=23.2
f0=101.0
fe= 9o.l
fo=l6.0
....
. j
f;,. 6.0
'
fe- 3.U
fo=18.0 fo= 57.0
fe= 61.6
fo=12.0
fe=11.0
fo= 3.0
fe= 2.2
12
126
126
lUO
90
n=U82
Chi-square = 6.^4, not significant, with 9
aegrees of freedom.
Table IX-10 gives the results of a chi-square analysis of
differences in the qualitative dimensions for black, white, and
Spanish-speaking clients. In this case, the chi-square was signifi-
cant at the .001 level, indicating that members of these different
racial and cultural groups tended to receive qualitatively different
diagnoses from counselors. The white clients received botii 'the high-
est percentage of destructive responses and the highest percentage of
dialectic responses. In particular, 2^^ .k% of the diagnoses received
by white clients were classified as destructive, while blaci and
Spanish-speaking clients had less than half that many; these groups
had Il.ti/fl and 12. 5^ destructive responses, respectively. The whites,
on the other hand, received fewer descriptive responses than either
black or Spanish-speaking clients.
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TABLE IX-10
COMPAiUSOii OF QUALITATIVE DIMEIISIOU OF DIAGNOSES
RECEIVED BY CLIENTS OF DIFFrJ’ENT RACIAL AND CULIDRAL GROUPS
I
_
II III IV
Destructive Descriptive Constructive Dialectic
White f =41.0
f =26.7
f = 3>.0
f =110.0
f =29.0
f =19.7
f = 6.0
f = 4.0
Black f =ly.O
f =2o.Y
f =118.0
f =100.0
f =23.0
f =19.7
f = 3.0
f = u.o
Spanish-
speaX-ing
f =20.0
f =26.9
f =126.0
f =109.0
f =11.0
!
f =19.5
f = 3.0
f = 3.9
80 331 99 12
l6l
l6l
160
n=i4 82
Chi-square = 25.29> significant at the .001 level,
with 6 aegrees of freedom.
In Table IX-11, we see a comparison of the mean levels of
response received by the six different client groups.
TABLE IX-11
MEAN' LEVELS OF RESPO'uSE RECEIVED BY CLIENTS OF
DIFI'ERENT RACIAL, CULTURAL, AND SEXUAL GROUPS
Dialectic
Cons-
tructive 3
Des-
criptive 2
Des- 1.72
-
tructive 1
_
1
1
white Spanish
Male remale
2
.ir^i
1
2.23 1
!
i
i
cl • 03 1
1
I
1
t
1
i
; i
Spanish Black V/hite
Male Female Female
Elack
I-lale
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The nean levels of response hover around the descrintive level.
Ihree of the clients average below this level, and three average above.
The white male's level of 1.72 is the lowest of these, with the high-
est percentage of destructive responses. The white female's level,
on the other hand, of 2.23 is the highest with a large percentage
of constructive and dialectic responses. The black female client also
received a considerable percentage of responses above the descriptive
level. The Spanish- speaking male and female and the black made,
however, cluster around the average level.
Summary
Although no hypotheses were formulated in the qualitative area,
the data have been discussed in brief here. Our analyses show no
significant differences between the diagnostic tones of black and
white male and female counselors. The respective client groups,
however, appear to have received significantly different levels of
response. The white clients stand out at both ends of the continuum;
in particular, the white male received many destructive responses while
the white female received many constructive and dialectic responses.
Further study, however, would be needed in order to clarify these
trends.
Sub-Hypotheses
The sub—hypotheses in this study evaluate diagnostic focus in
terms of the two general headings of individual and societal. There-
fore, the presentation of results vdll follow the 2X2 contingency
table format in all cases. Observed frequencies and percentages will
be given in these tables. Separate tables appear here for each of the
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nine sub-hypotheses since the majority were significant.
SUB HYPOriii^SIS 1 . Black and white male counselors differ
significantly in their use of individual-societal focus when formu-
lating client problems.
TABLE IX-12
COMPARISOl'J OF :iALE COUI^SELORS' USE OF IirOIVIDUAL
AijD SOCIETAL FOCUS, BY RACE
Individual Societal
Black U8
.53
h2
.Males
White 88
.70
38
.30
Chi-scuare = 5.^5, significant at the .025 level,
with 1 degree of freedom.
This analysis shows black and white males differing significantly
in their use of individual and societal focus. VAiile the black
group tended to use approximately equal proportions of each focus
category, the white counselors made individual statements TO% of
the time and societal only 30/o of the time. Therefore, w’e will
accept this hj^othesis.
SUB-KYPOTHESIS 2 . Black and white female counselors differ
significantly in their use of individual-societal focus when formu-
lating client problems.
TABLE IX-13
COMPARISOri OF FEMALE COUiiSELORS
' USE OF II.’DIVIDUAL
AIID SOCIETAL FOCUS, BY FACE
Individual Societal
Black 67 73
CO
.52
V/hite T9 H7
,
.63 .37
Chi-square = 5.31, significant at the .025 level,
with 1 degree of freedoia.
As with the males, our analysis for the females shows signif-
cant differences in the use of individual and societal focus.
Again significant at the .025 level, the black females tended to
use more societal focus than did the white group. Also similar
to the male comparison just reported, the black females tended to
use an approxim.ately equal number of each type of response, while
the whites favored individual focus in their diagnoses. Therefore
we will acc8T)t this hypothesis.
SUB-EYPQTHESIS 3 • Black male and female counselors differ
significantly in their use of individual-societal focus when formu
dating client problems.
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TABLE IX-lU
COMPABISOIJ OF BLACK COUNSELORS' USE OF INDIVIDUAL
/liD SOCIET^^i FOCUS, BY SEX
Individual Societal
Males
U3
i
^2
.53 I
I'emales
6?
CO
• j
73
1
.52
Chi-square = .U6, not significant, with 1
degree of freedom.
Although black female counselors used more societal responses
than did black males, these results were not significant. Therefore,
we must reject this hypothesis.
SUB-HYPOTEESIS h. White male and female counselors differ in
their use of individual- societal focus when formulating client
problems.
As we can see from Table IX-15, the results for white males'
and females' use of individual-societal focus were not significant.
The chi-square in this case, l.lU, was greater than that obtained
for the black males and females, indicating that whites may differ
by sex more than blacks when their use of diagnostic focus is taken
into consideration. Based on this analysis, we must reject the
hypothesis as stated.
TABLE IX
-15
COilPARISON OF WHITE COUNSELORS' USE OF INDIVIDUAL
AND SOCIETAL FOCUS, BY SEX
Individual Societal
Males
\'7hite
88
.70
38
.30
Females 79
.63
U7
.37
Chi-square = l.lL, not significant, with
1 degree of freedom.
SUBr-HYPOTHESIS 3. Problems of black, white, and Spanish-
speaking male clients are described significantly differently in
terms of individual-societal focus.
TABLE IX-16
COMPARISON OF INDIVIDUAL-SOCIETAL FOCUS RECEIVED
BY MALE CLIENTS, BY RACE AND CULTURE
Individual Societal
Black 68
.85
12
i
.15
White 29 52
.36 b^4=-
Spanish^ 31 k9
speaking .39 , 61
Chi-square = U 9 .O4 , significant at the .001
level, with 2 degrees of freedom.
As we see from this analysis, the white and Spanish-speaking male
received significantly more societal responses than did the black
male client. The black male received only 15^ societal diagnoses
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vhile the white azid Spanish-speaking males had 6h% and 6l/!, respec-
tively. On the basis of these findings, which yielded a chi-square
of the .001 significance level, we can accept this hypothesis.
SUB-HYPOTHESIS 6 . Problems of black, white, and Spanish-
speaking female clients are described significantly differently in
terras of individual-societal focus.
TABLE IX-IT
COMPAHISOH OF HIDIV IDUAL-SOCIETAL FOCUS RECEIVED
BY FH'ALE CLIEIITS, BY RACE AHD CULTURE
.
Individual Societal
Black
63 t
.78
18
1
.22
1
Females White
62
.78
18 i
!
.22
Spanish
speaking
29
.36
51
J
Chi-sq\iare = 39.69, significant at the .001
level, with 2 degrees of freedom.
As with the male clients, we see that the black, white, and Snanish-
speaking female clients received significantly different diagnostic
foci from counselors. The differences for females were somewhat
less dramatic than those for males, although the .001 significance
level was reached for both groups. V/hile for the males, the white
and Spanish-speaking clients were similar and the black client was
different, for females the comparisons lay along different lines.
In this case, the black and white clients received identical propor-
tions of individual and societal responses; lo% were individual focus
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and '12% societal. For the Spanish-speakinp client, however, the
picture was entirely different; she received more societal than
individual responses. Therefore, ve will accent the hypothesis.
SUB-HYPOTI iLS IS T . Problems of black and female clients are des-
cribed significantly differently in terns of individual-societal focus.
TABLE IX-18
COMPAIUSOii OF liiDIVIDUAL-SOCIETAL FOCUS RECEIVED BY
BLACK CLIENTS, BY SEX
ulack
Individual Soc i etal
ilales 66
.85
1
*
Females 63
.78
1 lo
1
j
.22
1
Chi-square =
.9^3, not significant, with 1
degree of freedom.
This analysis shov7s no significant differences between the black
male and female clients, in terms of the types of diagnostic focus
given them by counselors. Therefore, we must reject the hypothesis.
SUB-HYPOTHESIS 8 . Problems of white male and female clients
are described significantly differently in terms of individual-
societal focus.
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TABLE IX-.19
COI-IPARISOH OF liiDIVIDUAL-SOCIETAL FOCUS RECEIVED BY
WHITE CLIENTS, BY SEX
Individual Societa.1
Males 29
.36
52
.64
1
Females
/
52
.77
16
.23
Chi-squa,re = 26.80, significant at the .001
level, vith 1 degree of freedom.
According to this analysis, white male and female clients differed
significantly with respect to the diagnoses they received from coun-
selors. The white male client, whose problem was viewed as societal
approximately two thirds of the time, received almost three times as
many socially focused responses as did the white female. The white
female, on the other hand, was responded to in individual terms
more than three quarters of the time. Therefore, we can accept this
I ,
hypothesis.
SUB-HY'POTHESIS 9 « Problems of Spanish-speaking male and female
clients ane described significantly differently in terras of individual-
societal focus.
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TABLE IX-20
COMPARISON OF INDIVIDUAL-SOCIETAL FOCUS RECEIVED
BY SPAIJISH-SPEAKIl'.’G CLIENTS, BY SEX
Inaividual Societal
i-iales
Spanish-
31
.39
1
.61
!
\
speaking
Females 29
.36
51
.64
Chi-square =
.03, significant at the .001 level,
witn 1 degree of freedom.
Table IX-20 shows us that the Spanish-speaking males and females
each received almost the same percentages of individual and societal
responses. Both males and females were given more societal than
individual responses. The female's percentage for societal focus
was slightly higher than the male's. However, the difference was
not significant, leading us to reject the hypothesis.
Interactional Hypotheses
Table IX-21 shows all the interaction effects for the counselor
and client groups, by race and sex, with respect to the differential
use of individual and societal focus. This table, which is constructed
in the same manner as Table VIII-15 in the preceding chapter , can best
be read as consecutive pairs of two. Thus, for example, we see that
black male counselors gave 60 '/c individual and U0> societal responses
to black ma" j clients while they gave T3> individual and Zl% societal
responses to black females.
COUwSLLOH-CLitiiT
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IX 22 Gunxiiiri zes the results of the chi~s(juaTe analyses
for the interactional hypotheses. The left hand colurais show us
the specific interactions in question. Tor example, interactional
hypothesis ^ states that ' Black counselors differ significantly in
their use of individual-societal focus vhen formulating problems
of black, white, and Spanish-speaking clients.” For a complete list
of the interactional hypotheses, see Chapter VI on the methodology
of this study.
TABLE IX-22
SblT-'iAF.Y OF IliTLRACTTOII EFFECTS AliALYSES FO.F
IIIDIVIDUAL Al^D SOCIETAL FOCUS
#Hypo-
thesis Counselor Client df X2
Signi-
ficance
la Black Black, V/hite, Sj)anish 2 33. Ut .001
lb Black Male, P'ernale 1 U.U5 .05
2a ^•niite Black, White, Spanish 2 35.19 .001
2 b White Male
,
Female 1 l.lU —
3a Male Black, VJhite, Spanish 2 21.96 .001
3b Male Male, Female 1 3.36 —
ha. Female Black, XTiite, Spanish 2 Ub.63 .001
Ub Female Male
,
Female 1 1.84 —
5a Black, White Black 1 8.U0 .001
5b Male , Female Black 1 .ou
—
6a Black, 'White V/hite 1 .Ul
—
6b Male, Female White 1 U.IO .05
7a Black, White Spanish 1 8.66 .001
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Sizni-
thesi s Counselor Client df X2 f icance
Tb Male, Female Spanish 1 2.00 —
&a Black, White Male 1 9.90 .001
3b Male, Female Male 1 .67 —
9a Black, \\Tiite Female 1 3.96 .05
9b Male
,
Female Female 1 2.57 —
There were more significant interaction effects for the question
"WhSit do you tnink is the problem?" than for the skills analysis
presented in the last cnapter. While the difference in skills usage
was dominated by the main effects of the counselors' race variable,
the analysis of the focus dimension revealed many more subtleties.
In this case, ten out of the eighteen interactional hypotheses
proposed by this study proved significant.
The main effects of counselor differences by race are not
reflected as strongly in this analysis as they were with regard to
skill usage. In this case, blacks and whites differed significantly
with respect to their treatment of black, Spanish-speaking, male,
and female clients. They did not differ, however, in their use of
individual and societal focus with white clients. That is, while
the blacks gave significantly more societal responses to the black
and Spanish-speaking clients, than did the whites, the white counsel-
ors gave proportionately more societal responses to white clients
than they did to any of the other groups.
As we can see from Table IX-22, the most highly significant
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interaction effects were in the differential treatment received by
the black, white, and Spanish-speaking clients. Tliese groups were
treated differently by black, white, male, and female counselors.
In each of these cases, the Spanish-speaking clients received
significantly more societal responses than did either the blacks
or the whites. From the black counselors, the Spanish-speaking
clients received T5-0/« societal diagnoses; from the whites 51.25®;
from the males and from the females 6?. 0/S. Thus, in all
instances, the Spanish-speaking clients received over 505^ socially-
oriented responses. For the black and white clients, however,
these percentages were 50/S or under from all the counselor groups.
Certain sex effects appear from this analysis. Male and female
clients were treated differently by black counselors, although the
chi-scuare for this analysis was only significant at the .05 level.
Males were given more societal responses than females by the black
counselors. Males and females were not diagnosed differently by
white counselors, nor by male .or female counselors in general. On •
the other hand, male and female counselors did not differ in their
treatment of black and Spanish-speaking clients, but they did differ
somewhat with respect to the white client group. i'Thite clients
received most, or dU5j, of their societal responses from females, not
males. Tne fact that the female subsample was disproportionately
blc'.ck raignt accentuate tnis difference, nowever, since black
counselors tended to give societal diagnoses. Interestingly , male
and female counselors in this study did not differ with respect to
tneir treatment of clients of different sexes.
Summary
In this chapter, results were presented for the question
"V/hat do you think is the problem?" Chi-square analyses were used
to test for significant differences in diagnoses used by the
respective counselors and diagnoses received by the different client
groups. The results for main effects, sub-hypotheses, and inter-
actional hypotheses were presented in this chapter. The qualitative
dimension was touched upon as well.
With respect to the main effects hypotheses, race proved to be
the major source of difference, both for counselors and for clients.
The analyses for the sub-hypotheses showed that the race difference
bore out for both male and female coiinselors as well as clients.
In addition, the sub-hypiotheses upheld a sex effect among white
clients. Most of the interactional hypotheses were substantiated
by the analyses reported here. In particular, the main effects
findings for the variable of clients’ race were supported. In
addition, some sex effects were evident. Finally, the qualitative
analysis showed that black and white counselors did not differ
significantly, but that the respective client groups received
responses which could be classified as differing in tone.
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CHAPTER X
DISCUSSION
This study was designed to be both theoretical and empiriceil
in nature. Empirically, it addressed two dimensions of* counselor—
client interaction; that of a skills analysis and that of diagnostic
focus. In this chapter, we will discuss the findings for these two
questions which have been reported separately in the last two chap-
ters. Where appropriate, we will refer to the theoretical discus-
sion of Chapters III and IV, attempting to bridge the gap between
theory and empirical evidence. This discussion will be followed by
a review of the limitations of the study, a section considering
implications for practitioners in the field, and a final section
pointing to directions for future research.
The Skills Analysis
Counselors
As we saw in Chapter VIII, white counselors of both sexes were
found to use more attending than expression skills. For black coun-
selors, the picture was reversed; black males and females tended to
use more expression than attending skills. On the whole, however,
the blacks used attending and expression in more equal proportions
than did the whites. While highly significant differences were found
between the counselors, differences were not as significant when it
came to comparing the skills received by the respective client groups.
It appeared that the main ef|*ect of counselor race was so strong that
it obscured other possible differences in interaction effects.
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How can such a strong race effect among counselors be explained?
Since blacks gave more of each one of the expression skills while
whites gave more of each of the attending skills, it appears that
these two skill clusters describe distinctive styles of counseling.
Considering ses as well as race revealed a variety of more subtle
stylistic distinctions between the respective groups. Evaluating the
race difference in more general terms, however, suggests a fundamental
distinction along the lines of attending and expression.
The following examples, taken from the data collected in this
study, illustrate the differential use of attending and expression
skills by the white and black counselors, respectively:
la. White FemaJ.e (Open Question): '*! would ask him to talk
more about how he feels in this situation.”
b. Slack Female (Direction/Interpretation) : "Assert his rights
and convey that while he'll help as much as possible, the others in
his family (his sister perhaps) shoiild find some way of getting money
even if it's AiDC."
2a. VJhite Male (Open Question): "How does it make you feel,
when you know that you are qualified for a job, but no one will give
you a chance?"
b. Black Female (Direction/Expression of Content): "'Maybe you
can try other places'. If I feel she has been discriminated against,
! I would tell her that T would investigate why the man did not offer
i
her that job."
i
The first pair of responses listed above was given to the black
male
client; the second was for the Spanish-speaking female. In
each, we
i
(
i
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see a demonstration of the difference between an attending and an
expressive style of counseling. In both instances, the white coun-
selors used open questions with attention to feeling. The black
counselors, on the other hand, offered direction, expressing their
viewpoint, or suggestion, to the client. In the case of the attend-
ing style, the counselors* responses were aimed at drawing out the
clients' ideas and feelings. In the case of the expressive responses,
clients were given a more immediately practical course of action.
_
If we consult the dialectical analysis of counseling skills
presented in Chapters III and IV
,
we find that attending and expres-
sion can be characterized as passive and active, respectively. It
would appear that the white counselors gravitated toward the attending
skills because they subscribed to a laissez-faire policy of counsel-
ing. As was also pointed out in the analysis presented earlier, the
attending skills conform philosophically to the socially accepted
norms of white middle-class society. Thus, it stands to reason that
the white counselors would tend to use the attending skills rather
than those of the expressive cluster.
The black co\inselors, however, used expression skills quite
extensively. That they did so in spite of the lack of social and
professional sanction of these skills woiild appear to indicate a dif-
ferent set of norms followed by the black counselors. Further study
would be needed to determine the rationale behind the skill choices
made by black counselors. Evidence from the findings reported here
suggests, however, that black counselors did not simply adhere to the
dictates of white middle-class standards in their counseling procediires.
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llie dialectical analysis of the respective counseling skills
suggests some possible reasons for the black counselors' preference
fOx expression skills. In addition to fostering a more active style,
these skills allow for the inclusion of practical advice and for the
intro j action of a counselor's values and opinions. This style could
well be preferred by minority counselors since its active stance
would be likely to promote social change, rather than simply adhering
to the status quo.
Finally, mth respect to more subtle stylistic differences, we
should note that although the main effects hypotheses for sex were
rejected, there were some significant differences found between white
males and females. In particular, white males and females differed
in their use of specific attending skills. The i^ite females tended
to pay more attention to feelings while the white males favored the
questioning skills, especially closed questions. It will also be re-
called that the pilot study indicated a sex difference for counselors.
Thus, although not fully confirmed by this study, the evidence for
sex-related differences suggested here is worthy of further research
efforts.
Clients
Turning to the clients, we find a much less clearcut picture.
In this case, clients of different racial and cultural groups received
different skills. However, because this was not the clients' own
doing, but rather reactions extended toward them, our explanations
must seek a different basis. In addition, whereas the racial differ-
ences just discussed for counselors were in terms of attending versus
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expression styles, the differences between the client groups were
more subtle.
It will be recalled that white clients received more reflections
of feeling and interpretations, black clients more closed questions,
paraphrases, and directions, and Spanish-speaking clients more open
questions, expressions of content, and expressions of feeling. Thus,
the only group which received predominantly expression skills was the
Spanish-speaking group.
The fact that attending and expression skills were differently
distributed among the three client groups indicates that the same
norms that appeared for the counselor groups cannot simply be trans-
posed on the clients. In other words, for example, white clients
did not receive the same overall pattern of attending responses that
was most favored by the white counselors. Rather, it would appear
that the specific problems of the different clients influenced the
skills which they received. This explanation would be consistent
with the fact that the Spanish-speaking clients, whose problems were
the most concretely phrased of any of the client groups
,
also received
the greatest percentage of expression skill responses.
The following examples serve to illustrate some of tiie differences
in the responses received by clients of the respective groups. In
these examples, the clients are males and the counselors have been
selected from the different subsamples.
1. Black Male Client a) (Paraphrase/Reflection of feeling):
"^Sounds like a lot of pressure is coming down on you to help out, help
support your family in this crisis they are having. I get the feeling
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that you want to/feel you should help them hut that the responsibility
(pressure) is overwhelming.” — White female counselor
b) (Direction): "First, don’t borrow from
a financer, if he must borrow, (unless there's no other recourse.)
Have the baby's father support the unborn child. Try to convince his
younger brothers and sisters to get part-time jobs, (or a paper route
if need be)” — Black Male Counselor
2* White Male Client a) (Interpretation): "The system is designed
to guarantee equalness for all.” - Black male counselor
b) (Reflection of Feeling): "That you're
feeling frustrated because though you are academically qualified you
ai'e not being picked." - White male counselor
3. Spanish-speaking Male Client a) (Expression of Feeling/Open
Question): "First, I would compliment him on his ability to speak
English as well as he does. Elicit from him his talents, what work
he has done in the past- education, training experience.” - White
female counselor.
b) (Expression of Content):
"That his problem is one that many people have to face but that he
can consider himself lucky because he seems to have found a satisfy-
ing job, which is something that a number of people don't find.'*
- Black female counselor.
While the Spanish-speaking clients received the highest percentage
of expressive responses, the black clients were given the highest
percentage of attending skills, particularly of closed questions and
paraphrases. It is also interesting to note that the black clients
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received the largest total number of scored responses of any of the
groups. Altogether, these findings give the impression that counsel-
ors paid a great deal of attention to the black clients. However, no
clearly defined patterns of response are evident. The interaction
effects tell us that the black clients received most of their expres-
sion responses from black counselors and most of their attending
responses from whites. Thus, it is likely that these differences
account for the diversity of skills received.
With respect to the white clients, again, it is likely that they
received many reflections of feelings from white counselors and most
interpretations from blacks. Whites received the lowest total number
of scored responses, although this difference was not subjected to
tests of statistical significance. While it is possible that the
problems presented by whites did not call for as elaborate responses
as those of the blacks, no such variation was evident to the researcher.
Another possible explanation lies in the idea of overcompensation, as
described by the Katz, Glass, and Cohen ( 1973 ) study described in
Chapter V. In this case, ambivalent ,or uncertain feelings on the part
of the white counselors could have led them to compensate by being
overly attentive to black clients. However, further study would
definitely be needed to clarify any of these differences.
The Diagnostic Focus Analysis
Counselors
As we saw in Chapter IX, white counselors of both sexes were
found to focus their problem diagnoses more often in individual rather
than in societal terms. For black counselors, however, results showed
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that diagnoses were evenly divided between individual and societal
focus. No significant differences were found, however, with respect
to the qualitative dimension. In other words, while counselors* use
of focus differed by race, the different racial and sexual groups
conveyed responses of a similar tone.
In the following paired examples, we see how the use of individual
locuo compares with that of societal focus. Black and white counsel™
ors responses to the ssime client have been paired here to demonstrate
the differerxces revealed by this study.
la. White Female (Individual-self (Destructive)): "This person
seems to be blaming others for his present state, instead of taking
more responsibility himself for his difficulties."
b. Black Male ( Individual-Societal (Dialectic)): "Strong
cxiltural difference as refleclred by difficulty of speaking a different
language. But, also his experience in a demeaning, low paying job is
an effect of 'possible* industrialization of human labor. He feels
he should be an end in himself but is treated as a means to an end by
the company."
2a. White Male (Individual-self (Descriptive) ) : "He can't find
work and feels cheated."
b. Black Ferr.ale (Societal (Descriptive)): "Cannot find satis-
factory employment because of affirmative action - *the turn around.*
prejudice 1
"
The first pair of responses listed here was directed at the Spanish-
speaking male client; the second pair was for the white male client.
While these examples show individual and societal distinctions, they
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also necessarily convey qualitative differences. Responses with a
variety of tones have been included in order to give the reader an
idea of the complexity of these interlock5ng dimensions.
The white counselors' tendency to use individual focus can
probably best be explained in much the same way as their preference
for attending skills. That is, just as attending behavior conforms
to white middle-class norms, individual focus also coincides most
closely with the sociailly acceptable standards for problem definition.
In a society where individualism prevails, it is not surprising to
find that counselors of the majority group view their clients'
problems as individually, rather than socially, based.
By the same token, it follows that the black counselors' use of
societal focus to designate their clients' problems is consistent
with their extensive use of expression skills. As we saw earlier,
the expression skills lend themselves more readily to the introduction
of social themes than do the skills of the attending cluster. Thus,
a group which favors expression skills would also be expected to
utilize societal focus in their diagnoses.
The use of societal focus by black counselors could be further
explained as evidence of a difference in cultural experience. While
white counselors follow the norm of individualism, experience has
taught members of minority cultures to rely on an increased sensitivity
to social issues in their environment. This sensitivity is brought to
the counseling setting and applied to the definitions of clients
problems. However, as we shall see when we consider the interaction
effects, black counselors tended to use a societal focus more
with some
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clients than with others. In particular, they extended their social
orientation to the Spanish-speaking clients. We will discuss possible
explanations for this relationship in the next section concerning clients.
Finally, no sex differences were fo\ind among the counselors with
respect to their use of individual and societal focus. It appears
that counselors* individual-societal perspectives are not necessarily
influenced by their sexual identity. We might note that, in this
study, females tended to give more socially-focused diagnoses than
did males, although not to a statistically significant degree. In
addition, the pilot study data showed white females giving more
societal diagnoses than did white males. Therefore, we conclude that
race has a much more important impact on a counselor's perspective
than does sex. However, further study concentrating on sex variables
would also be helpful.
Clients
As was the case with our attending-expression comparison, the
results for clients were not as easily explicable as those for coimsel-
ors. However, unlike the skills analysis, the analysis of diagnostic
focus yielded a considerable number of significant interaction effects.
Specifically, Spanish-speaking clients received the highest percentage
of socially-focused responses, while black clients received by far the
highest percentage of individually~oriented diagnoses. White clients
were in the middle, with somewhat more individual than societal
diagnoses.
The following sets of responses illustrate the differences in
diagnostic focus received by the different clients. In the first set.
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we see a white female counselor’s responses to female clients of the
respective groups. In the second set, we have a black male counselor's
responses to male clients.
la. Black Female Client (Individual-self (Descriptive)): "Frus-
tration over need and desire to work and lack of adequate skills/train-
ing - may be that she has some guilt about working, to leave home to
work."
b. White Female Client (Individual-self (Descriptive)): "Lack
of identity as a person - Ambivalent about role as mother/wife and
herself as a person - Dissatisfaction with this role.”
c. Spanish-speaking Client (Societal (Descriptive)): "Discrim-
ination by employer because she is a minority - employer saw her only
as laborer in ’back room’ rather than as receptionist."
2a. Black Male Client (Individual-other (Descriptive)): "Too
many headaches are piling up on my man."
b. VThite Male Client (Individual-Societal (Destructive)): "He’s
frustrated he can't find that one job he wants. He can Find work
other than teaching that would be worthwhile. He is lazy, I bet he
can find a teacher’s job. Affirmative Action plans are not all that
powerf\il these days. He doesn’t know how much blood and sweat went
into such A. A. plans."
i
c. Spanish-speaking Client (Individual-Societal (Constructive))
"Culture shock, the man needs some support from someone who has been
through the same situation. He needs someone whom he can
relate to
in order to tell him the ropes of dealing with this
country's institu
tions .
"
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The above examples appear to indicate a tendency for Spanish-
speaking clients to receive more societal diagnoses and for black
and also white, especially white female, clients' problems to be per-
ceived as individual. "However, we must be careful in our appraisal
of this finding. Differences in the content of each of the client's
statements constitute important uncontrolled variation which we must
consider along with race and sex. Vfiiile this consideration might
also be applied to the question of skills analysis, it is probably of
even greater significance here. The fact that more interaction effects
appeared with regard to diagnosis suggests that responses in this area
are more sensitive to the particular type of variation found in the
different clients' statements.
What are the specific aspects of the clients* problems which
might have influenced the results? Some of the client vignettes were
more explicit in their mention of socio-cultural factors than others.
In particular, the white male client referred to minority groups and
affirmative action programs. The Spanish-speaking male stated that
he had come from Puerto Rico. The white female and black male clients,
on the other hand, only mentioned other members of their families. The
black and Spanish-speaking females gave references to others in the
context of employment possibilities. (See Appendix I for transcripts
of each videotaped vignette.)
Thus, wc might expect that responses to the clients would differ
in a manner which corresponded to the degree of social explicitness in
the vignettes. White clients, especially the male would probably
receive societal diagnoses because of the content of the problem
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statement. By the same token, black clients, especially the male,
would be expected to draw a large percentage of individually focused
responses. In fact, if we consult the results, we find that these
trends have been supported.
In sum, then, although this study reports a significant race
effect among clients with respect to the diagnoses received by differ-
ent groups, this finding required additional qualification. It is
probable that the results also reflect uncontrolled variables. In
particular, the study may be measuring the relationship between
references to socio-cultural factors in the clients' statements and
the subsequent inclusion of these factors in the counselors' responses.
However, in this case, the exact relation between inclusion of socio-
cultural content and the race of either clients or counselors remains
unsubstantiated. It is possible that minority clients are more likely
to mention social elements in the first place. F\irther study is needed
to determine the answers to these and related questions.
Finally, several of the interactional hypotheses which were upheld
by the statistical analysis deserve mention. Some sex as well as race
effects were found to be significant. Black counselors tended to give
more societal diagnoses to male than to female clients. The results
for white counselors, although not significant, were in the same direc
tion. Tbis trend may be a reflection of the greater explicitness of
male clients in the socio-cultural area, as just discussed. However,
it is also possible that counselors perceive socio-cultural
issues as
more pertinent to the problems of male clients. This
latter explanation
would be consistent with the stereotype of the male as
bread-winner and
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the female as confined to a more individually
-oriented doicestic setting.
White clients were found to have received most of their societal
diagnoses from female rather than male counselors. This laay be, in
part, a result of the disproportionate niimber of black fenales in the
sample, since black counselors tended to focus more on the societal
aspects oi clients* problems. However, since this tendency was only
upheld for whites, this may be an incomplete explanation. Referring
to Table IX-21, we see that black males had a strong tendency to
v.iew the white females' s problem individually. In addition, the white
males did not perceive the \rtiite male client's problem in social terms
as frequently as did the other groups. Thus, these dynamics may have
contributed to the tendency of white subjects to receive social
diagnoses from female counselors.
Limitations
Although discussion of the limitations of this study have been
incorporated in various parts of the text, the major limitations will
be summarized here.
Sample
The sample selection process was the source of a number of limi-
tations. As a result of the predominance of whites, and particularly
white females, in the population to be studied, random selection was
not feasible. Moreover, because of these percentages, some random
seZection procedures were used with the white sample, but not with the
black sample. The actual cell size for the respective groups, although
close, was nonetheless unequal. Thus, the sample selection for this study
was limited in its achievement of a balanced representation between the
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respective groups.
In addition, the sample was somewhat limited by the fact that
its subjects were enrolled as students. Ideally, professionals in the
field should have been included. As it stands, the generalizability
of the study is limited to a student population.
Video Vignettes
The use of videotape presented limitations for the study described
here. While this method of stimuli presentation has advantages, it
also has some drawbacks. That is, the counselor-client interaction
was not a ’live’ exchange. Since the client was only present through
a media device, a certain degree of artificiality was inevitable.
However, to what degree this factor might have affected the quality of
subjects’ responses remains unknown. Furthermore, possible cultural
differences in the subjects’ attitudes toward working with video
equipment have not been assessed.
In addition to the issue of written versus spoken interaction,
the vignettes present issues of consistency. Vfliile a common theme
was chosen for all the client statements, there was no control for
other variation in their presentation. The researcher gave the role-
players of the vignettes free rein to improvise with the chosen theme.
However, the study contained no mechanism with which to measure the
resulting differences. Therefore, it is not known to what extent
other variables accounted for the subjects’ differing responses.
On the one hand, adhering to an employment theme provided the
vignettes with a certain degree of uniformity. However, centering all
the vignettes on employment left open the question of how subjects
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might have responded had they been exposed to other themes. For
example, it is possible that a marriage theme might have yielded more
significant sex differences.
Additional Variables
Perhaps the most major limitation of this study lies with the
variables which it failed to measure. We have already mentioned some
variables wtiich might have come into play from the point of view of
the client vignettes. Turning to the counselors, we will recall that
attempts were made to control for variables such as age, education,
and professional training.
Social class, however, was the most clearly significant variable
for which this study did not adequately account. This was the case
both in terms of the client vignettes and for the subjects themselves.
The vignettes were fairly consistent in their portrayal of similar
white-collar jobs. However, this allowed for no assessment of the
effects of class difference.
With respect to the counselor subjects, again, class has not been
measured or controlled in this study. On the one hand, we can assume
that all the subjects were of middle-class standing by virtue of their
college education. On the other hand, it is equally possible that the
family status backgrounds of the subjects differed and that these
differences affected their i csponse styles.
Therefore, we must conclude that a major limitation of this study
is its failure to address the issue of class. This error is particularly
regrettable in light of the emphasis its theory places on socio-political
and economic factors. Hopefully, future study can compensate for these
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omissions.
Implications
The major implication of the study presented here is that
"black and vhite counselors appear to differ in their characteristic
use of counseling skills and in the focus of their diagnoses of
clients' pro'blems. A related implication is the apparent difference
in skills and diagnoses received by the respective client groups;
black, vhite, and Spanish-speaking clients. There appear to be
significant interaction effects between the different counselor and
client groups. In particular, race appears to be the strongest
source of effect, while sex is only involved to a minor degree.
Findings indicate that white counselors rely heavily on passive
listening skills. The diagnoses they make reveal a limited under-
standing of social factors and a generally culture-bound perspective.
Black counselors, on the other hand, are more likely to include
expression skills in their repertoire. These skills allow the co’onselor
to take a more active role and. to deal with the practical aspects of
their clients' problems. In their diagnoses, the black counselors
demonstrate an awareness of socially relevant information, making
interpretations which extend beyond the purely individual focus typical
of the white counselors.
This study is concerned with the pervasiveness of white middle
class values among professionals in the counseling field. Current
training programs are designed largely for whit^ male and female
counselors to work with middle-class clients. As such, the skills
t counselors are inherently limited in alearned and practiced by mos'
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social and cultural sense. Furthermore, the counseling styles
preferred by many minorities may actually lie outside the narrowly
confined mode of communication sanctioned by the counseling profession.
Faced with this potential conflict, it is unrealistic to expect minor-
ities to accept false standards of acculturation. Rather, the
profession should take the initiative to expand its practice. Thus,
the recommendations suggested by this study are as follows;
1. Counselor training programs should be expanded to
teach more active, expressive skills. While white counsel-
ors may be satisfied with exclusively attending behaviors,
indications are that other groups prefer a broader range
of skills. In light of these findings, not to include the
expressive mode is to demonstrate a lack of concern for
ciiltural differences.
Although this study did not investigate actual client
preferences, the respective client groups were foxind to
receive different modes of response. Apparently, certain
skills and diagnoses are most suited for some types of
problems while other skills and diagnoses lend themselves
to different types of problems. Although not specifically
analyzed in this study, we nevertheless conclude that, using
expression as well as attending responses would prohebly be
in the best interest of a culturally diverse client
population.
2. Counselors need to develop an understanding of
social
and cultural factors, and they need to be able to
use this
knowledge in their work. Traditional counseling
models are
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concerned exclusively with the individual; these need to be
replaced by more socially-aware models for practice. There-
fore, it is the conclusion of the present study that coun-
selor training programs should have a built-in component for
developing socio-cultural awareness. In particuleir, counsel-
ors need to be sensitized to cultural differences which affect
their work. They also need to know the implications of their
own behaviors and perspectives. To these ends, the diaJ.ecti-
cal approach to therapy explored here should undergo further
development
.
In sum, these are major changes requiring major revisions in the
thinking of many. As we observed in the theoretical chapters of this
dissertation, many counselor and therapist trainers frown upon the
explicit influence of directions and other expressive modes of res-
ponse. In addition, many trainers consider socio-cultural factors tc
be outside the domain of counseling or therapy. Is it possible to
alter the current of such strongly entrenched standards followed by
the profession? Although this task may be great, it is the direction
recommended by this research study.
Directions for Futvire Research
Overview
Where does the study presented here stand when compared with
other, related research in the counseling field? Generally, we would
expect such a comparison to be made on the basis of the different find
ings of the respective studies. However, in this case, we find a
dearth of related research findings. Therefore, we must seek, instead.
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to base our comparison on the different methodologies, or approaches,
followed by the respective studies. The fact that few other studies
are directly related to the one presented here indicates the, as yet,
undeveloped stage of research evaluating socio-cultural variables in
counseling.
Referring again to our review of relevant research literature
from the counseling field, we find a number of approaches to the
question of what happens when blacks and whites counsel each other.
For the most part, these research efforts concentrate on the prefer-
ences of different client groups. In particular, researchers have
chosen to measure the clients' choice of counselors (Stranges and
Riccio, 1970), the clients' willingness to return to different coun-
selors (Banks, Berenson, and Carkhuff, 1967), and the clients' levels
of self-disclosure (Banks, 1971) • With few exceptions, such as
Milliken's study of counselor prejudice (1965) » the literature has
emphasized the clients' rather than the counselors' perspective where
racial issues are concerned. At the same time, the vast majority of
these studies describe a white counselor /black client interaction.
Thus, it would appear that the common belief that race is a black,
not a white? problem is at the root of most research in the field.
The study presented here departs from customary approaches in a
number of important ways. To begin with, blacks and whites have been
represented in equal p>*oportions , both as counselors and as clients.
Furthermore, black and white counseling interaction was assumed to be
a complex set of attitudinal and behavioral responses
necessitating
sophisticated means of measurement and appraisal. A fundamental
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difference betveen this and earlier approaches lies in the specificity
of analysis. Over the years, researchers have discussed language
barriers and linguistic differences in general terms (Vontress, 1969;
Wilson, 1971). The study offered here, however, analyzes two specific
dimensions of counseling in detail, counseling skills and diagnoses,
through which language and other cultviral barriers are manifest.
To date, researchers have failed to come to a consensus regarding
key issues of interracial counseling. Controversy, for ejcample,
surrounds the question of the effects of racial similarity and dis-
similarity on counselor-client relations (Ewing, 197^; Bryson and Cody,
1975). In view of these research stalemates, new approaches are needed
if professional acuity is to be increased with respect to the socio-
cultural dimension of counseling.
Of all the research reviewed earlier, Sue’s (1977) analysis of
cultural differences in counseling is probably the most closely related
to the present study. Combining Sue's model of appropriate goals and
processes with the results of this study indicates some interesting
possibilities. For example, the goals promoted by counselors might
be revealed through assessment of their problem definitions. The
counselors' processes , on the other hand, could be inferred from the
skills employed. Client responses could then be evaluated in a like
manner and the cultiiral appropriateness or inappropriateness determined.
In face of the old deadlocks, research literature in the
counseling
field needs to seek more sophisticated approaches. If
coxinseling and
therapy are to spring free from the trap of their
white middle-class
encapsulation, new definitions of counseling effectiveness
must be
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created. Effectiveness is not simply a question of whom t,he client
’likes’ or what the covinselor thinks 'works'. Rather, standards of
effectiveness must take into account the socio-cultural factors of
counselor-client interaction.
Future Research
The study presented here offers some insights into the socio-
cultural dimension of counseling. However, considering tl'^e sparcity
of research in this area, we must emphasize the preliminary nature
of these findings. Many more investigations are essential if ve are
to begin to fill in the questions which are raised here. A few of
the areas in which further research is called for are as Tollovs:
1. a) Clients' responses and preferences need to be assessed as
well as those for counselors. Clients need to be tested as live
participants in the study. In particular, their preferences for
attending and expression responses need to be determined.
b) Once clients' preferential modes of counseling have been
assessed, the variables of counselor race, culture, and sex must be
added to the equation. That is, we must determine whether the clients'
preferences vary according to the culture of their covmselor. For
example, do Spanish-speaking clients prefer expression skills from
other Spanish-speaking counselors but more readily accept the passive
attending mode from white counselors?
2. Sex differences need to be more carefully evaluated. This
study yielded little significance with respect to sex effects. However,
other populations need to be studied in order to see how representative
these results are. In addition, different client problems not centering
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on an employment theme might be compared to isolate those most likely
to produce sex differences.
3. This study only obtained a single response from counselors.
Any interview, however, consists of a series of response patterns.
Iherefore, it is not sufficient to study single skills^ the sequences
of skill use demand research attention. Are white counselors, for
example, more likely to use expression skills later in an interview?
Can expressive styles, such as those indicated by black counselors in
this study, differ with respect to the sequence of attending and
expression utilized?
1. Social class variables should be included in futxire research.
Do persons of different socio-economic status groups use different
skills and diagnoses; do clients of different status receive different
treatment? Previous research has documented differences with respect
to clients which could in all likelihood be verified by methods such’
as those employed by this study. The question of counselor differences
by status has been addressed in the literature primarily in terms of
clients' reactions to counselors who appear to represent different
status groups. However, since counselors from lower class backgrounds
raise their socio-economic standing as they join the profession, studies
should turn to the respective communities and assess the 'natural help-
ing' styles found there.
5. Spar.' sh-speaking counselors should be included as well as
Spanish-speaking clients. Research should never attempt to generalize
from one minority group to another. Furthermore, the different Spanish-
speaking groups can also be expected to differ from one another.
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The generalizability of the results indicated here can only be
increased through wider assessment. Therefore, a greater diversity
of ethnicity should be found in future research efforts. For example,
other foreign culture groups could be compared or black and white
samples could be foxmd which differed according to such variables as
age or geographic origin.
6. This study maintained separate findings for the analyses of
skills and diagnostic focus. However, correlations for these respec-
tive modes of response could be obtained to learn if certain skills
are used more often in conjunction with a particular type of diagnosis.
For example, this study found that whites tended to use attending
skills and individually focused diagnoses. However, further einalysis
would be needed to determine the significance of this correlation.
In addition, the specific skills used in conjunction with each type
of diagnosis could be found, addressing the question of appropriate
goals and processes discussed earlier.
7. a) The types of problems generated by clients of different
cultural groups need to be studied. The vignettes in this study were
constructed by giving various role-players an opportunity to improvise
on a theme. As a result, the study was limited by uncontrolled variables
introduced during this process and by the assumption that the clients'
statements were representative of their cultural group. In another
study, the role—players could become subjects. Their responses coiild
be analyzed to determine if, in fact, members of different groups differ
with respect to the problems they bring to therapy. For example, the
Spanish-speaking clients in the present study appeared to phrase their
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problems in "the most, clearly societal terms. More studies would be
needed to discover the nature of such trends.
b) The present study also indicated that the clients whose
problems were nost clearly societal in presentation received the most
societal responses from counselors. However, this finding although it
sounds logical, must be considered as tentative since the study was not
designed to measure such an effect. Fvirther study is needed to deter-
mine the exact relationship between clients* problems and their
counselors* choice of focus.
8. The non-verbal dimension of the counseling relationship needs
to be investigated in conjunction with the verbal aspects of skills and
diagnoses. Such non-verbal behaviors as eye contact, gaze patterns,
and counselor-client distance have been commonly recognized as culturally
determined. If the verbal dimensions of skill use and diagnostic focus
vary by culture, research is needed to discover how these correlate
with the non-verbal behaviors. Without including the non-verbal as
well as the verbal, researchers may only draw false conclusions. Al-
though counselor and client differences might appear to be verbally
determined, strong non-verbal messages might actually be the significant
sources of difference.
9. Different content areas of client problem statements need to
receive further research attention. This study used an employment
theme; future studies could compare such themes as marriage, feelings
of depression, fear of death, or poverty. These themes could then be
compared to see whether they elicit different or similar types of
responses from the respective cultural groups.
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10. Training programs need to be designed and evaluated in
order to test the recommendations made by this study. It is not
enough to propose that training be expanded to include a "broader
range of counseling skills and a greater awareness of socio-cultural
factors. These changes must, in turn, be tried and tested to dis-
cover their effects on the different counselor and client groups.
This list for further research study does not pretend to be
exhaustive. In fact, we might say that the study presented here has
succeeded in generating more questions than it has managed to answer.
Thus, the task for members of the counseling profession is clear, if
we are to truly understand the function of socio-cultural faotors
within the counseling setting.
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APPENDIX I
TPAKSCRIPTS OF VIDEOTAPE VIGNETTES
Tran3crii;ts for the eleven vignettes which were made for
use in this study are listed here. Tne first six are from the
final version of the ta.pe. They follow the sane order in vhich
they were presented to the subjects for viewing. Except for
tape these first six tapes were also used in the pilot,
study. In addition, transcripts of the five other vignettes which
were only used in the pilot are listed here.
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1. TAPE ONE : \'/KITE FL^IALE CLIENT
Welu., I i.eel a little bit nervous about being here, a little bit
strange. But, you know, really, I, I don’t have a, its not a really
big pro Diem. Its just that I don't know what to do with s;/ life. I,
right now I'm, I'm just staying home with my kias. And I, you know,
I enjoy being a mother. But it, you know, it seems liKe there should
be something more in my life. I'm just not feeling fulfilled. Ana
I have, I have, I'm sure I've got talents and interests, but I just
don t know what they are. And I'd like to De able to, you know,
explore a little bit more about what is me ana know a little bit more
about myself so 1 could do^ something, outsiae of my home, and mir
,
ana I feel a little guilty talking this way because, you know, ry
kids are beautiful and my, and my husband loves me, and. But I just
feel like you know, there's some excitement out there that I'm, I'm
missing out on, and, and I know that its there and, and I*d just like
to have some of that.
2. TAPE TWO: SPAi'lISH-SPEAICIKG MALE CLIENT
V/ell
,
I was invited by a cousin of mine to come here and find a job.
I couldn't rin4 £• job in Puerto Rico, so I came here. But then I
found out tnat I nad a nard time with the language. I couldn't even
understaTid when I went to the interviews what I was being asked. Anu
tnen tne type of job that I found wasn't really a satisfying one lOr
me I didn't, I never thought I was going to be doing that. And the
attitude of the person that was interviewing me was not even good. I
didn't like the way he was actually asking me the qucstioru;, like,
like he didn't want me to, to do good, /uid his attitude vas noi. a
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positive one. And when I found out how much 1 was folnp, to cet paid,
^ thought I wasn't, I uidn't want to get that job. And besides,
that I had to get some sort of job because I didn't have money by that
time. And I wanted the money, I needed the money. So, I got the job
and I went over there. /Uid I didn't know the people, like, I saw
some of the people were really good to me, but other people, other
persons were not that good. And I began to feel this sort of feeling
like I wanted to leave the job. And, which I did, and now I have no
job.
3. TAPE ThREh : BLACK I-IALE CLIEIIT
I'm really kind of frustrated. I, I, ah, have this, I’m, I feel like
I'm caught in a bind, I have this strained situation. You know, my,
my, I'm the oldest in a large family. And my father died a number of
years ago, and well, my mother's really worked like a champ, but
recently she lost her job. V/ell, actually, she didn't lose it, she
just, she got laid off temporarily. You know, and the older, my older
brothers and sisters, the ones who are, who are kind of next to me in
age, aren't really workers*, they're not doing too nUch. And even
though I don't live at home, I'm always kind of exp-, the people
expect me, they expect me to, to kind of help out financially. It's
kind of frustrating because I don't really have that much money either.
Arid then, to top things off, my sister just went and had a baby. And,
I tried to get ner not to, not to have it. to have an abortion or
sometning. But she wanted to have her child and now that's an added
burden. And there's all kinds of bills coming in, and I keep getting
pjnone calls, and I don't know what the hell I'm going to do.
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TAPE FOUR : ViTIITE MALE CLIEIJT
You knov, I think, vhat it really gets dovn to, what reaJLly pisses me
off, is that I’ve been a teacher for five years, I've got a dajnried
good record, I come to school, to better my job, to be a counselor,
I spend two years here, I get straight A's (except in the School of
Ed where tney won't give me a grade for half my courses) and now I
get cut and I can't get a job. Every time I try to go for an inter-
view they say, "Oh, your 're qualified, yes, Mr. James, you’re wonder-
ful, you’re just great, but we have Affirmative Action to consider."
How, I don't want to cheat anybody out of a job, but I'm getting
cheated out of a job. /vnd I don't think its fair. I don't know
what to do*, I mean I'm going to have to go and work for some place
like MacDonalds. Or go back to teaching. Because the women and the
blacks, and the Puerto Ricans, and the Polish, and the Nipponese, and
the Guamanians are all taking ray job. I, yeah, I'm really getting
frustrated
.
5. TAPE FIVE : BLACK FEMALE CLIENT
I’m really getting discouraged. This year my youngest child is going
to school and I thought I'd be able to get a job. And I’ve applied
for work, and jobs either fall through, or I don't have the training
for it, or, or something. And I just don't know what to do. Ve
really need some extra money. Prices keep going up, and he hasn't
gotten any raises, and I’m sick of being at home, of just staying at
home. I've been at home ever since I've been married for nine years.
/uiQ we had the child right away, the first one, and then we had two
more. And I've been home all the time and now I'm, I'm. just. I'm
246
ready to get out.. I don't, I just really have to get out of the
house. And I want to make some money and I, I just don't know
what to do. I can type a little bit. But, I don't seem to be able
to type good enough to get a job. VTnat I'd really like to do is be
like a receptionist. I'm really good at doing that, of welcoming
people. But nobody seems to want me with the skills that I have.
Ana I'm really getting discouraged.
6. TAI’E SIX: SP/j;iSH-SPEAKIhG CLIENT
I'm really upset because I've been trying to find a job and I haven’t
been able to find one. And I've been looking all over. And yesterday
I went, I saw this ad in the paper and it was an ad for a receptionist
in a factory. And I went to apply for it. And when I talked to the
manager he said to me that he couldn't offer me the job that he was
eoivertizing, but that he could place me someplace else there. And
when I reouested for, to see the place where I would be working, he
took me upstairs in the factory into a, a back room where there was a,
a big machine. And he told me that the job that he could offer me was
working in, in one of those machines. And I felt that I'm qualified
to do the receptionist job, and yet what he offered me was a molding
job. /uid I, that really turned me off.
Following are typescripts of additional vignettes which were used
in the pilot study only;
7. BLilCK FE!^7iLE
Well, I have this problem of communicating well with people. I'm work-
ing in the school system and I, I just received my tenure, and I feel
kind of relaxed, so I'm not going to really rock the boat too much.
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So I
,
I have this problem of really trying to stay out of it, and
no w mahing, rock the boat, so to speak. I, I try to do some of the
things that are expected of me. And I, I don't cause anyt>ody any
problems, so I try to do my thing and let everybody else cio their
things, so, when people bug me I
,
in order to try to keep my job
or being placed on a lesser job, I just withdraw into myself. I
know I'm really having a lot of inner emotions about it tx-w. I'm
really getting really kind of fed up, but I really don't knew how to
handle it. I, I'm feeling secure in what I'm doing, with the job
and all, but I feel empty inside.
8 . WHITE Fn<lALE
I'm. looking for a job. /ind it's really a problem for me. When 1 got
out of school my exx^ectation of what kind of jobs were going to be
there maybe weren't very realistic but I’m not finding the kinds of
jobs I expected to find. And so, when I find out about a job very
often it'll have terrible pay, the hours will just be very inconven-
ient. Somietimes the jobs aren't even really in my field. And then,
on the other hand, these very same jobs, I, I sometimes, I’m afraid;
can I handle them, you know. Can I do the work that's expected of
me? And, it leads me to the point where, I WAWT a job, but, I don't
know, (sigh)
9. BL/VCK FEI'IALE
I've come in today to talk v:ith you aljout getting a position as soon
as I possible can. I've completed my degree and I've subrnitted my
resume to several institutions throughout the country. I’ve even
attended one of the major conventions that was held recen"tly in my
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field. And people seem to look at the resume arid talk about how
excited they get about the kind of work that I've aone in the process
of getting the degree. But then they go on to say that I don't have
enough real world experiences for them to accept this resume without
going back and going througn a lot of interacting with their staffs
at home. And its really become quite finistrating
,
I'm getting low on
funds, and really very concernea at this point.
10 . v;hite male
I think I do a lot of reaching out to other people that isn't recipro-
cated. The kins at my school don't respect me, they don't do what I
ask them to do, they don't do what I tell them to do a lot. The
other teachers don't respect me too, I think tney take advantage of
me a lot, you know, I think they think I'm such a good teacher some-
times. I think I really let people step on me. At home there's been
a real break down in communication, a real, a lot of stuff just doesn't
get dead-t with between the two of us. Sometimes I feel like I just
have too many commitments. I have an old house and I work on that all
the time. And I have an old vehicle i an old truck, and an old car, and
I work on them every weekend. And my job I work at six times, six days
a week, (sigh)
11. BLACK MALL
Today I get the word that I am in the top five for this job. Its been
months, literally months, I am so anxious. And when I think about my
anxiety aoout this job it is almost as if that if I don't get the job
something miust be VTong with me. Something must be basically wrong
with Tie that I did not come out to be number one. I don't, I think
2A3
that it^s somethins that all of us fear, that ve have within us, naybe
especially us males, being the number one. Hacho! And my whole self
concept seems to be tied up in this job, or the getting of this job. And
I'm afraid, ana I'm insecure about it. And yet I really want this job.
I'm afraid that if I don't get it something, that I'll go into a deep
depression that will say, "Hey, Irv Rhodes, you're just not worth it,
not really on top of it." And that’s causing me a lot of fear and
pain at this particular point in tine. It's been too long, its been
a long time, and even longer, longer in terms of my thinhings about
it, I wish it were over.
APPENDIX II
WRITTEN QUESTIONNAIRE
A copy of the four page written questionnaire used far subjects'
responses to the videotaped vignettes is presented here. (The
copies which subjects received were reproduced by mimeograph.)
PAGE ONE
After viewing the videotape, please answer the two questions for
that segment of the tape:
TAPE ONE
1. '((That do you think is the problem?
2. What would you say to this person?
TAPE TWO
1. VJhat do you think is the problem?
2. What would you say to this person?
PAGE TWO
TAPE THREE
1. What do you think is the problem?
2. Wiiat would you say to this person?
TAPE FOUR
1. What do you think is the problem?
2. What would you say to this person?
PAGE THREE
TAPE FIVE
1. What do you think is the problem?
2. What wovLLd you say to this person?
TAPE SIX
1. What do you think is the problem?
2. '.-^hat would you say to this person?
PAGE FOUR
Please answer the following:
1. Female
Male
2. Black
White
Asian
Spanish-speaking
Other (specify: )
(
3. Age:
under 20
20 - 30
30 - UO
liO - 50
over 50
4. What is your current employment?
5. Briefly describe the training you have had.
6; DO YOU HAVE ANY COMMENTS OR SUGGESTIONS?
Thank you very much for your cooperation.
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APPENDIX III
SCORIIIG MAiiUAL
Responses to the two questions ( ”V.Tiat do you think is the
problem?" and "What would you say to this person?") are scored
using separate scoring methods. The first question is evaluated
in terms of the focus of the counselor’s response, determining
whetner it places emphasis on the individual, the society, or a
combination of these two. The second question is scored accord-
ing to the skills used by the counselor when responding to the
client. For this Tjurpose, skills are considered as those defined
by the Hicrocounseling Taxonomy, with minor adaptations.
This manual, describes the two scoring systems in detail. In
eacn case, a general introduction is given to acquaint raters with
tne conceptual framework utilized. This description is followed
by a list of specific rules used in each of the scoring categories.
Rules are further elaborated with examples of responses which would
be scored in that category.
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ocoring Systen lor the Question: 2) What Would You Say to this
Person?
Introduction
Responses to this question are scored using the Ivey Micro-
counselin^^ iaxonony
,
slightly adapted to fit the mode of the responses
on the 'v/ritten questionnaire.
The I'iicrocounseling Taxonomy lists two types of skills. Attend-
ing Skills and Expression Skills. The skills used for scoring are
as follows
:
I. Attending Skills
A. Open Questions
B. Closed Questions
C . Paraphrase
D. Reflection of Feeling
II. Lxpressicn Skills
A. Directions
B. Expression of Content
C. Expression of Feeling
D. Interpretation
E. Direct Mutual Commimication
In addition, Microcounseling includes two summarization skills
and a minimal encouragement skill, but these have not been deemed
relevant to the set of tapes used here
.
The following pages give detailed descriptions of how to identify
the various skills in scoring written responses. Examples are given
in each category, drawn from the data collected in the pilot study.
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Kote that multiple-scoring is possible.
I . Attending Skills
A. OPhh Q.UhSTIOhS :
Open questions in the Microcounseling system are those vhich
cannot be answered with a simple "yes" or "no". Instead, they are
designed to get the client to continue exploration in greater cepth.
They are an open invitation to talk.
Examples of open questions are:
1. ..."What will happen when you find a new job? How do you
want to be respected?"
2, "I 'a ask him if ne enjoyed feeling that way. If he said
not, I'd help him to isolate one part of his life that he could
feel success in..." (first part here would be scored for closed
question)
5. "Wliy don't you seek to draw the other meinbers of your family'
into a team effort with the problem? ..."
Typical clues for an open question include such words as 'why",
"how", and "what". As the examples ahove show, open questions can
be combined wuth other skills. The follovung two examples illustrate
combinations with paraphrases and reflections of feeling:
h. "It sounds like you’re having a real tough time, let's look
at the reasons for it. Can you give me some substantial examples?
(This could elicit a yes or no answ’'er, but it is assumed to equal
tne question "V/hat are some substantial examples?' Asking the client
to giv(_ examples is considered open-ended.)
5. "Wow! That's a lot of responsibility for you to shoulder.
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It must be frustrating?"
This last example is one which might be hard to distinguish.
It should be considered as an oiten-ended way of checking out a reflec-
tion of feeling. On the other hand, a simple "Are you frustrated?"
would be considered as a closed question. Occasionally responses
which would be expected to stand as statements are written with a
question mark. This device is a counselor’s way of simultaneously
checking out what he/she has heard and asking the client to respond.
For example "You're having a tough time finding a job, employers
don't seem to warn: you, and you don't know what to do next?" would
be scored as both a paraphrase and an open question.
Open questions can be phrased indirectly. For example,
6. "I'd ask him to explain how he felt..."
7. "I'd try to find out what he wants..."
6. "I'd get her to look at how..."
These three beginnings are indications of an open question. In
sorie cases they might lead to another skill, such as interpretation
or reflection of feeling.
In summary, open questions show that the counselor is trying to
get the client to talk more about the presenting problem. In particu-
lar, this skill needs to be distinguished from closed questions which
might appear to have the same intention.
B. CLOdlD QUEbTIO:iF) :
Closed questions are defined according to the Microcounseling
Taxonomy as questions which elicit a "yes" or no answer.
Gome examples of responses scored for closed questions:
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1. "Have you thought about having a part-time job? Getting
out?"
2. 'Kow old are you? How old are (your) brother and sister?
Have you thought of Family Service? ’welfare? etc..."
3. "It must have made you feel bad when he offered you that
second job. As if you were not good enough to be a receptionist in
the front office. Did he give you a reason?"
h. "Do you feel fear and anxiety? Do you have a certain concept
of what the male image is? Do you feel a male has to achieve more
than a female?"
These last two examples show how the closed question can be
combined with another shill, as for instance a reflection of feeling.
Closed questions can often be combined with open questions (i.e. "Did
he give you a reason? V‘?hat did you think of what he said?" Also see
open questions, example 2.) In such cases, the response is scored for
both skills.
Closed questions can also be expressed as indirectly stated quotes.
For example, "I would ask him if he had considered going to Welfare."
In other words, the response must be one which is in a questioning mode
but which, in and of itself, does not elicit an open-ended response
from the client.
C. PARAPHRASE :
Paraptirase , as defined by the dictionary, is a restatement. In
the Microcounseling Taxonomy, a paraphrase is a restatement by the
counselor (or the client) of content, not feeling, statements made in
the conversation.
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Paraphrases can be of varying degrees of helpfulness, depending
on the nature of the restatement and the choice of vords. However,
it should be noted that this dimension of effectiveness does not
enter into consideration in the scoring system described here.
Paraphrases can take the form of exact restatements of clients' remarks
or they can be amplifications of what has been said. Amplification
must be by the introduction of new vocabulary only, since the use of
a new frame of reference would make the statement an interpretation.
Some examples of paraphrases are as follows:
1. ’’What 1 hear you telling me is you are not in any wsition
to taxe these responsibilities, yet you feel they are on your
shoulders .
"
2. "You're wondering if you will ever find a job and what you
must do to get something you want."
3. "You feel that you are qualifiea, but that you are being
offered a less interesting and desirable job."
liotice tnat paraphrases are to be distinguished from reflections
of feeling in that they deal with nonaffective content only. In #3,
although the word "feel" is used, a thought is actually what is being
described.
U. "You're a good wife and mother, but there's also a real you
that is seeking something more. Is that it?" (This includes some
amplification, but it does not qualify as an interpretation because it
is too close to the frame of reference used by the client.)
D, RLFLECTIO:: OF FdELIIIG :
Reflection of feeling is similar to a parapnrase, except that it
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nust include mention of a feeling attributed to the client. The
counselor might be referring to a feeling already mentioned by the
client or might be suggesting a feeling not already brought up in
the statement of the problem.
Examples of reflection of feeling items are ;
1. "I would acknowledge his frustration at wanting to help yet
feeling limited in his o\m resources."
2. "You’re frustrated? What are you going to do with all that
frustration?" (This would also be scored for open question.)
3. "You sound angry that someone else is going to take your job
away .
"
Key words to look for in scoring a reflection of feeling are
affective words; Frustration, anger, relief, excitement, hurt, etc.
To discriminate reflections of feelings from paraphrases ascertain
whether these are legitimate feelings and not just thoughts. Also
make sure that what are being referred to are the feelings of the
cliert; if it is the counselor’s feeling, then an expression of feel-
ing would be scored instead.
Reflection of feeling can also be expressed with indirect quotes;
for exaniple
,
"I would get him to look at his feelings of frustration.
However, to be scored as a reflection of feeling, a specific feeling
must be named. "I would get him to look at his feelings" is too
generalized and would only be scored as an open question.
II, Expression Skills
A. DIRECTIONS :
Directions refer, in the Microcounseling Taxonomy, to the giving
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of direction by the counselor. Although the airectiveness could be
related to the interviev itself, for the purposes of this scoring
system directions refer primarily to action outside of the counsel-
ing situation.
Some examples of responses scored for directions:
1. "I feel that he should seek out other supportive agencies
to help the family get by - VJelfare, food stamps, social security,
etc .
"
2. "My response simply is for her to look elsewhere for work."
3. "You must recognize what you can do as a person and accept
that as sufficient. Avoid getting caught up in family situations."
U. "You are qualified to perform as a receptionist, so don't
give up because of this let down.".
5. "bver had any assertion training? Agree it is hard and
be directive."
Most advice falls into the direction category. However, direc-
tions must be distinguished from expression of content, expression of
feeling, and interpretation. Often a single response falls into one,
two, or more of these categories. Example ^5 above is also an expres-
sion of feeling since the counselor would in all probability need to
express feeling to give the agreement. (However, fh does not involve
any sharing of feeling in order to support the qualifications of
receptionist
.
)
B. EXPKESSIOH OF COHTEHT?
Expression of content is a skill which runs parallel to the
parapnrase in that it entails expression of content as opposed to
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feeling;. In this case, liowever, the content cones fron the counsel-
or's ovn contribution rather than from the client's statement.
Some examples of expression of content:
1. "Consider taking; the machine operator's position and/or
filing charges of discrimination 'with the human rights commission."
(This is a direction, but also includes content related to filing
charges.
)
2. "I saw ner as a secure, assertive person needing some employ-
ment counseling, maybe assistance in job hunting, interview procedures,
etc." (Again, directions which include content).
3. "This isn't an unusual situation, hang on, and I feel that
we can try to work together on a solution. Let's begin by listing
all the factual information you have."
Expression of content is also the skill to be used in scoring
most expressions of opinion, unless those OT)inions clearly involve
the affective dimension. Examples:
U. "It's a rough situation. Have you thought of looking in
other areas of the country?"
5. "You have persisted, however, and that's good."
C. EXPRESSION OF FEELING :
Expression of feeling parallels the skill of reflection of feel-
ing in much the sane way that expression of content corresponds to
the paraphrase. According to Microcounseling , this skill refers to
the sharing of feelings by the counselor. That is, the counselor
offers his/her own feelings instead of, or in addition to reflecting
the client's feelings.
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r^xaraples of responses scored expression of feeling-:
1. "Coula not deal vith him at all. Felt defensive ana
threatened.
"
2. "I am very impressed with your background, fou mast not
give up hope." (This is also a direction.)
3. "1 know how you feel! I had the same experiences myself.
I don't really know what else to say...." (Simply saying ’’I had
tne same experiences myself" would be scored as an expression of
content. However, the emphasis on feeling that is apparent, from
the first sentence ma,kes this an expression of feeling.)
expression of feeling usually necessitates an "I-statement"
on tne part of the counselor. Feelings can be from a x^st situation
(’’vlien I had trouble finding a job two years ago I was very frustra-
ted."), in the context of the counseling interview (fl and #3 above),
or as feed-back to the client (#2"above). Usually this skill entails
a reference to a specific feeling,., however , expression of feeling
may also be scored for feelings which are simply referred bo. For .
example:
h. "I would share my own feelings with her...
3. "I would sionpathize with her problem..." (However, '‘Validate
her frustration" is scored as a reflection of feeling because it does
not involve the counselor's own feelings.)
Notice that "feeling" is not scored when it is used as a substi-
tute for thinking. This is the same rule that applies to bhe reflec-
tion of feeling. For instance "Since you are limited in what you
can
ao, I feel it is necessary for you to delineate the ario\int
you can
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do'’ woula be scored for directions, not as an expression of feelinj^.
D. Il^TKHPRLTATION
:
Interpretation, according to the dictionary definition, means
an explanation of meaning. The Microcounseling Taxonomy specifies
interpretation vithin the counseling setting as an explanation which
offers a new frame of reference. Interpretation differs from a
simple restatement in that it makes obvious the meaning of the state-
ment from the counselor's point of view.
Some examples of interpretations are:
1. ’’You appear to have difficulty in identifying with being a
f
male and confuse as to the fact that we all can fail. Life goes
on.
"
2. "Your problem is existential angst, back to the kitchen
and forget Hollywood foolishness about excitement." ( Includes
directions.
)
3. "You sound like your frustration is not only with not being
able to find a job. A fear of failure can be difficult to face."
H. "You seem to be feeling really down about yourself, perhaps
as if you don't really have control over your life, is this true?
(Also score for reflection of feeling and open question.)
Pointed questions often indicate an interpretation. Questions
that include terms that have not in any way been mentioned by tne
client are interpretive. For instance:
5. "V/hy did you feel it necessary to declare that you want
a
job? Is it possible that you are afraid of being responsible? Afraid
of failure? Do you think that your wants and your needs
in terms of
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a job mi^ht be selfish?"
Interpretations make clear vhat the values and the biases of
the counselor are. Other examples of different interpretations ore:
6. "The client is feeling sorry for himself and should face
up to the new reality that people are competitive and nothing is
guaranteed anyone. (h’ot scored for reflection of feeling.)
T- "...Free yourself of this ariziety. Look at it from a
political level. liot everyone can get the top job - be best. All
should be equal."
E. LIRLCT IfJTUA.L COIfUIJICATIOK :
Direct mutual coirjtunication refers to an interaction between the
counselor and client in which both become engaged in an equal, mutual,
participation. Since this scoring system only evaluates the counsel-
or's response, scoring for direct mutual communication means that this
type of interaction must be inferred.
Some examples of items to be scored:
1. "You aren't looking at me while you are talking. Are you
afraid? Of vhat? You are communicating now, let's continue. You are
doing fine."
2. "You have communicated your problem quite well to me. Vfny is
it that you feel others don't understand you?"
3. "Let me try to restate the specific areas you feel are your
main source of conflict frustration, etc., in your life. Please help
me if I forget to include one of them."
U. "You sound a little annoyed at your family - but at the same
time enjoy the responsibility. Is that a right judgment on my part.
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These examples indicate that a direct mutual communication is
rarely, if ever, scored by itself. The same response is likely to
be a question as well (^1, #2, above) or a reflection of feelinc
) or a summarization (#3).
Scoring System for the Question: 1) V.liat ,Do You Think is the Problem?
Introduction
Responses to this question are to be scored in terms of the way
the problem is viewed; does the counselor see an individual problem
or one which is societal in nature?
Scoring for this item is multi-dimensional. On the one hand,
distinctions are to made for focus on an individual-societal continuum
At the same time, qualitative aspects of the responses are to be taken
into consideration.
1 . The Individual-Societal continuum consists of Uiree major
categories: Individual , Individual-Societal , and Societal . In
addition, the Individual category can be further subdivided into
Individual-self and Individual-other. Thus, we have: I~.s , I~.Q >
and S.
Responses focusing only on an individual are scored I-s or l-o,
while those focusing exclusively on the societal level are scored as
S. The IS score refers to responses which aemonstrate a
synthesis of
both individual and social concerns.
2. Scciing for the qualitative dimension parallels Jackson's
Black Identity Development and White Identity Development (1975)
f^ta^,
theory of conscientizacao (Freire, 19(3).
es
and the
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Four categories are used for scoring wnich form a matrix with
the four Individual-Societal categories alreauy described. (see
aiagrom) The foxir categories are as follows:
I. Destructive : The counselor expresses a hostile attitude
which blames either the individual or the society for the problem,
or cites a scapegoat as causing the difficulty. This category most
closely resembles the lowest stage in Jackson's kliite lueatity theory
or Magical - Conformist consciousness as described by Freire.
II. Descriptive : The counselor views the problem in a socially
acceptable manner. Responses in this category are the most oovious,
the most socially-conditioned answers. Often, a counselor simply
parapixrases what the client has just said. In' Jackson's schema,
conditioned responses with an individual focus are similar to the
Passive Acceptance stage, while those responses with a societal
focus are most like the stage described as Active Resistance.
III. Constructive : Counselors' responses in this category
indicate that a need to change the status quo is a central T;art Oi.
the client's problem. Rather than a static view of the problem,
counselors see a need for both thought and action. Contradictions
may be mentioned but these are seen as within the individual or with'
in the social system. This is a transitionca category which
follows
the Redirection stage in Jackson's theory or the beginnings of
the
Critical state in Freire' s theory.
IV. Dialectic : In this category, counselors view the
problem
with a clear awareness of the interconnectedness of
individual and
social aspects of life. Problem statements do not
weigh heavily on
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either the individual or the social system tut take both into account.
Contradictions and the need for their resolution are evident. This
cate^^ory resembles Jackson's Internalization and Freire's Critical
thought
.
"VJiAT IS THE PROBLLM?" IIATRIX
SHOWIIIG SAMPLE RESPOHSES IN EACH CATEGORY
^ Individual- Individual- jlndividual- '
self
j
other Societal Societal
I-s (I)
"His own *'
^ cocky bad at- .
Destructive titude" 1
1
1
1
1
1
1
i
I-o (I) , IS (I)
^
S (I)
An excessive- '’Reverse dis-
|
ly irrespon- "Self-styled crimination,
sible family" liberal" Affirmative
action is tak-
1
ing nis job”
I-S (II)
1
"She feels |
II unfulfilled"
!
Descriptive
paraphrases
i ,
I-o (II) IS (II)
:
"The inter- "She is *'
viewer's limited by i
attitude'' her mother
role"
i
J
D (II)
Discrimina-
tion, lang-
uage .
j
I-s (III)
j
I-o (III)
,
1
"She needs to | "Family needs i
III deal with anbi-;- to develop
Constructive
, valence if she' support
i wants out" i system" .
1 j
i 1
1
1
IS {111) \
"A changing
j
woman in a
changing
society"
S (III)
"Social 1
systems need
to be
changed"
'
1
\
IV
.
I
Dialectic
i
1
y
Z.
W T'
IS (IV)
"he is seeking
to be respectev
as a human be-
ing. V.'ants a jo
Whicn is more
than a source
of money"
^ // ‘/
1 /
1 /
i /
1/
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It should be noted that there are no I-o (IV), I-s- (IV), or S(IV)
categories. This is because the dialectic thought which this scoring
method measures involves an awareness of both individual ajid social
aspects of the problem. Therefore, contradictions of a purely indi-
vidual or social nature are scorea either 1-s (ill) or S (III).
The following pages describe tne separate scoring categories
in greater detail. In each case, examples are given to mahe the
distinctions as clear as possible. In order to score a given
response, the following steps are recorimended
:
1. Score for the Individual-Societal continuiuri. first- determine
whether tne response contains any social or cultural elements. If it
does it is either 13 or S; if not it is I-s or I-o. Then proceed to
either 2a) or 2b).
2a). Discriminate between I-s and I-o. Is the focus of the
problem statement the client or another individual, or a £XOup of in-
dividuals, such as family or friends?
2b). Discriminate between_ IS and S. Is the focus of the p-roblem
statement on purely social factors, or is the client placed in a
social Context?
3. Score for quality within the appropriate Individual-Societal
category. Using the examples, find the tonal quality wiiich corresponds
to the response being scored; either destructive, descripauve, construe
ti'^'^e, or dialectic.
Uote that multiple scoring is not possible.
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1.
INDIVIDUAL - SELF :
ResjjonDcs scored I-s focus on the client as the source of the
problem.
I-s (I) Destructive: Responses rated this way are negative in
attituae to the client. Direct or accusatory blame is usea in
pointing to an inadequacy of the client as the cause of the problem.
Examples:
1. "Your problem is your own cocky bad attitude. You project
bad motivations and attitudes onto other people."
2. "Your problem is existential angst. Back to the kitchen
and forget Koll>"v;ood foolishness about excitement."
I-s (II ) Descriptive : Responses see some aspect of tne indi-
vidua]. as the cause of the problem. Unlike I-s (I), there is no
derogatory tone. Stating feelings is typical of this category; also,
a variety of psychologisms appear here. Examples:
1. "Depression, low self-esteem"
2. "Frustrated about job situation." (although the job situation
is a vafTde mention of the larger issues the focus is on frustrated
feelings.
)
3. "The iDroblem is getting a job."
4 . "Frustrated that she can't find a job to use her skills and
somewhat angry." (This is typical of naraplnrasing responses which
are parallels of the client’s statement ana which fail into this
category.
)
I-s (III) Constructive : The responses scored for change differ
from those just mentioned in that the client's problem is seen as
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holding more possibilities for change. For instance, the problem
night lie vith how the client deals with feelings rather than the
mere fact that the client has those feelings. Contradictions nay be
in evidence, but these are contradictions within the individual
psyche, as viewed by the counselor. Solutions to t.ne problem are
presumed to entail change primarily at the individual level.
Ixamples
:
1. "She is beginning to question reasons behind the answers she
is receiving."
2. "He seems to be confused about where the bad feelings are
coming from - within himself, outside himself." (despite vague
reference to ’outside' the focus is on the feeling of confusion.)
3. "You would like to maximize your life possibilities but you
feel guilty if these desires interfere or conflict with your other
roles." (Note, mention of roles is not the focus here.)
2. INDIVIDUAL - OTHER :
Responses scored I-o focus on an individual other than the
client as a major factor in the problem. The statement may include
the client as well. Most frequently mentioned others are family
members and employers.
I-o (I) Destructive : This category includes hostile remarks
about other inaividuals as the cause of the proolen. Examples.
1. "Your problem is an excessively dependent and. irresponsible
family.
"
I-o (II) Descrintive : Responses focus on the actions or
other than the client as the cause of the problem.attitudes of persons
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Examples
:
1. ’’The problem seems to be the man not knovinL; really what he
wants to do and people giving him little respect." (the first part
of tnis response is scored for I-s (ll) ).
2. "Family is calling for assistance, he doesn’t have a lot of
money." (also I-s (ll) )
I-o (ill) Constructive : The responses scored for change ran
parallel to tnose in I-s (III), only focusing instead on the other
individuals. Example:
1.
"Fair.ily needs to improve their communication and cooperation."
3
.
Il.DIVIDUAL-EOCIET/j;. :
Responses scored IS focus on the interaction of tne individual
and social systeras as the cause of the problem. Father tiaan seeing
the problem as one of either the individual or the society, the
subject takes the individual as part of a larger social context.
IG (I) Destructive : Responses scored this way carry a negative
connotation. Although they combine individual and sociesal elements,
they do so in a fatalistic or a sarcastic manner. The tone of the
statement is important. Examples:
1. "He’s a victim of society. Ilothing personal."
2. "Self-styled white liberal."
3. "He is feeling the ojjpression and racial prejudice of the
UG without realizing that that is what he is feeling.’'
IG (ll) Descriptive : Responses in this category focus on the
individual in a social context in the most obvious v^ays. Typical
of
tnis group are statements which consider the problems of
social roles
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or acculturation processes. Examples:
1. "This voman has no identity other than that imposed upon her
by the role of mother and wife."
2. "V.’oman experiencing problem of new identity crisis fsiced by
many females."
3. "Ke has been transplanted into a culture which is foreign
to him."
U. "He feels discriminated against because he's a Fuerto Rican."
(Note distinction between this response and simple ’discrimination"
which is scored S (ll).)
5. "Nifficulty in adapting to new cultural setting.
6. "She needs practical guidance in approaching xhe job market."
IS (III) Constructive : Responses in this category differ from
those just listen in terms of the complexity of the statement and
the possibilities for change which are implied. Fhcamples:
1. "She's a changing woman in a changing society."
2. "He's frustrated about, no job but blaming it on minority
(j^uota programs which won’t help his attitude for finally gettin^^ a
job." (Although his frustration is mentioned, it is placed in a
larger context.)
IS (IV) Dialectic: This category is for those responses
which
indicate contradictions inherent in the problem which is viewea
as
one of both inaividual and society. Most responses also
imply or
refer to a solution to the problem.
1. "She wants a job. She's qualified academically but
potential
't offer her jobs because they say she needs moreemployers don
275
experience. Obviously if she's not hired she won't be able to get
the experience she 'needs' to be employed."
2. "He has a real problem - he looks at the job market as though
it should belong to him!"
3. "Person sees himself as being oppressed by the oppressed."
4. "This man wants to be respected as a man and a human being,
given the racist nature of this society that is very hard to find.
He wants a job where he can w'ork in a meaningful cajjacity, not just
for money. He had high expectations which have been shattered."
4. SQCIhTAL
Resnonses scored for S focus on the culture, environment, or
social factors as the cause of the problem.
3 (1) Destructive : Responses in this category are similar to
those in I-s (l), I-o (l), and IS (l), but they place blame on a
purely systemic level. Examples:
1. "Reverse discrimination". (i .e. : blames minority groups)
2. "He's a racist!" (focus is on the social phenomenon of
racism as manifest in the individual, rather than on the individual
psyche, per se.)
S (II) Descr iptive : Similar to parallel categories vdth an
individual focus, this score applies to responses which give standard
systemic explanations. Examples:
1. "Discrimination."
2. "He has a language problem." (again, wnile the client is
mentioned as the subject, the focus is on language).
> » I ^
3. nacism.
4.
"Culture shock.
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S (III) Constructive: This category refers to tnose responses
VTiiich see the problem as one of system's change. Lxan.plec:
1. "Ilore people should be given an opportunity to vork."
2. "Lxtrenely tight job market created hy tight economic condi-
tions combined with a larger labor force competing for these jobs.”
It should be noted that the responses scored for societal focus
usually include mention of the client, at least ninimally. They
differ from responses scored as Individual in that the emphasis is
not on the individual. They also differ from those scored as
Individual-Societal in that there is no interaction.

